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ABSTRACT 

Pre-service counsellor anxiety is an emotional situation that inhibits counsellors’ training and 
performance. The literature has shown that pre-service counsellors experience anxiety, which 
largely accounted for underperformance in their practicum sessions particularly in 
southwestern Nigeria. Previous studies on pre-service counsellor anxiety have centred more 
on personal factors, such as self-esteem, and career decision-making self-efficacy 
interventions than emotion-focused and cognitive behavioural therapies. This study, therefore, 
was designed to determine the effects of Emotion-Focused Therapy (EFT) and Cognitive 
Behavioural Therapy (CBT) on the pre-service counsellor anxiety in federal universities in 
Southwestern Nigeria. The moderating effects of emotional intelligence and counselling self-
efficacy were also examined. 

The study was anchored to the Self-determination Theory, while the pretest – posttest control 
group quasi-experimental design with a 3×2×2 factorial matrix was adopted. The multi-stage 
sampling procedure was used. The federal universities (University of Ibadan, Obafemi 
Awolowo University and University of Lagos) offering Bachelor’s degree in Guidance and 
Counselling were randomly selected. Pre-service counsellors in 300 and 400 level from the 
selected universities were screened with Zung Self-anxiety Rating Scale (0.74) and a total of 
74 respondents who scored high against the threshold level (60) were randomly selected. The 
participants from these universities were randomly assigned to EFT (25), CBT (25) and 
control (24) groups. The instruments used were Taylor Manifest Anxiety (r=0.82), Emotional 
Intelligence (r=0.78), Counsellor Activity Self–efficacy (r=0.97) scales, and instructional 
guides. The treatment lasted 10 weeks. Data were analysed using Analysis of covariance and 
Bonferonni Posthoc test at 0.05 level of significance.  

The participants’ age was 30.12+3.56 years, and 62.2% were females. There was a significant 
main effect of treatment on the pre-service counsellor anxiety (F(2;72)= 1262.22, partial 
η2=0.98). The participants in the cognitive behavioural therapy displayed the lowest pre-
service counsellor anxiety mean score (27.51), followed by those in emotion-focused therapy 
(30.28), and the control (59.48) group. There was a significant main effect of counselling self-
efficacy on pre-service counsellor anxiety (F(1;73)= 54.43, partial η2= 0.47). The participants 
with high level (38.70) of self-efficacy benefitted more than their counterparts. There was a 
significant main effect of emotional intelligence on pre-service counsellor anxiety (F(1;72)= 
16.14, partial η2= 0.21). The participants with high level (39.14) of emotional intelligence 
benefitted more than their counterparts. There were significant interaction effects of treatment 
and counselling self-efficacy on pre-service counsellor anxiety (F(2;71)= 16.24, partial η2= 
0.35) in favour of the pre-service counsellors with high counselling self-efficacy. There were 
significant interaction effects of treatment and emotional intelligence on pre-service 
counsellor anxiety (F(2;71)= 13.74 partial η2= 0.31) in favour of pre-service counsellors with 
high emotional intelligence. There were no significant interaction effects of counselling self-
efficacy and emotional intelligence on pre-service counsellor anxiety. The three-way 
interaction effects were not significant. 

Emotion-focused and cognitive behavioural therapies were effective in reducing pre-service 
counsellor anxiety in southwestern Nigeria Universities. Counselling educators should adopt 
these strategies for reduction of anxiety among pre-service counsellor in Nigeria. 
 
Keywords:  Emotion-focused Therapy, Cognitive behavioural therapy, Emotional  

Intelligence Counselling Self -efficacy, Pre-service Counsellor Anxiety 
Word Count: 477 
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CHAPTER ONE 

INTRODUCTION 

1.1  Background to the Study 

 

The aim of any profession is to achieve its professional goals. Therefore, the goal of 

counselling profession is to help clients to be self-adjusted to the various challenges 

within and around them. Hence, the pre-service counsellors are exposed to theoretical 

underpinnings and practicum exercises to perfect the essential skills needed to achieve 

their career goals as counsellors. Hill (2014), affirms that expectedly skills training 

are impacted in pre-service counsellors with the view of inculcating into them the 

helpingskills. However, in the course of training, students faced more difficulty in 

skills acquisition, while experiencing decrease in confidence and increase level of 

anxiety. Anxiety has been distinct as a conscious fearful emotional state, which 

manifests in individual life (Rachel and Chidsey, 2005).  

 

Bartley, Hay and Bloch (2013), similarly described anxiety as a pervasive and 

unpleasant feeling of tension, apprehension and feeling of impending disaster. 

Inherently, the authors contend that anxiety is a general phenomenon that reflects on 

every individual’s life from time to time based on what one has experienced or about 

to do; feeling anxious when facing an important event such as an examination, job 

interview, perceived threat or danger. Such everyday anxiety is generally occasional, 

mild and brief. On the other hand, prolonged, persistent, severe cognitive, physical 

and behavioural symptoms of anxiety may lead to distress in a  person’s  life to the 

point that one’s ability to work, study, socialize and  perform daily tasks could be 

negatively affected. 

 

Practicum, during counselling session is one of the source of anxiety amongst pre-

service counsellors. According to Shamsa and Hamid (2012), every pre-counsellor 

feels some anxiety at times, but for some, anxiety seriously inhibits their learning or 

performance. Anxiety is often a response to an undefined or unknown threat which 
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may stem from internal conflicts, feeling of insecurity or forbidden impulses. 

However, in the context of this study, pre-service counsellor anxiety is described as a 

state of discomfort, marked by a high level of apprehension and tension, with extreme 

sensitivity, self-consciousness and fears, which occur in response to situations 

involving counselling tasks or activities. Such feelings are known to lead to shame, 

helplessness, distress, inability to cope, avoidance, sweaty palms, nervous stomach, 

difficulty in breathing and loss of ability to concentrate (Castle, Kulkarni and Abel, 

2006; Dada and Idowu, 2010; Graha, 2012). Without doubt, this type of condition 

hampers pre- counselling performance. 

 

Every profession has its ethical codes and conducts that guides the professional 

behaviour of every personnel within the umbrella of the profession. These may 

include rules, regulations and ethics. Sometimes anxiety emanates from the fact that 

there may be some conflicts of interest between doing what one thinks is right and 

what the present system dictates. This may be further illustrated when pre-service 

counsellors have to deal with clients during therapeutic sessions. Pre-service 

counsellors in a tutelage session as a therapists or psychologists starting to practice 

psychotherapy are met with a prevalent number of inherent difficulties in engaging 

their clients in the therapeutic process. For instance, Ronnestad and Skovholtz (2013) 

study on the core difficulties pre-service counsellors face in engaging their clients in a 

therapeutic process, demonstrated that, pre-service counsellors experience  

*  difficulties with ‘personal material’;  

* difficulties with certainty, control, and idealised intentions;  

* frustrations with the client’s presentation;  

* difficulty in becoming the focus of attention;  

* reactions triggered by perceived exclusion;  

* anxieties about difference; and  

* interpersonal strategies to manage intense emotions.  

More so, during therapeutic sessions, pre-service counsellors may find unavoidable 

anxiety provoking moments with clients. Pre-service counsellors’ anxiety in sessions 

may be viewed as a threat to the ego’s integrity. A manageable level of anxiety can be 

motivating forpre-service counsellors’ growth and acquisition of skills, however, if 

thepre-service counsellors fail to regulate anxiety during therapeutic sessions, then the 
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anxiety may be channelled into the session with the client which may limit the 

counsellor’s effectiveness (Morrisette, 2006).  

 

Anxiety among pre-service counsellors during therapeutic sessions could be viewed 

from a personal and professional level. In terms of personal level, the first common 

anxiety among pre-service counsellors in therapeutic session is concerns about not 

being good enough (i.e., perfectionism). Those with perfectionism tendencies are 

likely to pay excessive attention to their own mistakes, engage in self-doubt and self-

criticism, have unrealistic expectations, or experience discrepancy between 

expectations and performance (Corey, 2008). For example, prior research indicates 

that some therapists are likely to have unrealistic expectations that one should perform 

at highest efficiency and competence with all clients at all times (Eriksen and 

McAuliffe, 2006; Larson, 1998). Therefore, for pre-service counsellors, having 

anxiety related to perfectionism can be detrimental to their self-efficacy and have a 

negative impact on their working alliance with clients. 

 

The second most common anxiety among pre-service counsellors is the fear of a 

negative evaluation. Pre-service counsellors with a high fear of negative evaluation 

may tend to seek approval and avoid disapproval. These pre-service counsellors may 

have a strong desire to be liked and strive for approval from their clients or 

supervisors as validation of their skills. Research has shown that pre-service 

counsellors’ fear of negative evaluation had a negative association with session 

management self-efficacy and client’s satisfaction with therapy (Wei, Chao, Tsai, and 

Botello-Zamarron, 2012). Further, the third most frequent anxiety that pre-service 

counsellors report is the fear of being out of control during sessions. Literature has 

shown that not knowing what to do in sessions was one of the most typical  reasons 

for anxieties among pre-service counsellors (Wei,2012). Pre-service counsellors who 

fear being out of control may have difficulty in tolerating ambiguity (Corey, 2008), 

and in an attempt to feel in control of the session, pre-service counsellors may take 

too much responsibility for their clients’ progress.  Pre-service counsellors are likely 

to dwell on the clients’ presenting issues outside of the sessions; as a result, their 

worry may even take over the focus of the session.  
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In terms of professional level, one component of pre-service counsellors’ anxiety in 

the session is that pre-service counsellors may worry about the rapport building with 

their clients (Hill and Levy, 2013). Hence, anxiety in sessions is related to concerns 

about building rapport as well as competence in utilising advanced skills. Although 

rapport, building has an important impact on the client’s progress, it is common for 

pre-service counsellors to report difficulty maintaining emotional connection with 

clients. Moreover, pre-service counsellors’ anxiety may come from their concerns 

about competence in utilising advanced skills; it is an anxiety-provoking situation for 

pre-service counsellors to encounter challenging clients or crisis situations. 

Counsellors report that the most stressful experience was being unable to help acutely 

distressed clients feel better. Counsellors may also be worried about not knowing how 

to help clients process their deep thoughts and emotions (Rønnestad and Skovholt, 

2013). 

 

Norton, Morton and Shannon (2013), identified first year entry and penultimate year as 

crisis points amongst pre-service counsellors capability to successfully adjust and or change to 

the demands and expectations of counselling profession programmes. Research suggest that 

many pre-service counsellors discontinue with their studies due to excessive anxiety (Nutt, 

2014). Excessive anxiety is the most prevalent type of disorder experienced in the 

general population and is characterised by persistent worry and fear about different 

counselling activities and events (Bernstein, Hektner, Borchardt, and McMillan, 2013). In this 

process, excessive anxiety hinders learning, impacted on social competency and in some 

cases lead to physical problems among the pre-counsellors. Common concerns that 

many excessively anxious pre-service counsellors experience weeks prior to their 

counselling practicum include insomnia, panic attacks and poor eating habits. Hence, 

support for excessively anxious pre-service counsellors prior to (and during) their 

practicum is an essential component of counsellor’s education programmes (Justice, 

2008, Sanderson, 2013, Cassady, 2014). 

 

It has been long recognised that many pre-service counsellors experience high levels 

of anxiety about their practicum exercise. However, it has also been noted that anxiety 

will decrease as knowledge and skills about counselling develop. Nonetheless, while 

this increased self-confidence towards practicum has been shown to apply to most 

pre-service students after three to four years of practicum training, studies suggest that 
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even after this period a number of students continue to exhibit excessive anxiety 

towards their practicum exercise. In an attempt to reduce such high level of anxiety, 

mentorship and supervision has been recommended that a More Knowledgeable 

Others (MKO) will be of a great help in reducing anxiety induced scenario among the 

pre-service counsellors (Ohnogi, 2006; Piggf and Marso, 2007 Sanderson, 2008).  

 

Norton, Sonnenmann, and Shannon, (2013), also suggested support in form of 

interventions that combined both group and individual sessions where pre-service counsellors 

were encouraged to share experiences, explore anxieties and gain support from the group and 

were helpful in facilitating normative cognitive and emotional development and to alleviate 

developmental arrest. In particular, it was envision that workshops has been helpful in the 

development of strategies from managing anxiety in practicum situations and for settling in 

socially and academically into university life. 

Likewise Warwick, Reardon, Cooper, Murayama, Reynolds and Wilson (2016) 

successfully used a series of workshops to help pre-service counsellors overcome 

excessive anxieties towards counselling activities. The encouragement of self-

reflection, observational learning or modelling with the supervising counsellor acting 

as coach, have also been popular strategies to help encourage pre-service counsellorsto 

cope with their anxieties during their practicum. More so, many universities offer units that 

touch on how to handle anxiety during their practicum exercise. However, these strategies, 

while popular with supervising counsellors and with less anxious pre-service counsellors, have 

had limited success with pre-service counsellors with excessive anxiety.   

 

There is a growing universal demand for well-prepared professionals in Counselling 

related endeavours (Counselling Association of Nigeria, 2009). The practicum in 

counselling is an academic programme that is designed to provide student counsellors 

with closely supervised counselling practice at approved field sites in either schools or 

non-school settings such as hospitals, industries, government agencies, and so on. 

The practicum is generally aimed at giving the student-counsellors practical 

experience in guidance and counselling services. According to Nwachuku (2009), 

practicum period is a period of closely supervised field work experience in guidance 

and counselling through which theoretical skills, techniques and organizational 

strategies are practiced in a selected and approved setting. The setting could be a 

school, an industry, a financial institution, or any other human institutional 
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establishment as may be deemed appropriate to the fulfillment of the pre-service 

counsellor’s professional aspiration. Thus exposing the pre-service counsellor to real 

life counselling experience under close supervision by experienced professional 

guidance counsellors, the counselling practicum thus aims to groom these -pre-service 

counsellors for success in the counselling profession. 

 

Society has delegated to the professional schools, the task of preparing its physicians, 

lawyers, engineers, teachers, nurses, counsellors, social workers, status, and 

responsibility of these practitioners has acquired an increased sense of importance and 

urgency in recent years (Aguayo, 2014). In Canada, for example, the Canadian 

Council on Learning (2016) recently admonished governmental and educational 

decision-makers to address the growing labour shortages, both in the professional 

fields and the skilled trades. Factors influencing this scarcity are: an aging workforce 

that will soon retire; a shortage of adequately trained personnel to replace them and to 

teach them; and  the lack of a coordinated post-secondary educational plan to deal 

with these needs nationally and globally. The traditional educational landscape for 

professional preparation is being altered from one in which the large research 

universities served as the sole agents providing pre-service counsellors professional 

training to one in which a variety of providers is becoming involved – such as 

community clinics, affiliated organizations, or smaller colleges (Grossman, 2005). 

Regardless of the location and format of the preparation process, a key component of 

the pre-service counsellors’ education and professionals in all fields has been the 

clinical or practicum phase of preparation (Goodlad, 1984; Rose and Best, 2005). 

 

Basically on practicum/clinical aspect of pre-service counsellors,stakeholders 

suggests that educators across the professions are recognizing the importance of 

enhancing this practical element (Carnegie, 2006; Clift and Brady, 2005). However, 

the number of such studies--particularly those highlighting the voice of students in the 

decision-making process--is small, compared to the volume of research related to 

other pedagogical topics in each discipline. Although, the views of students often 

appear to be disregarded by policy-makers and programme administrators (Clift and 

Brady, 2005), it is of a general believed that post-practicum students could be helpful  

with a key source of information about the operation of the practicum programme. 

Schrantz (2013), who asserted that educators should not only acknowledge students' 
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personal observations in which pre-service counsellors are involved, but that 

programme administrators should in fact examine both the personal observations and 

post practicum students experiences in the field to help others improve on their 

strengths and weakness of the programme. (Gall, Gall, and Borg, 2006). 

 

Numerous researchers have concluded that higher pre-service counsellor anxiety is a 

hindrance to counsellor training and performance (Daniels and Larson, 2001; Duncan 

and Brown, 1996; Larson, 1998). Specifically, counsellor anxiety has been shown to 

adversely impact important counsellor variables such as empathy (Bowman and 

Giesen, 1982), self-efficacy (Larson and Daniels, 1998), cognitive complexity 

(Duncan and Brown, 1996), attending skills, supervision (Levitt, 2001), and 

counsellor wellness (Shapiro et al., 2007). Despite the fact that anxiety permeates 

many aspects of  counsellor training, there is little research to guide educators as to 

how one can successfully address anxiety to improve the education and performance 

of new counsellors (Hiebert et al., 1998). Therefore, counsellor educators would 

benefit from empirically proven methods that mitigate unproductive levels of anxiety 

in pre-service counsellors. In view of the above assertions, citations of various 

scholars on studies, therapies and trainings on pre-service counsellors anxiety and 

various causative indices. Combination of Emotion focused and cognitive behavioural 

therapies in treating pre-service counsellor anxiety are few or not in existence to the 

best of the researchers knowledge.   

 

For the purpose of this study, Emotion focused and cognitive behavioural therapies 

were used based on the empirical evidence and effectiveness of the therapies in 

reduction of the pre-service counsellor anxiety. Emotion focused therapy (EFT)          

(Elliott, Watson, Goldman, and Greenberg 2004; Greenberg and Johnson, 1998; 

Greenberg and Watson, 2006) is an empirically supported experiential treatment 

(Elliot, Greenberg and Lietaer,2004) that integrates elements of person centered 

(Rogers, 1961) and Gestalt practice (Perls, Hefferline, and Goodman, 1951) with 

modern emotion theory and a dialectical- constructivist meta- theory. The approach 

was originally termed Process experiential therapy (PE) (Greenberg, Rice and Elliot, 

1993) reflecting its roots in , and embodying principles of, a humanistic/ experiential 

approach. Emotion-Focused Therapy (EFT) was used earlier as the name of the 

couple therapy approach ( Greenberg and Johnson, 2008).  
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Overtime developments in the understanding of the role of emotion in human 

functioning and in therapy led seeing emotion as centrally important in the experience 

of self, in both adaptive and maladaptive functioning, and in therapeutic change and 

the change in name reflected this development. Since the late 1990’s the term 

Emotion- Focused Therapy has come to be applied to both the individual and couple 

therapy (Greenberg et.al. 2008). 

 

EFT proposes that emotions themselves have an innately adaptive potential that if 

activated can help clients change problematic emotional states or unwanted self-

experiences. This view of emotion is based on the belief, now gaining ample 

empirical support, that emotion at its core, is an innate and adaptive system that has 

evolved to help individual survive and strive. Emotions are connected to most 

essential needs that rapidly alert to situations important to someone well-being. 

Emotions also prepare and guide in these important situations to take action towards 

meeting individual needs (Greenberg and Watson, 2012). 

 

EFTs has been shown to be effective in both individual and couples forms of therapy 

in a number of randomized clinical trials. A manualized form of EFT of depression in 

which specific emotion activation methods were used within the context of an 

empathic relationship was shown to be highly effective in treating depression in three 

separate studies. Studies on EFT was found to be as effective as or more effective 

than a client-centered (CC) empathic treatment and a cognitive Behavioural treatment 

(CBT). Both the treatments with which it was compared were themselves also found 

to be highly effective in reducing depression, but EFT was found to be more effective 

in reducing interpersonal problems than either the CC or CBT treatment, in promoting 

more change in symptoms than the CC treatment, and highly effective in preventing 

relapse (77% non-relapse)  (Thoma, Nathan., Greenberg, and Leslie.2015). EFT also 

has been found to be effective in treating abuse, resolving interpersonal problems, and 

promoting forgiveness. Emotion focused therapy is recognized as one of the most 

effective approaches in resolving relationship distress. EFT also has generated more 

research than any other treatment approach on the process of change, having 

demonstrated a relationship between outcome and empathy, the alliance, depth of 

experiencing, emotional arousal, making sense of aroused emotion, productive 

processing of emotion, and particular emotions sequences.(Thoma et.al 2015) 
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Emotion focused treatment was developed as an empirically informed approach to the 

practice of psychotherapy grounded in contemporary psychological theories of 

functioning. Emotion-focused therapy (EFT) was developed by Greenberg (2002)  out 

of empirical studies of the process of change and has developed into one of the 

recognized evidence-based treatment approaches for depression and marital distress 

as well as showing promise for trauma, eating disorders, anxiety disorders, and 

interpersonal problems.(Goldman, Rhonda, and Lieslie;2015). 

  

A major premise of EFT is that emotion is fundamental to the construction of the self 

and is a key determinant of self-organization. At the most basic levels of functioning, 

emotions are an adaptive form of information processing and action readiness that 

orient people to their environment and promote their well-being. Contemporary 

emotion theorists see emotions as significant because they inform people that an 

important need, value, or goal may be advanced or harmed in a situation. Emotions, 

then, are involved in setting goal priorities and are biologically based tendencies to act 

that result from the appraisal of the situation based on these goals, needs, and 

concerns (Greenberg, Leslie, McWilliams, Nancy, Wenzel, and Amy 2014). 

Emotion schematic processing is the principal source of emotional experience and the 

target of intervention and therapeutic change in emotion-focused therapy. Emotion 

schemes are seen as being formed from emotional events such as betrayals or 

abandonments that result in emotional reactions. The emotion will fade unless it is 

“burned” into memory. The more highly aroused the emotion the more the experience 

and the evoking situation will form a memory. An emotion scheme is thus formed by 

emotions being connected to memories of the self in the situation. As a result, the 

emotional response can be recreated again and again long after the event. Then a 

memory of the painful event or a reminder of it stimulates an emotional response 

(Greenberg et.al 2014). In a similar vein, cognitive behavioural therapy by its own 

indices plays an important role in mood and behavioural changes as dictated by 

external environments that has the ability to change both cognition and behaviour. 

 

Cognitive behavioral therapy (CBT) is a type of psychotherapeutic treatment that helps patien

ts understand the thoughts and feelings that influence behaviors. CBT is commonly used to 

treat a wide range of disorders, including phobias, addictions, depression, and anxiety. 

Cognitive behavior therapy is generally short-term and focused on helping clients deal with a 
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very specific problem. During the course of treatment, people learn how to identify and 

change destructive or disturbing thought patterns that have a negative 

influence on behavior and emotions.  

 

Cognitive Behavioural therapy (CBT) is a psychotherapeutic approach that addresses dysfunc

tional emotions, maladaptive behaviours and cognitive processes and contents through a num

ber of goal-oriented, explicit systematic procedures. The name behaviour therapy, cognitive t

herapy, and to   

therapy based upon a combination of basic Behavioural and cognitive principles and research.

 Most therapists working with  patients dealing with anxiety anddepression use a blend of 

cognitive and Behavioural therapy. This technique acknowledges that there may be 

behaviours that cannot be controlled through rational thought. CBT is "problem focused" 

(undertaken for specific problems) and "action oriented" (therapist tries to assist the client in 

selecting specific strategies to help address those problems).  

 

CBT was primarily developed through an integration of behaviour therapy (the term 

"behaviour modification" appears to have been first used by Edward Thorndike) 

with cognitive psychologyresearch, first by Donald Meichenbaum and several other 

authors with the label of cognitive behaviour modification in the late 1970s. This 

tradition thereafter merged with earlier work of a few clinicians, labeled as Cognitive 

Therapy (CT), developed first by Albert Ellis as Rational Emotive Therapy (RET) and 

later Aaron Beck. While rooted in rather different theories, these two traditions have 

been characterized by a constant reference to experimental research to test 

hypotheses, both at clinical and basic level. 

 

Cognitive Behavioural Therapy is a form of psychotherapy that emphasizes the 

important roles of accurate and faulty thinking in individuals’ actions. CBT is 

designed to produce changes in thinking and therefore changes in behaviour or mood 

(Busari and Uwakwe, 2001). CBT also emphasizes the learning process and the ways 

in which external environments can change both cognition and behaviour. CBT for 

most populations usually includes a range of behaviour performance- based 

procedures, and often involve the family or school in therapy. It may include 

individual work, group sessions or both. The length of treatment varies considerably 

and depends on the severity of difficulties experienced (Busari, 2007). 
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Cognitive Behaviour Therapy has been widely used to treat anxiety, aggression, 

unhappiness, low self-concept, low self-esteem and conduct disorders (Busari, 2007; 

Snowden, Steinman and Fredick, 2008; Knoop, Stulemeijer, De Jong, Fiselier and 

Bleijenberg, 2008; Rathod, Kingdon, Weiden and Turkington, 2008). Against this 

backdrop, if the principles and techniques of Cognitive Behaviour Therapy are 

applied on counselling pre-service counsellor anxiety, this could reduce their anxiety 

with optimal improvement on their interaction and effectiveness. CBT has been 

demonstrated to be effective for the treatment of a variety of conditions, 

including mood, anxiety, personality, eating, substance abuse, and psychotic disorders

. Many CBT treatment programme for specific disorders have been evaluated 

for efficacy; the health-care trend of evidence-based treatment, where specific 

treatments for symptom-based diagnoses are recommended, has favoured CBT over 

other approaches such as psychodynamic treatments. Self- efficacy has been 

established in the literatures as a major tools for  task performance in every daily 

activitities.  

Counselling Self-Efficacy is a moderating variable in this study. Generally, self-

efficacy is a beliefs in individual’s judgments or ability about what he/she can do with

 the skills individual possess (Bandura, 1986). According to Bodenhorn (2005), the 

determining factor that an individual will use a certain skill is the belief that the use of 

that skill will result in a positive outcome. The extent to which an individual believes 

he/she can adequately perform a certain task reflects the individual’s self-efficacy 

beliefs regarding that task. 

Pre-service counsellor’s self-efficacy was defined as “pre-service counsellor beliefs or 

judgments about her or his capabilities to effectively counsel a client in the near 

future” (Larson and Daniels, 1998,). Larson (1998) indicated that negative emotion 

such as anxiety may impair pre-service counsellors’ self-efficacy. Empirically, some 

studies have shown that high levels of anxiety were negatively associated with 

performance and Counsellors’ effectiveness in providing service to their clients (e.g., 

Clark, Murdock, and Koetting, 2009; Fothergill, Edwards, and Burnard, 2004; Larson 

and Daniels, 1998; Levitt, 2001; Wilkerson, 2009). These results indicate that higher 

levels of anxiety may impair pre-service counsellors’ self-efficacy and hinder their 

relationships with clients or impact the quality of treatment provided. Based on 

existing literature, pre-service counsellor’s anxiety in sessions can be categorized into 

two levels: personal level and professional level.Extant literature has also emphasis 
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the moderating effects of emotional intelligence in performance related tasks on an 

individual in their various endeavours.   

 

Another moderating variable in this study is Emotional Intelligence which has been 

well researched upon that indicates that an increase in emotional 

intelligence, particularly confidence in using the knowledge (trait EI), are likely to be 

associated with the ability to seek academic help or support from the appropriate 

quarters when required in solving any anxiety related challenges that may arise as a 

result of their professional training and competences.(Adeyemo and Ogundokun 

2010; Gohn, Corser, and Dalsky,2005). This assertion connote that as a pre-service 

counsellor in counsellingare bounds to be anxious as a result of their professional 

requirement, but a good knowledge EI will help them to activate a help modus in 

them in finding a professionally able personnel in form of Mentor or based on 

Vygotsky activity theory or Cognitive development as “MKO” – More 

Knowledgeable Others. 

 

It means that supervision, mentoring, guide and encouragement as a necessary indices 

or ingredients for a pre-service counsellor or interns in gaining self confidence in their 

various professions. As regards the pre-service counsellors, they are faced with 

various anxious moment when  they come  in first contact with  a clients in a 

counselling session, creating a rapport with their clients may be a source of anxiety, 

making use of an appropriate psychological inventories in a diagnostics stage may 

increase their anxious state, the presence of their supervisors during practicum 

exercise in evaluating the professional code and conduct expected from a counsellor 

may also be a source of anxiety for pre-service counsellors. For pre-service counsellor 

to be regarded as an emotionally intelligent person, he or she must display some 

interpersonal skills that enhance positive relationship with others and clients. 

 

Emotional Intelligent is essential for every individual, especially pre-service 

counsellor, many researchers have contended that merely displaying high emotional 

intelligence is insufficient (Abraham, 2004). He further emphasized that EI traits only 

suggest pre-service counsellor have the capability for learning task competencies have 

actually been learned. Similarly, Cherniss and Goleman (2001) posited that emotional 

competencies are learned abilities. Their argument that having social awareness or 
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skill at managing relationships does not guarantee that pre-service counsellor have 

mastered the additional learning required to handle interpersonal relationship well or 

to resolve conflicts, it merely connotes that individual have the potential  to become 

skilled  at these competencies. In buttressing this point, Goleman (1998) draws an 

analogy from a musical training, stating that, although some individuals are born with 

perfect pitch, those who do not receive voice training never blossom into Opera 

singers. He concludes that pre-service counsellor can be highly empathic yet in 

handling interpersonal conflicts if he or she has not learnt competence in handling 

counselling relationships.  

Thus, it is based on the foregoing, that the present study tends to examine emotion-

focused and cognitive behavioural therapies on the anxiety of pre-service counsellors 

in federal universities in south-west, Nigeria using counselling self-efficacy and 

emotional intelligence as  moderating variable 

1.2  Stat.em.ent of the Pr .obl.em. 

Pre-service counsellors anxiety reduction among Nigeria federal university 

undergraduate is a very important efforts, given the high number of pre-service 

counsellors in counselling professions that are on tutelage of becoming a ‘professional 

counsellor’ with high concentration, performance and comportment in normal session. 

It is pretty normal to feel a little nervous and anxious for a pre-service counsellor in 

anticipation of a session or a practicum exercise where all the skills he or she has been 

exposed to will be put into practice. In real sense, a touch of nervous anticipation can 

actually help the pre-service counsellors to get revived and keep them at the peak 

performance when pre-service counsellors are going for their practicum exercise. But 

for some pre-service counsellors, this normal anxiety is more prolonged and tensed.  

Also, pre-service counsellor anxiety have a number of significant negative 

effects on their feelings at counselling session on some challenging and threatening 

situation, feeling that pre-service counsellor cannot handle the challenging situations, 

or the pre-service counsellor might even focus more on the negative consequences, 

personal inadequacy, negative self-talk, expectation of failure and loss of regards by 

others, experiencing worry, social avoidance, and autonomic responses such as 

increased heart rate or perspiration in response to a possible threat or negative event 

before and after a practicum or counselling sessions, which result into low 

professional practices.  
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Similarly, various pre-service counsellors’ studies have shown that the nature 

of cognitive activity (self-talk) influences anxiety and that excessive anxiety interferes 

with both current behaviour and the ability to learn new behaviour. Counsellor 

educators have observed that beginning counsellors frequently experience anxiety 

regarding their initial encounters with clients, and that this anxiety interferes with pre-

service counsellor learning, and performance, thus high anxiety is associated with less 

clear counsellor intentions, that anxiety negatively affects counsellor empathy, and 

that anxious counsellors tend to rate their sessions less favourably than their less 

anxious peers. Thus counsellor cognitive activity, and the concomitant affective 

experiences, seems to be important variables to address in counsellor education. 

Furthermore, pre-service counsellors studies suggested that counsellor self-

dialogue might play a central role in counsellors' anxious experiences, traditional 

studies have tended to assess relatively stable dimensions of cognition and therefore 

have revealed little about what actually occurs during counselling sessions. 

Counsellor thoughts, which focus on self, and feelings of inadequacy or apprehension 

fostered anxiety. It is a form of anxiety-induced sources, which may compromise the 

self-efficacy of training counsellors who has a negative self-assessment because of 

not knowing what is expected of him or her during the practicum session.  

To better understand pre-service counsellor anxiety between the supervisor 

and supervisee in practicum or clinical supervision is a complex one and often a 

source of anxiety for the pre-service counsellor. A supervisee’s anxiety can be a result 

of many possible sources and can be affected by multiple factors such as the 

supervisee’s maturity, experience level, personality, and relationship with clients and 

the supervisor. Most counsellors training continues to focus largely on verbal skills, 

utilizing a micro skill training approach and emphasizing triad and/or videotaped 

practice to teach students basic counselling behaviours. Research evidences also 

abound that “pre-service counsellor who lack emotional intelligence show some 

adjustive challenges or in some ways fail to handle effectively the demands of 

counselling sessions. Such pre-service counsellor might be said to have little or no 

emotional intelligence and may not be capable of attaining personal goals set during a 

practicum session and thereby increased their anxiety induced source.” Students with 

low level of emotional intelligence also show greater levels of impulsiveness and 

poorer interpersonal, intrapersonal, and social skills, all of which encourage the 
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development of various pre-service counsellor anxious behaviour that may affects 

their counselling sessions ( Oyinloye, Trinidad, Unger, Chou and Johnson, 2005).  

Although several researchers have sought ways to reduce anxiety of university 

students as well as the pre-service counsellors, only a few have adopted psychological 

interventions in this regard. It is on this premise that the study seeks to employ 

emotion focused and cognitive behavioural therapies to reduce pre-service counsellor 

anxiety in federal universities in South-west, Nigeria. The moderating effects of 

counselling self-efficacy and emotional intelligence were also investigated.    

1.3  Significance of the Study 

 
The t.reat.ment techniques h.ave benefits that ar.e p.iv.ot.al to the ris.ing couns.ell .ors, and 

that can s.erve as a g.oo.d spr.ingbo.ard f.or the.ir prof.essi.on.al d.ev.el.op.ment. The amount 

of inf.ormati.on that is av.a.il.able to the couns.ell.or d.et.erm.in.es his or h.er st.rength. 

 
Pr.op.er knowl .ed.ge of c.og.nit.ive beh.avio.ur.al and EFT w.ill s.erve as a str.ongh.old f.or 

p.re-s.erv.ice couns.ell.ors in h.elp.ing th.em to adjust to the.ir env.ir.on.ment.al ch.alleng.es 

in m.ak.ing tra.ine .es to be c.ongr.uent and eff.ic.ient in the.ir d.ay-.to-d.ay prof .essi.on.al 

pract.ic.es as a couns.ell.or. Couns.ell .ing tra.ine .es with the re.qui.r.ed sk.ills of em.oti.on.al 

und.erstand.ing of th.ems.elv.es w.ill n.ot f.ind it d.iff.icult in re .lat.ing to the.ir 

env.ir.on.ments and th.er.e.by imb.ib.e an eff.ic.ient and strat.eg.ic c.op.ing sk.ill in 

und.erstand.ing v.arious em.oti.on.al and env.ir.on.ment.ally induc .ed str.ess that m.ight arise 

as a r.esult of de.al.ing with v.arious ind.iv.idu.als. 

 

Also, EI sk.ills wh.ich h.elp in intr.ap.ers.on.al and int.erp.ers.on.al und.erstand.ing of one’s 

s.elf and the s .oc .i.ety at l.ar.ge is c.apable of st.rengthen.ing p.re-s.erv.ice couns.ell.ors’ 

int.eracti.on with the.ir imm.ediate env.ir.on.ment in handl.ing v.arious educati .on.al, 

v.ocati.on.al and p.ers.on.al s.oc.i.al ch.alleng.es wh.ich the.ir clients can c .om.e up with. 

Couns.ell.ors in tra.in.ing cann.ot str.ive in the prof .essi.on witho.ut the pr.op.er acquisiti .on 

of EI sk.ills b.ec.ause v.arious ch.alleng.es that w.ill arise as a r.esult of de.al.ing with 

oth.ers em.oti.on inv.olv.es pr.op.er und.erstand.ing in adjust .ing to the d.esi.r.ed th.er.ap.eu.t.ic 

chan.ge. 

 

The inclusi.on of CSE in the study w.ill h.elp the tra.inee to und.erstand the bas.ic ten.ets 

of s.elf-.eff.icacy as pr.opagat.ed by Alb.ert Band.ura c .onc .ern.ing couns.ell.ing prof .essi.on. 
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The couns.ell .or must be c .ongr.uent and the clients must be in a state of inc.ongr.uence 

in a couns.ell.ing s.essi.on. Such knowl .ed.ge w.ill h.elp tra.inee to be v.ery inquisit.ive and 

c.urious abo.ut so.urc .ing f.or re.qui.r.ed inf .ormati.on that w.ill h.elp the.ir prof.essi.on.al 

pu.rsuit in acqu.ir.ing the bas.ic sk.ills that w.ill r.esult in a p.osit.ive o.utc .om.e.  

 

The study w.ill be ben.ef.ic.i.al to the l.ectu.r.ers in the fi.eld of Couns.ell.ing Psych.ol.ogy in 

fac.ilitat.ing the adjust.ment of p.re-s.erv.ice couns.ell.ors in the scho.ol env.ir.on.ment and 

also d.ur.ing the.ir pract .icum ex.er.cis.es and the w.orld of w.ork in und.erstand.ing the 

c.or.e ten.et of the prof.essi.on. An adjust.ment w.ill be ben.ef.ic.i.al to l.ectu.r.ers and oth.er 

st.aff of the un.iv.ersity, m.ostly b.ec.ause any ind.iv.idu.al who is we.ll adjust .ed or that has 

mast .er.ed s.om.e c.op.ing strat.egi.es to v.arious env.ir.on.ment.al ch.alleng.es w.ill be an 

ass.et to h.ims.elf or h.ers.elf and the s.oc.i.ety at l.ar.ge, th.er.e.by r.educ.ing the numb.er of 

m.al.adjust.ed or path.ol.og.ic.al ind.iv.idu.als in the s .oc.i.ety. 

 

Bas.ed on the o.utc.om.e of this study, the p.ol.icy m.ak.ers, un.iv.ersiti .es manag.em.ent or 

v.arious t.erti.ary instit.uti.ons w.ill be able to see the ne .ed and n.ec .essiti.es f.or v.arious 

c.og.nit.ive r.estructio.n.ing and EI tra.in.ing in v.arious l .ev.els of le.arn.ing in m.ak.ing ev.ery 

ind.iv.idu.al f.ree of em.oti.on.al labo.ur or what can be c .all.ed a pent-up em .oti.ons that 

m.ay h.ave n.egat.ive eff.ects on students’ w.ork.ers’ psych.ol.og.ic.al we.ll-.be.ing. Such 

tra.in.ing w.ill f.ost .er an h.armo.nious w.ork.ing and le.arn.ing re .lati .onsh.ips, th.er.e .by 

m.ak.ing the w.orld a b.ett.er p.lace f.or ev.ery ind.iv.idu.al. 

F.ind.ings fr.om this study w.ill f.urth.er c .reate r.ese.arch g.aps f.or oth.er r.ese.arch.ers who 

m.ay d.ec.ide to ex.am.ine the eff.ects of oth.er th.er.api.es on PsCA.  

 

1.4  P.urp.ose of the Study 

The broad purpose of this study applied Emotion Focused and Cognitive Behavioural 

therapies in the reduction of pre-service counsellor anxiety in federal universities in 

south-west Nigeria. Determined which of the training packages is more effective in 

reducing  anxiety of  pre-service counsellors in federal universities in south-west 

Nigeria. Consequently, the research will investigate the moderating effects of 

counselling self-efficacy and Emotional Intelligence on participants’ pre-service 

counsellor anxiety. 

Specifically, the study examined the following: 
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 The outcome of treatment on pre-service counsellor anxiety of the 

participants. 

 The consequences of counselling self-efficacy and emotional intelligence on 

pre-service counsellor anxiety of the participants. 

 The effect of treatment and counselling self-efficacy on pre-service counsellor 

anxiety of the participants. 

 The effect of treatment and emotional intelligence on pre-service counsellor 

anxiety of the participants. 

 The interaction effect of treatment, counselling self-efficacy and emotional 

intelligence on pre-service counsellor anxiety of the participants. 

 
1.5  Hyp.oth.es.es 

The f .ollow.ing null hyp.oth.es.es w.er.e  t.est.ed at 0.05 l.ev.el of s.ign.if.icance. 

1. Th.er.e is no s.ign.if.icant ma.in eff.ect of t.reat .ment on an.xi.ety of p.re s.erv.ice 

couns.ell .ors. 

2. Th.er.e is no s.ign.if.icant ma.in eff.ect of EI on PsCA. 

3. Th.er.e is no s.ign.if.icant ma.in eff.ect of couns.ell.or’s s.elf-.eff.icacy on PsCA. 

4. Th.er.e is no s.ign.if.icant two-w.ay int .eracti.on eff.ect of t.reat.ment and EI on 

PsCA.  

5. Th.er.e is no s.ign.if.icant int.eracti.on eff.ect of CSE and t.reat.ment on PsCA. 

6. Th.er.e is no s.ign.if.icant int.eracti.on eff.ect of EI, CSE and t.reat.ment on PsCA. 

7. Th.er.e is no s.ign.if.icant int.eracti .on eff.ect of t.reat.ment, couns.ell.or’s s.elf-

.eff.icacy and EI on PsCA. 

 
 
1.6  Sc.ope of the Study 

This r.ese.arch ut.ilis.es em.oti.on.al f.ocus.ed and c.og.nit.ive Beh.avio.ur.al th.er.api.es to 

r.educe an.xi.eti.es am.ong the p.re-s.erv.ice couns.ell.ors in f.ed.er.al un.iv.ersiti.es in the 

so.uthw.est.ern N.ig.eria. The study was d.el.imit.ed to th.ree f.ed.er.al un.iv.ersiti .es in 

So.uthw.est .ern,  N.ig.eria. The p.art.ic .ipants f.or the study w.er.e students fr.om Faculty of 

Educati.on, D.ep.art.ment of Gu.idance and Couns .ell.ing, who w.er.e in 300 and 400 

l.ev.els r.esp.ect.iv.ely. The p.art.ic.ipants must h.ave sc.or.ed h.igh on the sc .reen.ing 

instru.ment. The m.od.erat.ing eff .ects of EI and CSE on the PsCA w.er.e e.v.aluat.ed. 
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1.7  Op.erati.on.al D.ef.in.iti.on of T.erms 

Em.oti.on.al F.ocus.ed th.er .apy (EFT): Em.oti.on.al F.ocus.ed th.er.apy is t.reat.ment g.iven 

to couns.ell.ing tra .ine.es that had an em.oti.ons innat .ely ad.apt.ive p.otenti.al that, if 

act.iv.at.ed, could h.elp tra.ine.es chan.ge pr.obl.emat.ic em.oti.on.al stat.es or unwant .ed s.elf-

exp.erienc.es. 

C.og.nit.ive Beh.avio.ur .al Th.er.apy (CBT): This th.er.apy sought to chan.ge p.re-s.erv.ice 

couns.ell .ors’ irrati.on.al thoughts abo.ut couns.ell.ing an.xi.ety and d.ev.el.op an approach 

that r.ep.lac.es th.ese irrati.on.al thoughts with rati .on.al thoughts in ord.er to r.educe the.ir 

an.xi.ety in couns.ell.ing prof .essi.on. 

P.re-s.erv.ice Couns.ell .or An.xi.ety (PsCA): P.re-s.erv.ice couns.ell .or p.er.vas.ive and 

unpleasant fe.el.ing of tensi.on, app.rehensi.on and fe.el.ing of impend.ing disast.er that 

aff.ects the tra.inee. 

Couns .ell.ors’ S.elf-Eff.icacy (CSE): is pr.im.ary m.echa.nism b.et.ween s.imply know.ing 

how p.re-s.erv.ice couns.ell.or h.elps in a couns.ell.ing situati.on and actu.ally ex.ec.ut.ing 

eff.ect.ive acti.ons. 

Em.oti.on.al Int.ell.ig.ent (EI): Couns.ell.ing tra.inee’s ab.ility to mo.nit.or his/h.er own and 

oth.ers’ fe.el.ings and em.oti.ons to discr.im.inate am.ong th.em and to use this 

inf.ormati.on to gu.ide the.ir  th.ink.ing and acti.ons. 

P.re-S.erv.ice Couns.ell .ors: Th.ey w.er.e a s.et of students who w.er.e n.ot y.et 

prof.essi.on.als in the fi.eld of couns.ell.ing, b.ut w.er.e st.ill und.er t .ute.la.ge in a 

pr.ogr.am.me, such a s.et of students could also be r.ef.err.ed to as tra.inee couns.ell.ors. 
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CHAPTER TWO 

REVIEW OF RELEVANT LITERATURE 

S.ev.er.al studi.es h.ave been c.onduct.ed in re.lati.on to s.om.e v.ariabl.es us.ed in this study. 

This ch.apt.er th.er.ef.or.e s.ampl.ed s.om.e of the the.or.et.ic.al and emp.ir.ic.al re.views of 

such lit.eratu.re. 
 

2.1  C.onc.ept of An.xi.ety 

 "An.xi.ety dis.ord.ers ar.e the m.ost c.omm.on ment.al illn.ess in the U.S., aff.ect.ing 40 

m.illi.on adults in the U.nit.ed Stat.es a .ge 18 and old.er, or 18.1% of the p.op.u.lati .on 

ev.ery ye.ar" (An.xi.ety and D.epr.essi.on Ass.oc.iati.on of Am .er.ica [ADAA], 2018a,). 

Acc.ord.ing to Masand (2014), wh .ile an.xi.ety is one of the m.ost c.omm.on ment.al 

illn.ess.es, it is also one of the m .ost misund.ers.to.o.d. F.urth.er, wh.ile h.ighly t.reatable, 

only appro.xi.mat.ely 36.9% of th.ose suff.er.ing fr.om an.xi.ety r.ece.ive t.reat.ment 

(ADAA, 2018a). 
 

Acc.ord.ing to the United State D .ep.art.ment of He.alth and Human S.erv.ic .es (2014), 

th.er.e ar.e f.ive maj.or c.lass.if.icati.ons of an.xi.ety dis.ord.ers; Gen.er.aliz.ed An.xi.ety, 

Obs.ess.ive C.om.puls.ive, Pan.ic, P.ost-Tr.aumat.ic Str.ess, and S.oc.i.al Ph.obia. The U.S. 

D.ep.art.ment of He.alth and Human S.erv.ic.es (2014) d.ef.in.es th.ese f.ive c .lass.if.icati.ons 

of an.xi.ety dis.ord.ers as f.ollows:  

  Gen.er.aliz.ed An.xi.ety Dis.ord.er, GAD, is an an .xi.ety dis.ord.er ch.aract.eriz.ed by 

chro.n.ic an.xi.ety, exagg.erat.ed w.orry and tensi.on, even when th.er.e is little or 

n.oth.ing to pr.ov.oke it. 

 Obs.ess.ive-C.om.puls.ive Dis.ord.er, OCD, is an an.xi.ety dis.ord.er and is 

ch.aract.eriz.ed by r.ec.ur.rent, unwant.ed thoughts (.obs.essi.ons) and/.or r.ep.etit.ive 

beh.avi.ors (c.om.pulsi.ons).  

 Pan.ic dis.ord.er is an an.xi.ety dis.ord.er and is ch.aract.eriz.ed by unexp.ect.ed and 

r.epeat.ed epis.od.es of intense fe.ar acc.ompa.ni.ed by phys.ic .al sympt.oms.  

 P.ost-Tr.aumat.ic Str.ess Dis.ord.er, PTSD, is an an.xi.ety dis.ord.er that can 

d.ev.el.op aft.er exp.osu.re to a t.err.ify.ing event or orde.al in wh.ich gr.ave phys.ic.al 

h.arm occ .urr.ed or was th.reaten.ed. Tr.aumat .ic events that m.ay tr.igg.er PTSD 



20 
 

 include vi.olent p.ers.on.al ass.aults, nat.ur.al or human-c .aus.ed disast.ers, acc .idents, or m.ilit.ary 

c.ombat.  

 S.oc.i.al Ph.obia, or S.oc.i.al An.xi.ety Dis.ord.er, is an an.xi.ety dis.ord.er ch.aract.eriz.ed by 

ov.erwh.elm.ing an.xi.ety and exc.ess.ive s.elf-c.ons.ciousn.ess in ev.eryd.ay s.oc.i.al situati.ons. 

2.1.1 Tr.igg.ers, Sympt.oms, and Eff.ects 

Wh.ile the c.lass.if.icati.ons and d.ef.in.iti.ons of the d.iff.er.ent typ.es of an.xi.ety dis.ord.ers ar.e 

re.lat.iv.ely stra.ightf.orw.ard and easy to c.omp.rehend, ident.ify.ing and gen.er.aliz.ing the 

tr.igg.ers, sympt.oms, and eff .ects of an.xi.ety can be much m .or.e d.iff.icult. This d.iff.iculty 

st .ems fr.om the c.omplex n.etw.ork of tr.igg.ers that can be ass .oc .iat.ed with gen.et.ics, bra.in 

functi.on, tr.auma, and env.ir.on.ment.al fact.ors known to be ro.ot c.aus.es of an.xi.ety (Nati.on.al 

Instit.ute of Ment.al He.alth [NIH], 2016; M.ayo Cl.in.ic, 2016, Nati .on.al Cent.er of PTSD, 

C.ary 2017). Acc.ord.ing to F.olk and F.olk (2018), th.er.e ar.e ov.er 100 sympt.oms ass.oc.iat.ed 

with an.xi.ety. The au.th.ors state that all ind.iv.idu.als who exp.erience an.xi.ety h.ave a u.niq.ue 

s.et of an.xi.ety sympt.oms that d.iff.er in re.lati.on to type, numb.er, f.re.q.uency and d.urati.on. 
 

F.in.ally, l.ike sympt.oms, the au.th.ors indi .r.ectly ind.icate that the eff.ects of an.xi.ety also 

aff.ect ind.iv.idu.als in d.iff.er.ent w.ays as it re.lat.es to type, numb.er, f.re.q.uency and d.urati.on. 

The c.omple.xity and ran.ge of the d.ocu.ment.ed tr.igg.ers, sympt.oms, and eff.ects of an.xi.ety 

cann.ot be re.alist.ic.ally pr.esent.ed in c.omp.rehens.ive lists with.in this r.ese.arch. C.omm.on 

tr.igg.ers, sympt .oms, and eff.ects bas.ed on d.ocu.ment.ed r.ese .arch (see B.urke, 2016; C .arey, 

2017; Ch.ern.ey, 2018; F.olk & F.olk, 2018; M .ayo Cl.in.ic, 2016; Nati.on.al Cent.er of PTSD, 

2018; Nati.on.al Instit.ute of Ment .al He.alth [NIH], 2016; Nati.on.al S.oc.i.al An.xi.ety Cent.er, 

2016; Van.in, 2008). 
 

2.1.2 Pr .im.ary T.reat.ments  

T.reat.ment f.or an.xi.ety and ass.oc .iat.ed dis.ord.ers can v.ary as much as the sympt.oms and the 

eff.ects of the dis.ord.ers. The t.reat .ment pr.oc.ess typ.ic.ally be.g.ins with one's pr.im.ary c.ar.e 

phys.ic .ian. F.urth.er t.reat.ment m .ay inv.olve a v.ari.ety of d.iff.er.ent prof .essi.on.als, such as 

psych.ol.ogists, psychiatrists, and s .oc.i.al w.ork.ers (L.egg, 2016). In additi .on, ind.iv.idu.als m.ay 

also se.ek assistance fr.om establish.ed supp.ort groups or oth.er th.er.apy prof.essi.on.als 

(Maiz.es, 2008). Gen.er.ally, re.g.ardl.ess of the m.ed.ic.al or ment.al he.alth s.erv.ic .es one m.ay 

r.ece.ive f.or the t.reat.ment of an.xi.ety, pr.im.ary t.reat.ment opti.ons that h.ave been 

d.ocu.ment.ed to be eff .ect.ive in t.reat.ing an.xi.ety include: C.og.nit.ive Beh.avi.or.al Th.er.apy 

(CBT), m .ed.icati.ons, r.es.identi.al t .reat.ment, c.ompl.em.ent.ary and alt.ernat.ive t.reat.ment, and 

Transcra.ni.al Magn.et.ic St.imu.lati.on (ADAA, 2018b). 
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Table 1:  An.xi.ety Tr.igg.ers, Sympt.oms & Eff.ects 

An.xi.ety Tr.igg.ers, Sympt.oms & Eff.ects 

An.xi.ety 
Dis.ord.er 

C.omm.on Tr .igg.ers C.omm.on Sympt.oms C.omm.on Eff.ects 

Gen.er.aliz.ed 
(GAD) 

• F.am.ily hist.ory of an.xi.ety 
• Pr.ol.ong.ed exp.osu.re 
str.ess. Exc.ess.ive use of 
c.affe.ine t.obacco, alcoh.ol, 
or drugs • Phys.ic.al or 
Ment.al abuse 

• R.estl .essn.ess/  
•Be.ing eas.ily .fat.igu .ed 
 • D.iff.iculty c.oncentrat.ing 
•Irritab.ility•Muscle tensi.on 
•D.iff.iculty c.ontr.oll.ing 
w.orry • Sle.ep pr.obl.ems 

• We.aken.ed immune 
syst.em• m.ed.icati.ons 
eff.ect.iven.ess • D.ig.est.ive 
ups.et • Inc.reas.ed risk of 
he.art disease, h.igh 
bl.oo.d pr.essu.re, cl.in.ic.al 
d.epr.essi.on and substance 
abuse 

Obs.ess.ive 
C.om.puls .ive 
(OCD) 

• N.ot be.ing able to f .in.ish a 
ritu.al 
•New situati.on 
/env.ir.on.ment 
• N.on-c.ontr.ol of situati.ons 
• Unt.reat.ed sympt.oms 

•Extr.em.e wash.ing/clean.ing 
• Ch.eck.ing, Count.ing  
• Ord.erl.in.ess/str.ict ro.ut.in.es 
•D.emand.ing reass.uranc.es • 
Unpleasant thoughts 

• Stra.in .on ti.me /re.lati.onsh.

ips 
•Late/miss.ing 
engag.em.ents 
•Phys.ic.al p.ar.e/disc.omf.ort 
d.ue to ritu.al 

Pan.ic • Gen.et.ic Hist.ory 
• Maj.or L.ife Transiti.ons 
• Exc.ess.ive w.orry or 
p.ers.ev.erati.on on a str.ess.or 
• Ign.or.ing s.igns that the 
b.ody is in a state of str.ess 
• pr.ol.ong.ed p.eri.od of 
be.ing m a str .ess.ed state 

• Sudden and r.epeat.ed 
attacks of intense fe.ar 
 • Ch.est t.ightn.ess/p.ar.e • 
N.ausea • 
Dizz.in.ess/l.ighthead.edn.ess 
• Intense w.orri .es abo.ut 
when the next attack w.ill 
h.appen • Fe .ar or avo.idance 
of sp .ec.if.ic p.lac.es 

•P .alpitati.ons Pound.ing 
he.art/acc.el.erat.ed he.art rate  
• S.weat.ing  
•Tr.embl.ing/sh.ak.ing  
• Sh.ortn .ess of b.reath /sm.ot
h.er.ing/.or ch.ok.ing  
• Fe .el.ing of .impend.ing 
d.o.om. 

P.ost-
Tr.aumat .ic 
Str.ess 
Dis.ord.er 
PTSD 

• Exp.erienc.ing a tr.aumat.ic 
event such as be.ing subj.ect 
to extr .em.e 
phys.ic.al/.em.oti.on.al/sexu.al/.

or ment.al abuse, acts of 
vi.olence, witn.ess.ing 
disast.ers, m.ilit.ary c.ombat, 
and oth.er unusu.al 
situati.ons that can c.ause 
ment.al dist.urbance. 

• Re.occ.urr.ing m.em.ori.es, 
f.lashbacks, and n.ightm.ar.es 
that se .em unst .oppable • 
L.iv.ing with an und.erly.ing 
fe.ar and tr.ep.idati.on • 
Ov.erly v.ig.il.ant m unc.erta.in 
situati.ons • A p.ersistent 
int.ern.al struggle • N.egat.ive 
be.li.efs/fe.el.ings 

• P.ersistently fe.el.ing 
uns.afe and at risk • 
Situati.on.al avo.idance that 
int.erf.er.es with n.orm.al 
s.oc.i.al functio.n.ing • S.oc.i.al 
Suppr.essi.on d.ue to 
avo.id.ing oth.ers and 
tr.igg.ers 

S.oc.i .al 
Ph.obia or 
S.oc.i .al 
An.xi.ety 

• Intr.oduc.ing yo.urs.elf to 
strang.ers/sm.all t.alk! 
susta.in.ing c.onv.ersati.ons/s
pe.ak.ing on the ph.one • 
Invit.ing oth.ers to a s.oc.i.al 
act.ivity/h .ost.ing an event • 
Fl.irt.ing/t.ell.ing a 
st.ory/m.ak.ing group 
c.om.ment .ary • Ass.ert.ing 
yo.ur ne.eds/ask.ing f.or h.elp 
with pe.ople in au.th.ority • 
Avo.id.ing c.onfl.ict and 
ang.er 

• Fe.el.ing h.ighly an.xious 
abo.ut be.ing with oth.er 
pe.ople and h.av.ing a h.ard 
ti.me t.alk.ing to th.em • 
Fe.el.ing v.ery s.elf-c.ons.cious 
• Fe.arful of offend.ing 
oth.ers • Afra.id oth.er pe.ople 
w.ill jud.ge th.em • W.orry.ing 
f.or d.ays or we.eks b.ef.or.e an 
event with oth.ers • St.ay.ing 
aw.ay fr.om p.lac.es wh.er.e 
th.er.e ar.e oth.er pe .ople 

• Blush.ing, s.weat.ing, or 
tr.embl.ing around oth.er 
pe.ople • Fe.el.ing n.auseous 
or s.ick to yo.ur st.omach 
when oth.er pe.ople ar.e 
around • Low s.elf-.este.em • 
Low s.elf-.eff.icacy • 
H.av.ing a h.ard ti.me 
m.ak.ing and ke.ep.ing 
friends•S.oc.i.al suppr.essi.on 

 

N.ote. Table d.ev.el.op.ed by au.th.or bas.ed on r.ese.arch and r.ef.ormati.on fr.om B.urke, 2016; C.ary, 2017; Ch.ern.ey, 
2018; F.olk & F.olk, 2018; M.ayo Cl.in.ic, 2016; Nati.on.al Cent.er of PTSD, 2018; Nati.on.al Instit.ute of Ment.al 
He.alth [NIH], 2016; Nati.on.al S.oc.i.al An.xi.ety Cent.er, 2016; Van.in & H.elsl.ey, 2008. 
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Re.lat.ed An.xi.ety and Tr.igg.ers 

As it re.lat.es to ment.al he .alth pr.obl.ems, inc.reas.ed attenti.on has been g.iven to the 

ment.al he .alth of c.olle.ge students ov.er the last d.ecade. Acc.ord.ing to Hunt and 

Eisenb.erg (2010), ep.id.emi.ol.og.ic .al data cle.arly ind.icat.ed that ment.al he .alth 

pr.obl.ems w.er.e h.ighly p.re.v.alent am.ong c.olle .ge students in 2010. R.ecent r.ese.arch 

substantiat.es a h.igh p.re.v.alence st.ill e.xists to.d.ay (Cent.er f.or C.oll.egiate Ment.al 

He.alth [CCMH], 2016, 2017, 2018). In re .lati.on to an.xi.ety, acc.ord.ing to the CCMH 

in 2016, an.xi.ety had r.ep.lac.ed d.epr.essi.on as the numb.er one ment.al he.alth iss.ue 

fac.ing U.S. c .olle.ge students. In additi.on, the r.ese .arch show.ed th.er.e was a sl .ight b.ut 

steady inc.rease in the numb.er of students that s .elf-r.ep.ort.ed h.av.ing exp.erienc.ed 

distr.ess as it re.lat.ed to gen.er.aliz.ed an.xi.ety, s.oc.i.al an.xi.ety and acad.em.ic succ.ess.  

 

Acc.ord.ing to the CCMH (2018), the av.era.ge rate of students that s .elf-r.ep.ort.ed 

gen.er.aliz.ed an.xi.ety c.ont.inu.ed to inc.rease. When c.ons.id.er.ing the m.ost c.omm .on 

tr.igg.ers f.or wh.ich c .olle.ge students sought ment.al he.alth couns.el.ing or t.reat.ment, 

CCMH (2018) statist .ics ind.icat .ed that, of students who sought ment .al he.alth 

assistance d.ur.ing the 2017-2018 acad.em.ic ye .ar, 61.8% sought ment.al he.alth s.erv.ic .es 

f.or an.xi.ety, with the m.ost p.re.v.alent typ.es of an.xi.ety be.ing gen.er.al (41.5%), s.oc .i.al 

(19.6%) and pan.ic (11. I%). Table 1 r.ep.orts the m.ost c.omm .on ment.al he.alth tr.igg.ers 

f.or wh.ich c .olle .ge students sought couns.el.ing or t.reat.ment f.or AY 2017-2018. It is 

imp.ortant to n .ote that the p.ercentag.es pr.esent.ed in Table 1.1 ar.e bas.ed on students 

who sought ment.al he.alth couns.el.ing or t.reat.ment. Th.er.e is a p.otenti .ally str.ong 

argu.ment that th.ese p.ercentag.es could be h.igh.er b.ec.ause only 36.9% of th.ose 

suff.er.ing fr.om an.xi.ety r.ece.ive t.reat .ment. D.espite the r.ec.og.niti.on of the h.igh 

p.re.v.alence of ment.al he.alth pr.obl.ems am .ong c.olle.ge students, r.ese .arch sugg.ests that 

c.olle.g.es and un.iv.ersiti.es ar.e und.er-.equ.ipp.ed and und.er-st.aff.ed to me.et the ment.al 

he.alth ne.eds of the.ir student p.op.u.lati.ons (Re.illy, 2018). 
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Table 2: Ment.al He.alth Tr .igg.ers f.or wh.ich Couns.el.ing or T.reat.ment was 

Sought 

Ment.al He.alth Tr.igg.ers f .or wh.ich Couns.el.ing or T.reat.ment was Sought 
                                      Tr .igg.ers P.ercenta.ge 
An.xi.ety 61.8 

D.epr.essi.on 49.8 
Str.ess 43 9 
F.am.ily Issu.es 31.0 
Acad.em.ic P.erf.ormance 25.2 
Re.lati.onsh.ip Pr.obl.ems 24.2 
Int.erp.ers.on.al Functio.n.ing 21.7 
S.elf-Este .em/C.onf.idence 20.3 
Sle.ep 15.9 
Tr.auma 14.3 
B.ody Ima .ge 14.0 
Adjust.ment to New Env.ir.on.ment 14.0 
S.oc .i.al Is.ol.ati.on 13.1 
Gri.ef or L.oss 10.4 
Attenti.on or C.oncentrati .on 10.4 
Su.ic.id.ality 9.9 
Identity D.ev.el.op.ment 8.9 
Sexu.al Abuse or Ass.ault 8.9 
C.ar.e.er 8.7 
Em.oti.on.al Dys.re.gu.lati.on 13.6 
Alcoh.ol 8.0 
P.erf.ectio.nism 7.9 
Drugs 6.3 
F.inanc.es 4.8 

 

N.ote' Table d.ev.el.op.ed by au.th.or bas.ed on r.ese.arch and inf .ormati.on fr.om CCMH, 

2018 
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The sugg.esti .on that c .olle.g.es and un.iv.ersiti.es m.ay be f.all.ing beh.ind in me.et.ing the 

ment.al he.alth ne.eds of the.ir students has the p.otenti.al to b.ec .om.e a s.erious iss .ue. 

 

2.1.3 Eti.ol.ogy of An.xi.ety 

The eti.ol.ogy of an.xi.ety, or its mann.er of c.ausati .on, includ.es many c.omple.xiti.es and 

can be d.iff.icult to ident .ify. This d.iff.iculty st .ems fr.om the c .omplex n.etw.ork of 

tr.igg.ers that can be ass.oc.iat.ed with gen.et.ics, bra.in functi.on, tr.auma, and 

env.ir.on.ment.al fact.ors known to be ro.ot c.aus.es of an.xi.ety (Nati.on.al Instit.ute of 

Ment.al He.alth [NIH], 2016; M.ayo Cl.in.ic, 2016, Nati.on.al Cent.er of PTSD, C.ary 

2017). Acc.ord.ing to M.art.in, R.essl.er, B.ind.er & N.em.eroff, (2009) 

 
"M.oo.d and an.xi.ety dis.ord.ers ar.e ch.aract.eriz.ed by a v.ari.ety of n.eu.roend.ocr.ine, 

n.eu.r.otransmitt.er, and n.eu.roanat.om.ic.al disrupti .ons. Ident .ify.ing the m.ost functi.on.ally 

re.le .vant d.iff.er.enc.es is c.ompl .icat.ed by the h.igh d.eg.ree of int.erc.onn.ect.ivity b.et.ween 

n.eu.r.otransmitt.er- and n.eu.r.op.ept.ide-c.onta.in.ing ci.rcuits in l.imb.ic, bra.in st.em, and 

h.igh.er c.ort.ic .al bra.in ar.eas. F.urth.erm.or.e, a pr.im.ary alt.erati.on in bra.in structu.re or 

functi.on or in n.eu.r.otransmitt .er s.ign.al.ing m.ay r.esult fr.om env.ir.on.ment.al exp.erienc .es 

and und.erly.ing gen.et.ic pr.edisp.ositi.on; such alt.erati.ons can inc .rease the risk f.or 

psych.opath.ol.ogy". 

 
R.ese.arch.ing an.xi.ety fr.om a bi.opsych.os.oc .i.al p.ersp.ect.ive, Bhatt & B .ak.er (2018) 

f.urth.er reit.erate the c .omple .xity of ident.ify.ing the eti.ol.ogy of an.xi.ety c.onclud.ing: 

"An.xi.ety dis.ord.ers appe .ar to be c.aus.ed by an int.eracti .on of bi.opsych.os.oc.i.al fact.ors, 

includ.ing: gen.et.ic vuln.erab.ility, wh.ich int.eract with situati.ons, str.ess, or tr.auma to 

pr.oduce cl.in.ic.ally s.ign.if.icant syndr.om.es". Ex.ample c .lass.if.icati.ons of 

bi.opsych.os.oc .i.al fact.ors pr.esent.ed in V.arn.ek.ar (2018) and Physi .op.edia (2018) 

include:  

• Bi.ol.og.ic.al - illn.ess, disab.ility, gen.et.ic issu.es  

• Psych.ol.og.ic.al - beh.avi.or, p.ers.on.ality, s.elf-.este.em, s.elf-c.ontr.ol, im.puls.ivity  

• S.oc.i.al - cultu.re, re.lati.onsh.ips, pe .er group, re .l.igi.on, ec.on.om.ic status  

• Bi.ol.og.ic.al/Psych.ol.og.ic .al - I.Q., attitude, t.emp.er.am.ent  

• Bi.ol.og.ic.al/S.oc.i.al - drug or m.ed.icati.on eff.ects, gend.er  
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• Psych.ol.og.ic.al/S.oc.i.al - f.am.ily re .lati.onsh.ips, tr.auma In many cas.es, the eti.ol.ogy of 

an.xi.ety is r.ese.arch.ed bas.ed on is.ol.at.ing the infl.uence of a p.art.icul.ar bi.ol.og.ic.al, 

psych.ol.og.ic.al, or s.oc.i.ol.og.ic.al fact.or as it re.lat.es to an.xi.ety.  

F.or ex.ample, gend.er (McLean, Asn.aa .ni, Litz & Hofmann, 2011), cultu .re (Hofmann, 

Asn.aa .ni & H.in.to.n, 2010) or sexu.al orientati .on (B.ostw.ick, B.oyd, Hugh.es & 

McCa.be, 2010) D.espite the many eti.ol.og.ic.al c.omple .xiti.es ass.oc.iat.ed with an.xi.ety, 

r.ese.arch has ident.ifi.ed a numb.er of c.aus.al fact.ors, typ.ic.ally r.ef.err.ed to as tr.igg.ers 

that ar.e r.ec .og.niz.ed as c.ontr.ib.ut.ing to d.iff.er.ent an.xi.ety typ.es (Nati.on.al Instit.ute of 

Ment.al He.alth [NIH] 2016; M.ayo Cl.in.ic 2016; Nati.on.al Cent.er of PTSD 2018; C.ary 

2017; F.olk & F.olk 2018; Ch.ern.ey 2018; B.urke 2016; Nati .on.al S.oc .i.al An.xi.ety 

Cent .er 2016). Ex.ampl.es include: 

• F.am.ily hist .ory of an.xi.ety 

 • R.ecent or pr.ol.ong.ed exp.osu.re to str.essful env.ir.on.ments or situati .ons 

 • Exc .ess.ive use of c.affe .ine t.obacco, alcoh.ol, drugs or oth.er st.imu.lat.ing substanc.es  

• Phys.ic.al or Ment.al abuse  

• N.ot be.ing able to f.in.ish a ritu.al. 

* Ign.or.ing s.igns that the b.ody is in a state of str.ess    

* Pr.ol.ong.ed p.eri.od of be.ing in a str.ess.ed state  

* Exp.erienc.ing a tr.aumat .ic event such as be .ing subj .ect to extr.em.e 

phys.ic.al/.em.oti.on.al/sexu.al/.or ment.al abuse, acts of vi.olence, witn.ess.ing disast.ers, 

m.ilit.ary c.ombat, and oth.er  

• Be .ing in a new situati .on/exp.osu.re to a new env.ir.on.ment  

• N.ot be.ing in c .ontr.ol of situati.ons  

• Gen.et.ic Hist.ory  

• Maj .or L.ife Transiti.ons 

 • Exc .ess.ive w.orry or p.ers.ev.erati.on on a str.ess.or  

• Avo.id.ing c.onfl.ict and ang.er 

*unusu.al situati.ons that can c.ause ment.al dist .urbance. 

 *Intr.oduc.ing yo.urs.elf to strang.ers/sm.all t.alk/susta.in.ing c.onv.ersati.ons  

• Spe.ak.ing on the ph.one  

• Invit.ing oth.ers to a s.oc .i.al act.ivity/h.ost .ing an event  

• Ass.ert.ing yo.ur ne.eds/ask.ing f.or h.elp with pe.ople in au.th.ority  
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Typ.es of An.xi.ety 

 Th.er.e ar.e f.ive pr.im.ary c .lass.if.icati.ons of an.xi.ety dis.ord.ers acc.ord.ing to the U.S. 

D.ep.art.ment of He.alth and Human S.erv.ic .es (2014). Th.ese c.lass.if.icati.ons include 

Gen.er.aliz.ed An.xi.ety Dis.ord.er (GAD), Obs.ess.ive C.om.puls.ive Dis.ord.er (OCD), 

Pan.ic, P.ost-Tr.aumat.ic Sti.ess Dis.ord.er (PTSD), and S.oc.i.al Ph.obia or S.oc .i.al An.xi.ety. 

Acc.ord.ing to the D.ep.art.ment of He .alth and Human S.erv.ic .es (2014): 

 "Gen.er.aliz.ed An.xi.ety Dis.ord.er, GAD, is an an.xi.ety dis.ord.er ch.aract.eriz.ed by 

chro.n.ic an.xi.ety, exagg.erat.ed w.orry and tensi .on, even when th.er.e is little or n.oth.ing 

to pr.ov.oke it",  

"Obs.ess.ive-C.om.puls.ive Dis.ord.er, OCD, is an an.xi.ety dis.ord.er and is ch.aract.eriz.ed 

by r.ec .ur.rent, unwant.ed thoughts (.obs.essi.ons) and/.or r.ep.etit .ive beh.avi.ors 

(c.om.pulsi.ons)", 

 "Pan.ic dis.ord.er is an an.xi.ety dis.ord.er and is ch.aract.eriz.ed by unexp.ect.ed and 

r.epeat.ed epis.od.es of intense fe.ar acc.ompa.ni.ed by phys.ic .al sympt.oms", 

 "P.ost-Tr.aumat.ic Str.ess Dis.ord.er, PTSD, is an an.xi.ety dis.ord.er that can d.ev.el.op 

aft.er exp.osu.re to a t .err.ify.ing event or orde.al in wh.ich gr.ave phys.ic.al h.arm occ.urr.ed 

or was th.reaten.ed. Tr.aumat.ic events that m.ay tr.igg.er PTSD include: vi.olent p.ers.on.al 

ass.aults, nat.ur.al or human-c.aus.ed disast .ers, acc.idents, or m.ilit .ary c .ombat", 

 and "S.oc .i.al Ph.obia, or S.oc.i.al An.xi.ety Dis.ord.er, is an an.xi.ety dis.ord.er ch.aract.eriz.ed 

by ov.erwh.elm.ing an.xi.ety and exc.ess.ive s.elf-c.ons.ciousn.ess in ev.eryd.ay s.oc.i.al 

situati.ons".  

 

C.omm.on Sympt.oms of An.xi.ety 

Acc.ord.ing to F.olk and F.olk (2018) th.er.e ar.e ov.er 100 sympt .oms ass.oc .iat.ed with 

an.xi.ety. The au.th.ors f.urth.er state that all ind.iv.idu.als who exp.erience an.xi.ety h.ave a 

u.niq.ue s.et of an.xi.ety sympt.oms that d.iff.er in re.lati.on to type, numb.er, f.re.q.uency and 

d.urati.on. Acc.ord.ing to the Nati .on.al Instit.ute of Ment.al He.alth [NIH], c.omm.on 

sympt.oms include: fe .el.ing r.estl.ess, wound-up, or on-.ed.ge; be.ing eas.ily fat.igu.ed; 

h.av.ing d.iff.iculty c.oncentrat.ing; m.ind go.ing b.lank; be .ing irritable; h.av.ing muscle 

tensi .on; d.iff.iculty c .ontr.oll.ing fe.el.ings of w.orry; and h.av.ing sle.ep pr.obl.ems, such as 

d.iff.iculty f .all.ing or st.ay.ing asle.ep, r.estl.essn.ess, or unsatisfy.ing sle.ep.  

 

Oth.er c.omm .on sympt.oms include p.ersistent w.orry.ing abo.ut a numb.er of ar.eas that 

ar.e o.ut of pr.op.orti .on to the impact of the events; ov.erth.ink.ing p.lans and s .ol.uti.ons to 
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all p.oss.ible w.orst-case o.utc.om.es; p.erce.iv.ing situati.ons and events as th.reaten.ing 

even when th.ey ar.e n.ot; d.iff.iculty handl.ing unc.erta.inty; ind.ec.is.iven.ess and fe.ar of 

m.ak.ing the wr.ong d.ec.isi.on; tr.embl.ing or fe .el.ing twitchy; n.ervousn.ess or be.ing 

eas.ily st.artl.ed; s.weat.ing; and n.ausea, di.arrhea or irritable bo.we.l syndr.om.e (M.ayo 

Cl.in.ic, 2016). 

 

B.ey.ond c .omm.on sympt.oms re .lat.ed to gen.er.aliz.ed an.xi.ety, m.or.e sp.ec.if.ic sympt.oms 

f.or OCD, Pan.ic, PTSD, and S.oc.i.al An.xi.ety h.ave also been ident .ifi.ed (Nati.on.al 

Cent .er of PTSD, 2018; C .ary 2017; F.olk & F.olk 2018; Ch.ern.ey 2014; B.urke 2016; 

Nati.on.al S.oc.i.al An.xi.ety Cent.er 2016). 

Ex.ampl.es include:  

OCD -  extr.em.e displ.ays of wash.ing or clean.ing, ch.eck.ing, count.ing, ord.erl.in.ess, 

f.ollow.ing a str.ict ro.ut.ine, d.emand.ing reass.uranc.es, p.er.vas.ive or unpleasant thoughts. 

 
Pan.ic-  sudden and r.epeat.ed attacks of intense fe .ar ch.est t.ightn.ess/pa .in, n.ausea, 

dizz.in.ess/l.ighthead.edn.ess intense w.orri.es abo.ut when the next attack w .ill h.appen, 

fe.ar or avo.idance of sp.ec.if.ic p.lac.es.  

PTSD-  re.occ.urr.ing m.em.ori.es, f .lashbacks, and n.ightm.ar.es that se.em unst.oppable; 

ongo.ing an.xi.ety and w.orry; l.iv.ing with an und.erly.ing fe .ar and tr.ep.idati.on; ov.erly 

v.ig.il.ant in unc.erta.in situati.ons/hyp.er.arous.al; a p.ersistent int .ern.al struggle; n.egat.ive 

chang.es in be.li.efs and fe.el.ings.  

 
S.oc .i.al- fe.el.ing h.ighly an.xious abo.ut be.ing with oth.er pe.ople and h.av.ing a h.ard ti.me 

t.alk.ing to th.em; fe.el.ing v.ery s.elf-c.ons.cious/w.orri.ed abo.ut fe.el.ing hum.iliat.ed, 

emb.arrass.ed, rej .ect.ed; fe.arful of offend.ing oth.ers; afra.id that oth.er pe.ople w.ill jud.ge 

th.em; w.orry.ing f.or d.ays or we.eks b.ef.or.e an event with oth.ers; st.ay.ing aw.ay fr.om 

p.lac.es wh.er.e th.er.e ar.e oth.er pe .ople. 

 
Eff.ects of An.xi.ety 

Acc.ord.ing to F.olk and F.olk (2018), l.ike sympt.oms, the eff.ects of an.xi.ety pr.esent 

d.iff.er.ently f.or ind.iv.idu.als as it re.lat.es to type, numb.er, f.re.q.uency and d.urati.on. 

Eff.ects of an.xi.ety can be as s.imple as a sl.ight inc.rease in he.art rate, w.orris.om.e 

thoughts, or as d.eb.ilitat.ing as a pan.ic attack or the p.ers.ev.erati.on of a t.op.ic or 

situati.on that c .onsum.es one's enti.re thought pr.oc .ess.es (Van.in & H.elsl.ey 2008). Also 

l.ike sympt.oms, th.er.e ar.e a numb.er of ident.ifiable eff.ects f.or the d.iff.er.ent typ.es of 
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an.xi.ety dis.ord.ers (Nati.on.al Instit.ute of Ment.al He.alth [NIH] 2016; M .ayo Cl.in.ic 

2016; Nati.on.al Cent.er of PTSD 2018; C.ary 2017; F.olk & F.olk 2018; Ch.ern.ey 2018; 

B.urke 2016; Nati.on.al S.oc.i.al An.xi.ety Cent.er 2016). Ex.ampl.es include:  

GAD - we .aken.ed immune syst.em; vacc.in.es and m.ed.icati.ons can be l.ess eff.ect.ive, 

d.ig.est.ive ups.et, inc.reas.ed risk of he.art disease and h.igh bl .oo.d pr .essu.re, inc.reas.ed 

risk of cl .in.ic.al d.epr.essi.on and substance abuse.  

OCD - stra .in on ti.me, p.ers.on.al re.lati.onsh.ips suff.er d.ue to the exc.ess.ive 

ritu.als/pr.oc.ess.es, late/miss.ing engag.em.ents d.ue to ti.me spent b.ec .ause of 

c.om.pulsi.ons, phys.ic .al pa .in/disc.omf.ort d.ue to ritu.al (i.e. wash.ing hands unt.il sk.in is 

raw). 

Pan.ic- 

P.alpitati.ons, pound.ing he.art/acc .el.erat.ed he.art rate, s.weat.ing,tr.embl.ing/sh.ak.ing, 

sh.ortn.ess of b.reath/sm.oth.er.ing/.or ch.ok.ing, fe .el.ing of impend.ing d.o.om.  

PTSD- p.ersistently fe.el.ing uns.afe and at risk, situati.on.al avo.idance  that int.erf.er.es 

with n.orm.al s.oc.i.al functio.n.ing, s.oc.i.al suppr.essi .on d.ue to avo.id.ing oth.ers and 

tr.igg.ers.  

S.oc .i.al - blush.ing, s.weat.ing, or tr.embl.ing around oth.er pe.ople, fe.el.ing n.auseous or 

s.ick to yo.ur st.omach when oth.er pe.ople ar.e around, low s.elf-.este.em, low s.elf-

.eff.icacy, h.av.ing a h.ard ti.me m.ak.ing and ke.ep.ing friends, s.oc .i.al suppr.essi.on. 

 

C.op.ing M .echa.nisms 

It is app.ar.ent in the lit.eratu.re that an.xi.ety has the p.otenti.al to h.ave n.egat.ive eff.ects 

on c.olle.ge students' ment.al he.alth. Acc.ord.ing to Ekpeny.ong, Da.ni.el, and Ar.ibo 

(2013) emp.ir.ic.al ev.idence shows that und.ergraduate c .olle.ge students often suff.er 

fr.om psych.os.oc.i.al distr.ess that can lead to n.egat.ive patt.erns of beh.avi.or, the 

d.ev.el.op.ment of psych .os.omat.ic sympt.oms, and d.ec.reas.ed acad.em.ic p.erf.ormance. 

Th.er.e ar.e ov.er 100 sympt.oms of an.xi.ety (F.olk & F.olk, 2018). In additi .on, th.er.e ar.e 

equ.ally as many tr.igg.ers that can c.ause an ind.iv.idu.al to exp.erience an.xi.ety (ACHA, 

2018; CCMH, 2018). 

 
F.urth.er, pr.im.ary eff.ect.ive t.reat.ment opti .ons include C.og.nit.ive Beh.avi.or.al Th.er.apy 

(CBT), m .ed.icati.ons, r.es.identi.al t.reat.ment, c.ompl.em.ent.ary and alt.ernat.ive t.reat.ment, 

and Transcra.ni.al Magn.et.ic St .imu.lati.on (ADAA, 2018b). When c .ons.id.er.ing the 

extent of sympt .oms f.or an.xi.ety and an.xi.ety tr.igg.ers, it is n.ot s.urpris.ing that th.er.e ar.e 
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also as many c.op.ing m.echa.nisms that h.ave been ident.ifi.ed f.or de .al.ing with an.xi.ety. 

This is p.art.icul.arly ev.ident when one c .ons.id.ers c.ompl.em.ent.ary and alt.ernat.ive 

t.reat.ments. If one w.er.e to se .arch and re.view c .ur.rent inf.ormati.on addr.ess.ing 

c.ompl .em.ent.ary and alt.ernat.ive t.reat.ment c .op.ing m.echa.nisms f.or gen.er.aliz.ed 

an.xi.ety, th.ey would f.ind we.ll ov.er 100 sugg.est.ed c .op.ing m.echa.nisms rang.ing fr.om 

phys.ic.al act.ivity to appr.opriate l.ev.els of sle.ep (ADAA, 2015, B .oy.es, 2015; 

W.illi.ams, 2015; Pathw.ay2succ .ess, 2017). 

 
It should be n.ot.ed that d.ev.el.op.ing appr.opriate m.echa.nisms f .or de.al.ing with an.xi.ety 

is imp.ortant, p.art.icul.arly f.or the traditi.on.al c.olle.ge a.ge student. Acc.ord.ing to 

M.ont.erio, B.al.ogan, and Orat .ile (2014) d.ur.ing this a.ge, young adults ar.e st .ill 

d.ev.el.op.ing ment.ally and s.oc .i.ally, and c .ont.in.uous str.ess has been l .ink.ed to l.ong-

t.erm ment .al he.alth pr.obl.ems and f.urth.er identity disrupti.on. Lit.eratu.re has also 

l.ink.ed ment.al he .alth pr.obl.ems to phys.ic .al he.alth pr.obl.ems. Acc.ord.ing to 

W.arb.ur.to.n, Gl.edh.ill, and Qu.inn.ey (2006), psych.ol.og.ic .al we.ll-.be .ing pl.ays an 

imp.ortant r.ole in the p.re.venti.on and or manag.em.ent of c .ardi.ov.ascul.ar disease, 

diab.et.es, hyp.ertensi .on, ob.esity and canc.er. With m.oo.d dis.ord.ers such as an.xi.ety, 

pe.ople m.ay b.ec.om.e l.ess m.ot.iv.at.ed to be phys.ic.ally act.ive. The opp.osite can be sa.id 

f.or the p.osit.ive eff.ects phys.ic .al ex.er.cise can h.ave on r.educ.ing an.xi.ety.  

 
Acc.ord.ing to And.ers.on and Sh.iv.a.kum.ar (2013), phys.ic.al ex.er.cise has the ab.ility to 

r.educe str.ess.ors. Additi .on.ally, indi .r.ect ben.efits of ex.er.cise such as impr.ov.ed sle .ep, 

m.oo.d, en.ergy and a r.educti.on in str.ess fat .ig.ue, we.ight, ch.ol.est.er.ol and oth.er he .alth 

eff.ects that can c.ontr.ib.ute to r.educ.ing h.igh l.ev.els of an.xi.ety (Sh.arma, Mad.aan, & 

P.etty 2006). In additi .on to phys.ic.al act.ivity, th.er.e ar.e oth.er f.orms of c.op.ing 

m.echa.nisms that can be pu.t in p.lace to h.elp mana .ge the str.ess.ors that c.om.e with 

be.ing a c .olle.ge student. S.om.e of the r.ec.om.mend.ed strat.egi.es ar.e m .ak.ing a pr.obl.em 

list, edit.ing l.if.estyle habits, se.ek.ing prof .essi.on.al h.elp, m.ed.icati.on, and re.laxati .on 

t.ech.niqu.es (B.ur.to.n 2012). 

 

B.ur.to.n sugg.ests that a c.reat.ing a c.omp.rehens.ive pr.obl.em list should be the f .irst st.ep 

in ident.ify.ing e.xist.ing str.ess.ors, sugg.est.ing that once the tr.igg.er is re.ve .al.ed c.op.ing 

strat.egi.es can be pu.t in.to p.lace to h.elp mana.ge the r.esult.ing str .ess.ors. S.om.e of the 

chang.es r.ec.om.mend.ed by B.ur.to.n w.er.e c .reat.ing a sch.edule, g.ett .ing enough sle.ep, 
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eat.ing a he.althy di.et, pri.oritiz.ing tasks, and c .onn.ect.ing s.oc.i.ally. R.ese .arch also 

sugg.ests d.iff.er.ent re.laxati.on t.ech.niqu.es that can be impl.em.ent.ed to p.re.vent, or c.ope 

with, c .ur.rent an.xi.ety and str.ess.ors. Act.ive engag.em.ent in m.indfuln.ess can h.elp c .alm 

and r.ef.ocus the bra.in. Sp.ec.if.ic.ally, pract.ic.es of m.editati.on, y.oga, tai chi, de.ep 

b.reath.ing, and b.reath f.ocus act.iviti .es can h.elp to r.educe str.ess (C.orliss 2016). By 

count.eract.ing a str.ess r.esp.onse with the re.laxati.on t.ech.niqu.es, the b.ody can r.ema.in 

c.alm m tr.igg.er.ing situati.ons.  

 

F.urth.er, when pr.op.erly empl .oy.ed, re .laxati.on t.ech.niqu.es can all.eviate str.ess and a.id 

in r.ef.ocus.ing the m.ind in a p.osit.ive mann.er (Nati.on.al Cent .er f.or C.ompl.em.ent.ary 

and Int.egrat.ive He.alth, 2018). The use of re .laxati .on can be a stand.al.one t.reat .ment 

f.or an ind.iv.idu.al who has a pr.op.er und.erstand.ing of the t.ech.niqu.es and the.ir 

p.ers.on.al sympt.oms or as a suppl.em.ent.al t .reat .ment f.or th.ose who h.ave m.or.e s.ev.er.e 

sympt.oms that ne.ed additi.on.al prof .essi.on.al, m.ed.ic.in.al, or oth.er h.elp. When 

c.ons.id.er.ing the acad.em.ic env.ir.on.ment, oth.er p.otenti.al c.op.ing m.echa.nisms could 

include c .reat.ive arts, ut.iliz.ing supp.ort.ive re.lati .onsh.ips, acc.ept.ing and 

acknowl .edg.ing n.egat.ive fe.el.ings, pr.obl.em s.olv.ing, hum.or, eat.ing he .althi .er, 

sch.edul.ing r.est b.re.aks, engag.ing in pleas.urable act.iviti.es, draw.ing fr.om past 

exp.erienc.es, p.osit.ive aff.irmati.on, and avo.id.ing exc.ess.ive c.affe.ine or alcoh.ol. 

 

An.xi.ety is an event that ind.iv.idu.als typ.ic.ally exp.erience ins.ide the.ir ev.eryd.ay 

encount.ers. Th.er.e ar.e num.erous d.ef.in.iti.ons and int .erpr.etati.ons of an.xi.ety; in any 

case, r.ef.er.enc .es ar.e made to c.omplex mix of n.egat.ive em.oti.on.al reacti.ons that 

inc .orp.orate str.ess, d.read, app.rehensi.on and tumult. It is view.ed as a stan.do.ut am.ong 

the m.ost w.id.esp.read and c.onstant human em .oti.ons, with a physi.ol.og.ic .al ex.cit.em.ent 

and c.og.nit.ive c.apa.citi .es infl.uenc .ed by an.xi.ety. It is a stan.do.ut am.ong the m.ost 

broadly exp.erienc.ed em.oti.on and a stan.do.ut am.ong the m.ost bas.ic d.ev.el.op.ment of 

all human c .onduct. N.otwithstand.ing be.ing em.oti.on.ally und.es.irable, an.xi.ety has 

expens.es in battle f .or re.al (physi.ol.ogy) and C.og.nit.ive ass.ets (K.alisch, Wi.ech, 

Critchl.ey, Ben, O'Doh.erty, O.akl.ey, Allen, and D.ol.a, 2005).  

 

St.edman's M.ed.ic.al D.icti.on.ary (2006) ch.aract.eris.ed an.xi.ety as " exp.erience of d.read 

or app.rehensi.on in l.ight of f .or.eseen inn.er or o.uts.ide th.reat jo.in.ed by a few or the 

maj.ority of the f .ollow.ing s.igns-muscle pr.essu.re, eag.ern.ess, thoughtful (.au.to.n.om.ic) 
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hyp.eract.ivity, f.or ex.ample, l .oo.sen.ess of the bo.we .ls, p.alpitati.on, fast b.reath.ing, 

n.ervousn.ess, hyp.er watchfuln.ess, p.erple .xity, d.im.in.ish.ed fixati.on or d.read of l.os.ing 

c.ontr.ol". K.ap.lan and Sad.ock (2014) pr.ov.ed that an.xi.ety is p.ortr.ay.ed by a d.iffus.ed, 

t.err.ible, amb.ig.uous fe.el.ing of app.rehensi.on, f.re.q.uently jo.in.ed via au.to.n.om.ic 

ind.icati .ons, f.or ex.ample, c.er.e .br.al pa.in, s.weat, p.alpitati.on, snugn.ess in the ch.est and 

gentle st.omach iss.ue.  

 

S.aras.on f.urth.er o.utl.in.ed f.ive qu.aliti.es of an.xi.ety, (an) a d .iff.icult and und.erm.in.ing 

ci.rcumstance, (b) insuff.ic .iency with r.esp.ect to one's c.apa.city to de.al with it, (c) 

cent.er around p.ess.imist.ic r.esults and ind.iv.idu.al d.ef.ic.iency, (d) n.egat.ive s.elf-

t.alk, and (e) d.esi.r.es f.or dis.appo.int.ment and l.oss of r.esp.ect by oth.ers. Ho.we.v.er, 

oth.ers ch.aract.eris.ed an.xi.ety as encount.er.ing str.ess, s.oc .i.al sh.irk.ing and au.to.n.om.ic 

reacti .ons, f.or ex.ample, expand.ed pulse or s.weat in l .ight of a c.once .iv.able risk or 

n.egat.ive occasi.on (Lehr.er and Wo.olf.olk, 2008; R.ob.erts and Bowman, 1978) as 

r.ef.err.ed to by G.er.ald (2012).  

 

An.xi.ety can be view.ed as a c.onditi.on of app.rehensi.on, pr.essu.re or uneas.in.ess- .to 

any app.ar.ent or f .or.eseen th.reat. It is an em.oti.on.al r.esp.onse to th.reat. The trust that 

s.om.eth.ing s.ign.if.icant is be.ing und.erm.in.ed and an ov.er.est .imati.on of the dang.er 

und.erg.au.ge s.om.e.b.ody c.apa .city to ad.apt to it or und.erg.au.ge the ass.ets acc .ess.ible to 

ad.apt to it; at that po.int, one w.ill fe.el r.estl.ess (Bh.al.la, S.ingh, S.uj.uta, S.ingh, and 

Choudh.ary, 2013).  

 

An.xi.ety is a typ.ic.al em.oti.on.al reacti.on to app .rehensi.on, fe.ar, fe.ar to c .onditi.ons, 

it.ems and encount.ers (Ak.intumi,2001). D.espite the fact that an.xi.ety is f.re.q.uently 

d.escr.ib.ed as a n.egat.ive encount.er to be disp.os.ed of, it s.erv.es pe.ople in mann.ers that 

ar.e b.oth c.onstruct.ive and adv.erse. The an.xi.ety l.ev.el m.ak.es ord.in.ary l.ife h.ard f.or 

und.erstudi.es, in this w.ay m.ak.ing unw.ind.ing pract.ic .ally o.ut.landish. It could l.ikewise 

infl.uence ord.in.ary d.ay-by-d.ay w.ork.ing or errands; f .or ex.ample, studi .es, the.ir d.ay-

by-d.ay ex.er.cis.es and publ.ic act.iviti.es. Maj.ority of the an.xi.ety issu.es ar.e 

ch.aract.eris.ed by the double n.orm.al f.or physi .ol.og.ic hyp.er-ex.cit .em.ent and in.ord.inate 

em.oti.on.al d.read (Br.au.er,1999). It is a dis.appo.int.ing senti.ment of uneas.in.ess, 

an.xi.ety, app.rehensi.on, d.read, c .onc .ern or str.ess (B.arlow,2017). It is l.ikewise 

p.ortr.ay.ed as the psych.ol.og.ic.al expr.essi.on that c.om.es fr.om a troubl.es.om.e t.est f .or 
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wh.ich the subj .ect has d.ef.ic.ient ad.apt.ing aptitud.es (He.ide and B.ork.ov.ec, 2016). 

An.xi.ety is a typ.ic.al r.esp.onse to a str.ess.or and it m .ight assist a p.ers.on de.al.ing with a 

re.qu.est.ing ci.rcumstance by insp.ir.ing h.im/h.er to ad.apt to it; ho.we.v.er when an.xi.ety 

ends up ov.er the t.op, it can s.eriously aff.ect ev.eryd.ay l.ife and m.eddle with the 

ord.in.ary w.ork.ing of an ind.iv.idu.al (H.artl.ey and Ph.elps, 2012).  

 

An.xi.ety in couns.ell.or tra.ine .es has been a subj .ect of ex.cit.em.ent f.or d.iff.er.ent 

r.ese.arch.ers who h.ave c.ont.emp.lat.ed that h.igh.er PsCA is an obstructi.on to educat .or 

pr.ep.arati.on and ex.ec.uti.on (Da .ni.els and L.ars.on, 2001). As to pr.opensity, th.er.e is 

app.ar.ently broad und.erstand.ing that an.xi.ety is mult.idi.mensi.on.al, re .g.ardl.ess of the 

w.ay that the c.au.tious s.ecti .ons m.ay v.ary. 

 

2.2.1  Trait and State An.xi.ety 

An.xi.ety r.ese.arch has gen.er.ally disengag.ed an.xi.ety in.to two c.lass.es subj .ect to 

wh.eth.er sp.ec.i.alists ar.e amp.ed up f .or s.ol.id or transient an.xi.ety: trad.em.ark an.xi.ety 

and state an.xi.ety (Spi.elb.erg.er, G.orsuch, and Lushene, 1970, 1999). Trad .em.ark 

an.xi.ety can be view.ed as eith.er a p.ers.on's gen.er.al a.ir to w.ind up tense or stand.ard 

pi.ece of an.xi.ety, wh.ile state an.xi.ety is re.liably d.ep.ict.ed as an ind.iv.idu.al's p.art of 

an.xi.ety througho.ut d.ecently bri.ef ti.m.efr.am.e sp.reads (s.ec.onds, m.in.ut.es and ho.urs). 

A v.ict.or am.ong the m.ost cru.ci.al and l.ongstand.ing obj.ecti.ons of ch.aract.er c.er.e.brum 

r.ese.arch is to d.ep.ict the bas.ic apprais.als al.ong wh.ich ind.iv.idu.als d.iff.er (Allp.ort and 

Odb.ert, 2016) r.ef.er.ing to (Wundt and Judd, 1897). Ins .ide this show, an.alysts h.ave 

bu.ilt up a multitude of ch.aract.erist.ic cle.ar m .etho.d.ol.ogi.es (Arch.er, Hand.el, Ben-

P.orath and T .elle.gen 2016).  

 
Bas.ic.ally, all trait adr.oit s.ol.ic.itati.ons h.ave seen a sp.ot f.or an.xi.ety, the invent.ori.es 

s.ep.arate in the b.readth and l.ev.el at wh.ich an.xi.ety is c.onc.eptu.alise. M.ost genu.ine 

blu.epr.ints fac.ilitate an.xi.ety ins.ide the m.or.e pr.om.inent r.ep.u.tati.on e.v.aluati.on of 

ch.aract.er re.gul.arly as n.eu.r.ot.ic.ism (Eysenck, 1967), in any case all around as 

n.egat.ive em.oti.on.ality (T.elle .gen,2016) or low en.ergis.ed qu.ality (G.oldb.erg,1992). 

An.xi.ety is re.gul.arly eith.er imag.in.ed as one of the many n.egat.ive cr.edits that 

n.eu.r.ot.ic.ism c .onta.ins or, in as.to.nish.ing m.od.els (Ash.to.n et al., 2004; C .osta and 

McCrae, 1992), as a discr.ete low.er l.ev.el bit of n.eu.r.ot.ic.ism. At any rate, as.tound.ing 

genu.ine re.qu.ests sp.read th.ings that m .ight be view.ed as po.int.ers of an.xi.ety in any 
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occasi.on to qu.ality trait (Catt .ell, 1946) or viewpo.int l.ev.el (Hofstee et al., 1992), 

structu.r.es.  

 

It is n.ot attract.ive to c .ons.id.er b.et.ween-expl.ic.it p.arc.els all-.around e .v.aluati .on of 

an.xi.ety or b.et.ween-s.ingle s.ep.arati .ons in the incl.inati.on to w.ind up app.rehens.ive. To 

g.et c.apa.city with an expans.ive en.ergy f.or an.xi.ety in ch.aract.er, mast .er should oth.er 

than grasp the ad.vanc .em.ent of an.xi.ety in induc .ing w.ork.ing of pe.ople ov.er-.all 

around sh.ort p.eri.od of ti.me rang.es. Cl.ose to the d.ay's end, sp.ec.i.alists ought to 

und.erstand ins.ide ind.iv.idu.al c .omb.inati .ons in state an.xi.ety.  

 

Dismiss.ing the w.ay that trad.em.ark an.xi.ety m.ay aff.ect the e.v.aluati.on or l.ik.el.ih.oo.d 

of state an.xi.ety, l .ik.ely, pr.op.erty and state k.inds of an.xi.ety ar.e n.ot t.ot.ally 

is.om.orph.ic; that is, qu.ality and state an.xi.ety m.ay m.ove o.ut of v.arious c .aus.es and 

h.ave v.arious r.esults. Ass.ess.ments of state an.xi.ety gen.er.ally use head fr.am.ew.orks to 

pr.ompt state an.xi.ety and ch.eck wh.eth.er it ident .ifi.es with p.arts of ment.al ov.ersee.ing 

or acad.em.ic ex.ec .uti.on (D.er.akshan, Ans.ari, Hans.ard, Sh.ok.er, and Eysenck, 2009).  

 

Late ex.am.inati.on ut.ilis.ing Exp.erience S.ampl.ing M.eth.od (ESM) has been reas .onable 

in enum .erat .ing a touch of the n.orm.al arch.etyp.es and c.ons.eq.uents of state an.xi.ety. 

F.or instance, Nezl .ek  (2002) found that b.oth ins.ide ment.al stat.es and ord.in.ary 

occasi.ons sw.ay the rehash with wh.ich one encount.ers an.xi.ety c .onsistently. This 

unc.ov.er.ed gradu.ally pr.iv.ate s.elf-c.ar.e and open s.elf-c.ar.e w.er.e emphat.ic.ally 

ident.ifi.ed with encount.er.ing m.or.e an.xi.ety. Dubious p.arti.es w.er.e in l.ikew.ay 

d.et.erm.in.edly f.ars.ight.ed of how much an.xi.ety pe.ople f.elt am.idst the d.ay. 

 

The alliance m.od.el of an.xi.ety pr.op.os.ed by Endl.er (1983) off .er.ed one path by wh.ich 

qu.ality an.xi.ety m.ight be re.lat.ed with state an.xi.ety. To Endl.er, trad.em.ark an.xi.ety 

wi.r.es an.xi.ety abo.ut s.oc.i.al e .v.aluati .on, genu.ine dang.er, an.xi.ety abo.ut n.ov.el 

c.onditi.ons, and an.xi.ety abo.ut bit-by-bit d.es.igns. State an.xi.ety is is.ol.at.ed in .to two 

featu.r.es, ins.ightful we.ight and au.to.n.om.ic v.iv.a.cious. F.or an ind.iv.idu.al to exp.erience 

state an.xi.ety, the situati.on.al str.ess.or that an ind.iv.idu.al encount.ers and the bit of 

trad.em.ark an.xi.ety ought to be r.em.arkable; f.or instance, an ind.iv.idu.al h.igh on 

genu.ine p.er.il an.xi.ety should h.ave been tens.ed in a c.onditi.on r.ec.all.ing re.al p.er.il f .or 

any case, l.ess a p.otenti .ally f.ight.ing s.oc .i.al c.onditi.on.  
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N.eu.r.obi.ol.og.ic.al Basis of Trait and State An.xi.ety: B.eg.inn.ings of an ABCD approach 

P.ers.on.ality m.ind s.cience has a l.ong show, esp.ec.i.ally in E.ur.ope, of att.empt.ing to 

cl.ar.ify cust.om.ary s.eg.ments that m.ight be bas.ic f.or und.erstand.ing ind.iv.idu.al 

all.ot.ments (Eysenck, 1952). C .ont.emp.or.ary ex.am.inati .on has been s .ign.if.icant at 

re.ve.al.ing d.iv.erse n.eu.r.ophysi .ol.og.ic.al attr.ib.ut.es ident.ifi.ed with an.xi.ety and that a 

touch of th.ose qu.aliti.es m.ay l.imit the ABCD p.arts of an.xi.ety. Qu.ality an.xi.ety is 

c.onn.ect.ed with m.or.e c.onsp.ic.uous ad.vanc.em.ent in the l.eft 50% of the equat .or 

c.onf.in.ed fr.om the c .orr.ect pi .ece of the equat.or (Aftanas, P.avl.ov, Re.va, and 

V.arl.am.ov, 2003), c .orr.esp.ond.ingly as m.or.e irr.ef.utable amygd .al.a appr.ov.al, 

esp.ec.i.ally in the l.eft s.ide (Ste .in, S.imm.ons, Fe.inste.in, and P.aulus, 2007).  

 

Push.ing e.v.aluati.on r.ec.om.mends that a w.ide psych.ol.og.ic .al distracti.on p.lan of 

pr.efr.ont.al attenti .on.al c.ontr.ol m .ight be sab.otag.ed am.ong pe .ople h.igh in qu.ality 

an.xi.ety (F.olk and F.olk, 2018). State an.xi.ety is in l.ike w.ay ident.ifi.ed with attenti.on.al 

c.ontr.ol, as broaden.ed m.ov.em.ent in the amygd .al.a am.id state an.xi.ety m.ay ident.ify 

with the trouble to shi .eld thought fr.om c.ompr.omis.ing impr.ov.em.ents (S.omm .erv.ille, 

K.im, Johns.to.ne, Alexand.er, and Wh.alen, 2004). As such, RST g .iv.es a r.ich 

hyp.oth.esis to m.erg.ing trad.em.ark and state an.xi.ety; it also proff .ers a c.onv.inc.ing 

c.onventi.on.al hyp.oth.esis s.ort.ing o.ut qu.ality and state an.xi.ety that aff.iliat.es c.erta.in 

c.er.e.brum structu.r.es to v.arious ABCD bits of an.xi.ety (Gr.ay and McN.augh.to.n, 2000). 

As of now, p.ersuad.ing (.or obj .ect.ive) c.lash.es ar.e m.ediat.ed by the BIS, wh.ich is fi.r.ed 

up on an exc.epti.on.ally essenti.al l.ev.el in the S.ep.to-H.ipp.oc .amp.al Fr.am.ew.ork (SHS) 

and the amygd.al.a. C.reatu.re ass.ess.ment unc.ov.ers that be.g.inn.ing to ident.ify with a 

sp.ec.if.ic mus.ic.ality in the SHS, the th.eta beat.  

 

Pr.ot.ests ar.e int.erc.ed.ed by r.ec.urs.ive syst.ems b.et.ween the SHS and the n.eu.r.al 

structu.r.es in wh.ich the d.iff.er.ent obj.ect.iv.es ar.e enc.od.ed. The r.ec.urs.ive ci.rcl.es 

b.et.ween the SHS and the n.eu.r.al obj .ect.ive structu.r.es w.ork to broaden the n.egat.ive 

eff.ect re .lat.ed with th.ese d.iff.er.ent obj .ect.iv.es. This l.ikewise c .ompl.em.ents the 

obj.ect.ive with the m.ost un-n.egat.ive aff.iliati.on be .ing p.ick.ed as the one that c.ontr.ols 

ass.urance to the eng.ine structu.re, acc .omplish.ing impr.ov.em.ent. Cle.ar h.elp f.or this 

view is in its be.g.inn.ing stag.es; in any case, the mast .er imag.in.es m.or.e ex.am.inati .on 

t.est.ing this m .od.el, f.or ex.ample, the apprais .al re .ve .al.ed by And.ersen, Mo.or.e, 

Venabl.es, and C.orr (2009) f .ind.ing that the event of EEG pr.ogr.ess am.id rum.inati .on 



35 
 

was str.ong with the m.od.el of r.ec.urs.ive g.ett.ing ready b.et.ween the h.ipp.oc.am.pus and 

ne.oc.ortex am.id t.arg.et de.al pr.op.os.ed by Gr.ay and McN.augh.to.n (2000).  

 

On one hand, the d.ivisi.on of an.xi.ety in.to trad.em.ark and state s.al.es m.ight be k.ey f.or 

op.erati.on.alis.ing an.xi.ety in sp.ec.if.ic ass.ess.ments; unmist.akably, this m.ay addr.ess a 

tr.ick d.ivisi.on with the pr.obab.ility to ups.et a m.or.e crit.ic.al the.or.et.ic.al impr.essi.on of 

an.xi.ety. Much as mislead.ingly c.onf.in.ing inc .essant ch.aract.er fact.ors in.to group.ings 

ut.ilis.ing an ins.ide split acqui.escenc.es sound and essenti .al v.ari.ety (MacC.allum, 

Zhang, P.reach.er, and Ruck.er, 2002), d.ich.ot.omis.ing ch.aract.er fact.ors, f.or ex.ample, 

an.xi.ety in.to ''sh.ort'' and ''l.ong'' str.etch.es of ti .me m.ay p.ermit up to p.erce .ive how 

ch.aract.er is s.ol.id.ifi.ed l.og.ic.ally ov.er this c .ur.rent re.ality. As opp.os.ed to d.ivisi.on 

apprais.als of ch.aract.er as shown when task ov.er wh.ich ABCDs ar.e c.ons.id.er.ed, one 

ne.ed to r.estr.ict s.olit.ary c .ontrasts in the ABCDs as exh.ibit.ed by an as.tound.ed data 

g.ett .ing ready viewpo.int (Sl .oman, Chrisl.ey, and Sch.eu.tz, 2005).  

 

By re.lati.onsh.ip to space s.cience v.ersus g.em lo.ok.ing, one view stagg.er.ed data g.ett.ing 

ready m .od.els of an.xi.ety as l.ike c.aus.ally re .lat.ed st.ar s.oc .i.al occasi .ons and h.elpful 

m.od.els of an.xi.ety as l.ike st.ar fantast.ic b.odi.es, wh.ich ar.e amass.ed abs.ol.ut.ely at a 

sh.allow apprais.al. An.xi.ety, ne.arly in l .ike ro.ute with any ch.aract.er bu.ild, m .ight be 

p.erce .iv.ed at th.ree sn.ipp.ets of data re.gu.lat.ing – r.esp.ons.ive, fund.am.ent.al pract.ice, 

and v.ig.il.ant (Or.to.ny et al., 2005). Und.erl.ine that sp.ec.i.alists h.ave ex.am.in.ed the th.ree 

g.ett .ing-.ready l.ev.els is the d.eg.ree that th.ree un.equ.iv.oc .al group.ings at any rate do n.ot 

c.ons.id.er th.em be.ing r.estr.ict.ed by sh.arp cu.toff c.ommu.niti.es. Or then, aga .in, 

obviously, m.ay.be, c.ons.id.er th.em ly.ing on a c.ont.in.uum go.ing fr.om the m .ost bas.ic, 

head, r.eflex.ive pr.oc.edu.re to the w.allow.ing, sens.ible s.orts of fr.am.ew.ork that p.ortr.ay 

the statu.r.es of human invent.ive psyche and r.efl.ecti .on. A couple (and at all unusu.al 

cas.es, by f.ar m.ost) of the c.onditi.ons with wh.ich l.iv.ing a .ni.m.als ar.e r.ose to re.qu.est 

qu.ick reacti.ons that re.qui.re ast.ute, down to e.arth data ov.ersee.ing. This l.ift reacti .on 

apprais.al of data ov.ersee .ing h.appens at the open e .v.aluati.on. At this apprais.al, 

inst.inct is unn.ec.ess.ar.ily pr.esent, and the stack.ed fe.el.ing, di.r.ect, and c.apt.iv.at.ing 

pi.ec .es of an.xi.ety ar.e ov.er.all indist .inct fr.om one an.oth.er.  

 

Each p.art is only a substit.ute po.int of view on the indist .inguishable bound-t.og.eth.er 

syst.em. Th.ink abo.ut the open reacti .on of an ind.iv.idu.al str.oll.ing around a fi .eld and 
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exp.erienc.ing a sn.ake. Th.er.e m.ight be an en.erg.et.ic b.re.ak in str.oll.ing around the 

sn.ake, n.orm.al f.or fr.etful lead. R.eg.ardl.ess, this di.r.ecti .on is dubious witho.ut a n.oti.on 

abo.ut eff.ect and insp.irati.on; the ind.iv.idu.al m.ost l.ik.ely fe.els an on-.ed.ge trouble 

am.ong the.ory and e.vasi.on insp.irati.ons. Rath.er than the r.esp.ons.ive e.v.aluati.on is the 

gen.er.al co.urse of acti .on of all-.around chang.ed de .al.ing with that c.ontr.ols the 

stand.ard, p.art.icul.arly le.arn.ed ex.er.cis.es (Sm.oll.er, Bl.ock, and Young 2009).  

At this apprais.al, impact, di.r.ect and insp.irati.on m.ight be seen fr.om one an.oth.er 

c.ons.id.er.ing the impr.ov.em.ent of low-l.ev.el ment.al fr.am.ew.orks. Natu.re at this 

apprais.al jo.ins un-e .labo.urat .ed assumpti.ons as f.or what is to c.om.e. Thus, at the 

stand.ard s.ecti .on of sup.ervis.ing, pe.ople can see pr.esent stat.es and the ant.ic.ipat.ed 

bri.ef f.utu.re. 

 
2.2.2 Sympt.oms of An.xi.ety Dis.ord.ers  

An.xi.ety is a run-of-the-m .ill bit of l.ife. R.eg.ardl.ess, when an.xi.ety ends up p.ersistent 

and ov.er the t.op it m.ay show the pr.esence of a cl.in.ic.ally diagn.osable an.xi.ety iss.ue. 

Th.ose exp.erienc.ing any of th.ese s.igns m.ay h.ave an an.xi.ety iss.ue: pan.ic or an.xi.ety 

ambush.es, p.ersistent sens.el.ess exasp.erat.ing c.ons.id.erati.ons, exc .ess.ive f.ocus.ing on, 

ph.obias or fe.ars of fund.am.ent.al th.ings or c.onditi .ons , r.estl.essn.ess, fe.el.ing tense, 

k.ey.ed up, sle.ep issu.es, unexp.la.in.ed he.art p.alpitati.ons, st.omach issu.es, fe.el.ings of 

misr.epr.esentati.on and c.oncentrati.on inc.onve.nienc.es.  

 

L.ike di .r.ect th.er.apy, c.og.nit.ive-s.oc .i.al th.er.apy tra.ins patients to react d.iff.er.ently to the 

c.onditi.ons and genu.ine impr.essi.ons that tr.igg.er attacks of an.xi.ety and oth.er an.xi.ety 

s.igns. In any case, patients m.or.e .ov.er m.ake sense of how to p.erce.ive how the.ir 

th.ink.ing m .od.els add to the.ir sympt.oms and how to chan.ge the .ir thoughts with the 

obj.ect.ive that s.igns ar.e l.ess disp.os.ed to occ.ur. This thoughtfuln.ess re.g.ard.ing inst.inct 

m.od.els is g.ot t.og.eth.er with acqua.intance and oth.er s.oc.i.al strat.egi.es with assistance 

pe.ople go fac.ing the .ir fe.ar.ed c.onditi.ons. F.or ex.ample, s.om.e .one who ends up bl.urr.ed 

lo.ok.ed at in the m.id of an attack of an.xi.ety and fe.ars he is go.ing to fa.il mis.erably can 

profit by o.uts.ide int.erc.essi.on with the f .ollow.ing strat.egy us.ed in c .og.nit.ive-lead 

th.er.apy. The pro d.emands that he p.iv.ots unt.il he w.inds up t.emp.er.am.ent.al. At the 

po.int when he ends up t.err.ifi.ed and st.arts assum.ing, "I'm go.ing to pass on," he m.ak.es 



37 
 

sense of how to r.ep.lace that thought with an unde .niably appr.opriate one, f.or instance, 

"It's just a little d.az.edn.ess—I can mana .ge it."(W .ilt and R.ev.elle,2009).  

An.xi.ety is view.ed as a typ.ic.al v.ariable in human exp.erience and a m .ay found in 

m.ost ch.aract.er sp.ecu.lati.ons (B.arlow, 2000; Endl .er and K.oc.ovski, 2001). An.xi.ety in 

l.ike w.ay is view.ed as a bas.ic v.ariable in teach.er g.ett.ing ready and ex.ec.uti.on (R.idl.ey 

et al., 2011; Trusty et al., 2005). F.or the m.ost p.art, an.xi.ety is view.ed as-l.ike d.read, 

y.et s.ev.er.al s.cientists h.ave att.empt.ed to see the two. In such mann .er, an.xi.ety is an 

encount.er, includ.ing pr.ess.ing fact.or, uneas.in.ess and l.oss of c.ontr.ol ident.ifi.ed with a 

p.otenti.al p.er.il or dang.er; anyw.ay d.read is a r.esp.onse to a sn.appy m.ov.ing ne.ar.er and 

pr.esent th .reat (B.arlow, 2000). Obviously, Gr.ay (1991) d.ep.ict.ed d.read as a 

"subsp.ec.i.es" (p. 77) of an.xi.ety, pr.op.os.ing it is innate to an.xi.ety y.et do.es n.ot cl.ar.ify 

the w.ond.er with ev.eryth.ing c .ons.id.er.ed. 

 

2.2.3  Psychoan.alyt.ic View of An.xi.ety  

Th.er.e ar.e th.ree unde.niable s.orts of an.xi.ety. Impr.essi.on of s.elf is the au.thent.ic 

we.llspr.ing of an.xi.ety, id and the sup.er.e.go can be ass.oc.iat.ed with an.xi.ety to.o. The 

d.ependence that the impr.essi.on of s.elf has on the id can acc.omplish mas.ochist 

an.xi.ety, wh.ich is a fe .ar of dull risk. The c .ompl.eti.on of mas.ochist an.xi.ety l .iv.es in the 

int.ern.al ch.aract.er, fr.om insp.irati .ons in the id. M.or.al an.xi.ety pass .es all around fr.om 

the dis.pu.te b.et.ween the little vo.ice and the sup.er.e .go. It is addr.ess.ed by an iss.ue of 

v.al.id n.ec .essiti.es and what the sup.er.e.go ov.erse .es. An illustrati.on of this could 

c.ons.ol.idate a young adult, who has lat .ely d.ev.el.op.ed a sup.er.e .go, fe.el.ing sexu.al 

allu.r.em.ents and c.onf.id.ing in th.em to be m.or.ally c.onfus.ed at that po.int. The th.ird 

s.ort of an.xi.ety p.ortr.ay.ed by F.re.ud is sens.ible an.xi.ety. It is an unp.al.atable tendency 

that could u.nite a genu.ine p.oss.ible dang.er. Such an an.xi.ety lo.oks l .ike fe .ar (Feist and 

Feist, 2009).  

 

An.xi.ety m .ight be p.ortr.ay.ed as s.om.eth.ing seen o.uts.ide of the b.ody that could c.ause 

dang.er (P.ark.er, 2006). F.re.ud ass.ess.ment of  how an odious inc .ident with no oth.er 

ind.iv.idu.al cann.ot be r.em.ov.ed in that it is n.ot s.om.eth.ing that can be int.erpr.et.ed. He 

lo.oks at the an.xi.ety achi.ev.ed by the n.ef.arious mish.ap and how it wound up 

h.or.ren.dous in the c.er.e.brum of the ind.iv.idu.al. D.espite the w.ay that the event could be 

sm.oth.er.ed, it do.es n.ot susp.ect that the event is w.ip.ed o.ut fr.om c.ar.e. It is gen.er.ally 
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spe.ak.ing r.efl.ect.ed in the ex.er.cis.es of the h.arrow.ed ind.iv.idu.al. A t.err.ible fiasco can 

be w.ork.ed o.ut in an ind.iv.idu.al and w.ork.ed through; at any rate, this do .es n.ot sugg.est 

that the an.xi.ety r.ec.og.nis.ed by the event is w .ork.ed through. The an.xi.ety re .lat.ed with 

a h.or.ren.dous misf.ortune can chan.ge the l.ife and the m.ind-s.et of the ind.iv.idu.al and 

ought to be co.ord.inat.ed or ex.am.in.ed au.to.n.omously.  

 

F.re.ud acknowl.edg.ed that psych.ol.og.ic.al issu.es w.er.e is.ol.at.ed in.to two g.et-t.og.eth.ers, 

psycho and genu.ine. An.xi.ety ment.al issu.es w.er.e add.ed to the c .onf.irm.ed s.oc.i.al 

af.fa.ir. F.re.ud acknowl .edg.ed that an.xi.ety ment.al issu.es st.art.ed fr.om bas.ic sexu.al 

inj .uri.es (Br.ill, 1910). M.ost pr.oduc .ers in F.re.ud's ti.me, ag.re.ed that an.xi.ety r.ec .og.nis.ed 

a bas.ic act.ivity in ment .al issu.es; now F.re.ud rule that ind.iv.idu.al g.iv.es its own 

extra.ord.in.ary abs.ol.ut.ely discr.ete d.ep.icti .on, and to ensu.re that it had its own stand-

.ap.art sexu.al eti.ol.ogy. Th.er.e ar.e a few appe.aranc.es that go with an.xi.ety ment.al 

issu.es. Gen.er.al int.er.est.ingn.ess is re.lat.ed with an.xi.ety d.em.or.alisati.on and can 

c.onsistently c .ause a r.est.ing iss.ue. An.xious n.ec.essiti .es and a n.egat.ive p.ersp.ect.ive 

tow.ard events (m .ak.ing mounta.ins o.ut of m.oleh.ills) can equ.ally be re.lat.ed with it. 

H.esitati.on can in l.ike mann.er b.re.ak in.to c.ar.e viably with no sp.ec.if.ic idea re.lat.ed 

with it. Th.ese s.igns can be ex.empl.ifi.ed in d.iff.er.ent physi.ol.og.ic.al spac .es. As show.ed 

up by F.re.ud, the dist .incti.on in sp.iritu.alist ch.aract.erist.ics of an.xi.ety to physi.ol.og.ic.al 

eff.ects inc .orp.orat .es h.orr.or or tumult. An.xi.ety fr.ightfuln.ess st.art.ed fr.om a p.arty 

c.all.ed n.eu.rasthe.nia (J.on.es, 1913). S.om.e sp.ot in the d.eg.ree of 1926 and 1959, F.re.ud 

m.ov.ed that an.xi.ety was the subj .ect of l.ib.id.in.al loads to the l .ik.el.ih.oo.d that it was the 

in.esc.apable aft .er eff.ect of a pr.ogr.ess.ing tow.ard h.az.ard (St .ol.orow, 2006).  

 

F.re.ud had the l.ik.el.ih.oo.d that th.er.e w.er.e two extra.ord.in.ary po.ints of view on an.xi.ety 

and its impr.ov.em.ent with s.igns of ment.al m.al.adjust.ment in 1936. One of the 

mus.ings is that an.xi.ety means that psych.ol.og.ic.al issu.es with no oth .er ind.iv.idu.al. In 

the oth.er view, mas.ochist reacti.on m.ov.em.ent would be r.ef.in.ed to ke.ep up bas.ic 

r.esp.ectable w.ays fr.om an.xi.ety by f.ar (F.re.ud, 1936). He acknowl.edg.ed that the 

"visi.on.ary centr.ality" of the ind.iv.idu.al is bound to the s.igns, and would by s .om.ehow 

be c.onv.ey.ed as an.xi.ety. In this, he c.onv.ey.ed that an.xi.ety is the exp.lanati.on of 

ment.al issu.es, and g.ave an en.ormous p.art of the fu.el and issu.es re.lat.ed with it 

(F.re.ud, 1936).  
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An.xi.ety is s.om.eth.ing f.elt by F.re.ud. It has a genu.ine expr.ess that should al .ert the 

ind.iv.idu.al of push.ing tow.ard dang.er. It is gen.er.ally stack.ed with fe.el.ing. It is f.or the 

m.ost p.art app.all.ing. It is habitu.ally d.iff.icult f .or the ind.iv.idu.al to po.int o.ut the 

we.llspr.ing of the unpleasantn.ess, y.et it is re.liably f.elt re.g.ardl.ess (Feist and Feist, 

2009). This state its.elf includ.ed qu.esti .onable hyp.oth.es.es, tenden.ci.es of sq.ueez.ing 

fact.or, and an.xi.ety. This, in l.ike mann.er, c.aus.ed w.orry abo.ut the genu.ine 

r.ep.ercussi.ons re.lat.ed with it. F.re.ud's idea would if all else fa.ils be re.liable with the 

p.iv.ot.al p.ersp.ect.ive g.iven by D.arw.in (Spi.elb.erg.er, 2010). Th.er.e w.er.e d.iff.er.ent 

pu.rp.os.es beh.ind this c.onsistency. It was seen as am.az.ing th.ink.ing abo.ut how it was 

v.ersat.ile in un.equ.iv.oc.al pr.opensiti.es. Occasi.ons of this would c.ons.ol.idate its 

v.ersat.ile l.imit in pr.odd.ing c.onduct that would empow .er ind.iv.idu.als to chan.ge 

b.ec.ause of ass.ault.ing c.onditi.ons. R.em.arkable an.xi.ety is additi.on.ally v.iv.a.ciously 

seen all around of psych.osis (Spi.elb.erg.er, 2010).  

 

F.re.ud pr .op.os.ed two unqu.esti.onable sp.ecu.lati .ons of an.xi.ety and gat.eke.ep.er in the 

m.idst of his c .all .ing. The r.ecent was pr.op.os.ed in the m.idst of the e.arly w.ide str.etch.es 

of his w.ork, fr.om around 1890 to 1900. The f .ollow.ing sp.ecu.lati.on would r.ema.in 

with h.im fr.om 1920 unt.il the c.ompl.eti.on of his w.ork. The b.est c.apa .city b.et.ween the 

two hyp.oth.es.es de.als with the re.lati.onsh.ip am.ong an.xi.ety and b.re.ak.ing po.int 

(Erw.in, 2002). In the past sp.ecu.lati.on, sc.reen, wh.ich can be p.ortr.ay.ed as r.estr.icti .on 

or excus.ing, f.ills in as a pr.ec.onditi.on f.or an.xi.ety. Aft .er this c.once.al.ment occ.urs, the 

appe .al, or s.om.e oth.er sexu.al c.lash, could be imp.art.ed as an.xi.ety. The sp.ecu.lati .on 

c.onv.eys that r.estr.icti .on c .aus.es an.xi.ety (Erw.in, 2002). The tabl.es t.urn a pi.ece with 

the impr.ov.em.ent of F.re.ud's f .ollow.ing the.ory. In this sp.ecu.lati .on, an.xi.ety or the 

ind.icati .on of an.xi.ety c.aus.es obstructi.on. Gat.eke .ep.er d.ev.el.op.ment is a c.ompl .et.ed 

re.v.ers.al of the p .arty that was as of late pr.op.os.ed. An.xi.ety is in l.ike mann.er n.ev.er 

aga .in c .ons.id.er.ed as a m.ov.em.ent m.eth.od (Erw.in, 2002). 

 

F.re.ud acc.ept.ed that go.al an.xi.ety, fr.om ti .me to ti.me c.all.ed d.read, is inv.ig.orat .ed at 

what.ev.er po.int an ind.iv.idu.al is c .onfr.ont.ed with an av.ers.ive occasi .on or art.icle that 

m.ight c.ause t.or.ment (S.arnaoff and Z.imb.ar.do, 1961). The essenti.al w.orry that could 

disc.onn.ect a p.ers.on fr.om this an.xi.ety is to l .imit the ind.iv.idu.al be .ing allud.ed to fr.om 

the art.icle. An.xi.ety is c.omm .only enco.urag.ed by h.arml.ess r.ed.es.igns. In ind.iv.idu.als 

with ins .ide ch.aract.ers in reas.onable w.ork.ing re.qu.est.ing, the p.ersp.ect.iv.es that 
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inv.ig.orate an.xi.ety ar.e c.urb.ed. Fr.om this ti.me f.orw.ard, an.xi.ety its.elf can c.omm.only 

be qu.ell.ed b.es.ide if it is t.ot.ally hu.ge. Th.er.e is an intr.icacy b.et.ween the s.eg.ments of 

d.read and an.xi.ety. On the chan.ge that the c.omp.onents of an.xi.ety ar.e m.od.erate, the 

ind.iv.idu.al w.ill then do ev.eryth.ing to lean tow.ard s.ep.arati.on. In the event that the 

c.omp.onents of d.read and an.xi.ety ar.e h.igh, the ind.iv.idu.al w.ill disc.ov.er s.ol.ace and 

ass.ess.ments of s.ec .urity around oth.ers.  
 

2.2.4  Beh.avio.ur.al Approach of An.xi.ety  

S.oc .i.al m.eth.ods of an.xi.ety is bas.ed on chang.ing c.onduct by c.ontr.oll.ing ch.aract.erist.ic 

s.igns (that is, arch.etyp.es or re.inf.orc.ers). Le.arn.ing hyp.oth.es.es h.ave z.ero.ed in on 

cl.ar.ify.ing how the pi .ec.es of d.read and e.vasi.on of the app.all.ing m.em.ory re.lat.ed with 

PTSD ar.e chang.ed, in.itiat.ed and brac.ed. Fe .ars can be expand.ed, re.liant on 

re.lati.onsh.ip through d.ev.el.op.ed ad.orn.ment, or th.ey can be chang.ed v.ic.ariously 

through the arrang.em.ent of acknowl.edg.ment (Band.ura, 1977, 1986). That is, an 

ind.iv.idu.al m.ay s.ort o.ut how to r .esp.ond with d.read by watch.ing oth.ers' unpleasant 

r.esp.ons.es to un.equ.iv.oc.al th.ings or occasi.ons. Mowr.er's (1956) two-.fact.or the .ory 

spe.aks to one of the fund.am.ent.al ende .avo.urs to g.ive a Beh.avio.ur.al cl.ar.if.icati.on to 

the ens.ur.ing abo.ut and sp.ons.orsh.ip of d.read re.lat.ed with PTSD (Cah.ill, R.othb.aum, 

R.es.ick, and F.oll.ette, 2009; H.emb.ree and Foa, 2004).  

 

Mowr.er (1956) pr.op.os.ed that em.oti.ons ar.e found through a two-.re.gi.on measu.re that 

wi.r.es b.oth s.et up and op.erant tr.im. Ex.cit.ed d.read is ov.erc.om.e by the syst.em of 

re.gul.ar tr.im, and h.elp.ing fr.om this d.read h.appens when the th.reat s.ign is do.ne 

through incr.ed.ible e.vad.ing of the d.read.ed th.ing or ci.rcumstance, thus m.ak.ing an 

assistant p.ost of the e.vasi.on lead (that is, op.erant fr.iv.olity) (Feath.er, 1963). In the 

c.lass.ic.al c.onditio.n.ing p.arad.igm, unhe.althy an.xi.ety can arise when an oth.erwise 

n.eu.tr.al situati.on (such as, be.ing in a l.ift) is ass.oc.iat.ed with a sh.ock.ing or risky r.esult 

(such as, str.ike). F.or the pr.esent situati.on, the ind.iv.idu.al m.ay c.ause on.es.elf to 

r.esp.ond to the reas.onable c.onditi.on with a ne .ar s.eg.ment of d.read re.lat.ed with the 

dang.erous occasi.on. Also, it is c.once .iv.able that through the strat.egy f.or the.ory, the 

d.read and st.ay.ing aw.ay fr.om m.ay then c.reate to d.iff.er.ent sp.ots or c.onditi.ons that 

assist the p.ers.on with re.view.ing the inj .ury.  
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Th.ese updat.es or mus.ings m.ay tr.igg.er the equ.iv.alent c.onf.ident d.read reacti.on and 

induce a tant .amount e.vasi .on pract.ic.es re.lat.ed with the pr.inc.iple l.ift. F.urth.erm.or.e, 

the avo.idant di.r.ect w.inds up be.ing op.erantly chang.ed as it g.iv.es the ind.iv.idu.al h.elp 

fr.om the dist .urb.ing exp.erience of d.read and an.xi.ety. In spite of the fact that stand.ard 

le .arn.ing sp.ecu.lati.ons cl.ar.ify the acquisiti.on of d.read and the arrang.em.ent of sh.irk.ing 

found in PTSD, th.ese the.ori.es ar.e censu.r.ed f.or miss.ing the m.ark c.onc.ern.ing 

cl.ar.ify.ing the full extent of PTSD r.esp.ons.es (Foa et al., 1989; H.emb.ree and Foa, 

2004). Of expr.ess n.ote is the sh.ortc.om.ing to spe.ak to sp.ecu.lati.on of d.read acr.oss 

ov.er u.niq.ue c.onditi.ons and the inab.ility to u.nite c .ont.emp.lati.ons, apprais .als, and 

crit.ic.aln.ess mus.ings (that is, risk) re.lat.ed with the awful m.em.ory.  

 

Em.oti.on.al-Pr.oc.ess.ing The.ory (Foa and Koz.ak, 1986; Foa and R .iggs, 1993; 

Rachman, 1980) off .ers a me .ld.ed syst.em to r.espite down and cl .ar.ify the be.g.inn.ing 

and supp.ort of PTSD. This the .or.et.ic.al fr.am.ew.ork jo.ins und.erstand.ing fr.om le .arn.ing, 

psych.ol.og.ic.al  and Beh.avio.ur.al hyp.oth.es.es of PTSD and bu.ilds up the pr.obab.ility 

that it is n.ot s.urpris.ing f.or em.oti.on.al encount.ers to ke.ep aff.ect.ing one's pract.ic.es 

l.ong aft.er the occasi.on fr.om the st.art re .lat.ed with the em .oti.on has pass.ed. This 

em.oti.on.al re-encount.er.ing can c .ause an instance of e.vasi.on of the inj.ury m.em.ory 

and c.ont.in.ue with the pr.esence of PTSD (Foa et al., 1989; Foa and J.ayc .ox, 1999). 

Foa and Koz.ak sugg.est that em.oti.ons ar.e sp.oken to by data structu .r.es in m.em.ory. By 

ide .als of d.read, the c.onn.ect.ed m.em.ory u.nit.es data expr.ess to the d.read.ed assistance, 

cle.ar reacti .ons (that is, v.erb.al, physi.ol.og.ic.al and Beh.avio.ur.al) to the 

impr.ov.em.ent and the r.ec.om.mendati.on that the ind.iv.idu.al has re.lat.ed with that 

upgrade.  

 

The gen.er.al f.urth.est reach.es of this data structu.re is to h.elp the ind.iv.idu.al g.et aw.ay 

or ke .ep up a k.ey d.ecent w.ay fr.om the obvious risk or th.reat (Foa and Koz.ak, 1986). 

Appr.opriat.ely, it is the imp.ortance re .lat.ed with the m.em.ory, when in doubt as an 

incl.inati.on of dang.er or s.om.e disastrous r.esult (f.or instance, "I w.ill b.omb 

app.all.ingly"; "I w.ill l.ose c .ontr.ol"; "I w.ill dr.op") that ke.eps the p.ers.on fr.om 

c.onfr.ont.ing the unpleasant m.em.ory and sens.ibly s.ett.ing up the data, em .oti.on.ally and 

int.ell.ectu.ally, c.ov.er.ed the m.em.ory.  
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Thus, the ind.iv.idu.al r.esp.onds to the m.em.ory with the pr.op.orti.onate int.ell .ectu.al, 

stack.ed with fe.el.ing, and beh.avio.ur.al reacti.ons re .lat.ed with the pr.inc.iple inj.ury. 

Subs.eq.uently, the ind.iv.idu.al d.read structu.re is in each us.eful sense stuck in a s.ec .ond 

in ti.me that has now pass.ed  has n.ot been arrang.ed or de .alt with in a p.ersuad.ing and 

sound w.ay. Foa and Koz.ak (1986) d.ep.ict.ed em .oti.on.al de.al.ing  as the foundati.on and 

chan.ge of the m.em.ory structu.re that und.erli.es the d.read. This syst.em wi.r.es, f.irst, 

m.ak.ing admittance to the t.ot.al m.em.ory of the occasi.on to react.iv.ate the d.read 

structu.re through the pr.oc.edu.re of intr.oducti.on (that is, imag.in.al, in v.ivo, PC c.reat.ed 

und.erstand.ing) and, s.ec.ond, h.elp.ing the ind.iv.idu.al acc.ess new data inc.ongr.uent with 

the c.ur.rent m.al.ad.apt.ive data to chan.ge the d.read structu.re to c.ause a m .or.e ben.ef.ic.i.al 

reacti .on to the m.em.ory. 
 

An.xi.ety dis.ord.ers (AD) ar.e the m.ost c .omm.on ment.al he.alth c.onc.ern acr.oss the 

l.if.espan (K.essl.er et al., 2005; M.er.ikangas et al., 2010). Unt .reat.ed AD in ch.ildh.oo.d 

and ad.ol.escence is ass .oc.iat.ed with a h.ost of d.el.et.erious eff .ects, includ.ing inc.reas.ed 

substance use; low.er acad.em.ic p.erf.ormance and v.ocati .on.al achi.ev.em.ent; adult 

psych.opath.ol.ogy; d.ec.reas.ed f.am.ily coh.esi.on; and int.erp.ers.on.al pr.obl.ems (Öst and 

Tr.eff.ers, 2001). C.osts of AD also impact s.oc.i.ety, includ.ing c.osts re.lat.ed to s.ick 

le .ave, un.empl.oy.ment, and r.em.edi.al educati.on s.erv.ic.es (Dup.ont, R.ice, M.ill.er, 

Sh.ir.aki, Row.land, and H.arw.oo.d, 1996; G.reenb.erg et al., 1999). In the m .ost r.ecent 

v.ersi.on of the Diagn.ost.ic Statist.ic.al Manu.al of Ment.al Dis.ord.ers (DSM-V; 

Am.er.ican Psychiatr.ic Ass.oc.iati.on; APA   2013), n.ine an.xi.ety subtyp.es ar.e 

ident.ifi.ed. S.oc.i.al an.xi.ety dis.ord.er (SAD) is one of the m.ost c.omm.on subtyp.es of 

an.xi.ety dis.ord.er (K.essl.er et al., 2005).  

The impact of SAD, in a c .ar.e .er c.ontext, is g.reat. F.or ex.ample, th.er.e is ev.idence of a 

s.ign.if.icant ass.oc.iati.on b.et.ween SAD and pr.otract.ed un.empl.oy.ment (H.imle et al., 

2014). Th.er.e is also ev.idence d.em.onstrat.ing that ind.iv.idu.als with SAD ar.e m .or.e 

l.ik.ely to fa.il a grade or dr.op o.ut of scho.ol (Dryman, G.ardn.er, We.eks, & He.imb.erg, 

2016). D.espite the p.otenti.ally s.ev.er.e r.am.if.icati.ons of SAD on functio.n.ing in the 

c.ar.e.er d.oma.in, little r.ese .arch has inv.est .igat.ed how to h.elp pr.om.ote p.osit.ive c.ar.e.er 

o.utc.om.es f.or ad.ol.escents and em.erg.ing adults with an.xi.ety (M.il.es, Szw.ed.o, & 

Allen, 2018).  Ad.ol.escence is a ti .me of s.ign.if.icant chan.ge and transiti.on in the 

bi.ol.og.ic .al (e.g., pub.erty) and int .erp.ers.on.al ar.enas. Scho.ol transiti .ons often inv.olve 
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disrupti .ons to d.ev.el.op.ed pe.er groups, the intr.oducti.on of new au.th.ority f .igu.r.es (e.g., 

teach.ers), and typ.ic.ally a m.ove to a d.iff.er.ent, p.otenti.ally l.arg.er, scho.ol (LaGr.eca & 

Ranta, 2015).  

Such transiti .ons pr.ov.ide opp.ortu.niti.es f.or ind.iv.idu.als to d.ev.el.op and matu.re s.oc .i.ally 

and em.oti.on.ally and to le .arn sk.ills to c.ope with and ad.apt to chan.ge. Le.arn.ing how 

to n.av.igate transiti.ons d.ur.ing ad.ol.escence can s.et the sta.ge f.or n.av.igat.ing oth.er 

transiti.ons in l.ife, such as the transiti.ons that occ.ur througho.ut an ind.iv.idu.al’s c.ar.e.er 

d.ev.el.op.ment. In additi.on to th.ese chang.es and the s.elf-expl.orati.on t.ak.ing p.lace 

d.ur.ing this d.ev.el.op.ment.al sta.ge, ch.ild.ren and e .arly ad.ol.escents ar.e also expl.or.ing 

asp.ects of c.ar.e.er. C.ar.e .er d.ev.el.op.ment occ.urs acr.oss the l .if.espan, although c.ar.e.er 

d.ev.el.op.ment in late ch.ildh.oo.d and e .arly ad.ol.escence is an ar.ea that is und.er-

r.ese.arch.ed (H.irschi, N.il.es, & Ak.os, 2011).  C.ar.e.er d.ev.el.op.ment has been 

c.onc.eptu.aliz.ed in many w.ays, includ.ing p.ers.on-env.ir.on.ment m.od.els and 

d.ev.el.op.ment.al the .or.et.ic.al approach.es.    

2.2.5 S.oc .i.al C.og.nit.ive C.ar.e.er The.ory 

A bas.ic ten.et of SCCT is that c.ar.e .er d.ev.el.op.ment is infl.uenc.ed by the int.erpl.ay 

b.et.ween p.ers.on, beh.avio.ur.al, and env.ir.on.ment.al v.ariabl.es (Lent, 2013). Int.er.ests, 

v.alu.es and ab.iliti .es ar.e c.ons.id.er.ed, as ar.e s.elf-p.erc.epti.ons, exp.ectati.ons, and 

beh.avio.urs. F.urth.erm.or.e, s.oc.io-cult.ur.al c.ontext, such as s.oc .i.al supp.ort and how the 

env.ir.on.ment r.esp.onds to an ind.iv.idu.al’s gend.er and ethn.ic.ity, is also we.igh.ed. This 

the .ory assum .es that pe.ople h.ave s.om.e a.gent.ic c .apa.city in the.ir c.ar.e.er d.ev.el.op.ment 

(Lent & Brown, 2013). It is imp .ortant to n.ote that although s.om.e p.ers.on.al a .gency is 

assum.ed, SCCT p.osits that ind.iv.idu.als do n.ot h.ave c.ompl.ete c.ontr.ol ov.er the.ir 

c.ar.e.er d.ev.el.op.ment pr.oc .ess and that env.ir.on.ment and c .ontextu.al fact.ors must be   

inv.est.igat.ed. The SCCT the.ory emphasiz.es the r.ole of the k.ey c.og.nit.ive-p.ers.on 

v.ariabl.es (s.elf-.eff.icacy, o.utc.om.e exp.ectati.ons and p.ers.on.al go.als) in allow.ing 

pe.ople to ex.er.cise a.gency in c .ar.e .er d.ev.el.op.ment. S.elf-.eff.icacy r.ef.ers to s.elf-.be.li.efs 

pe.ople h.ave abo.ut the.ir c.apab.ility to p.lan and ex.ec.ute acti.ons in a p.art.icul.ar 

p.erf.ormance d.oma.in or act.ivity. Th.ese be.li.efs ar.e sh.ap.ed by past and f .utu.re 

exp.erienc.es and env.ir.on.ment.al c.onditi.ons – in essence, the .ir le.arn.ing exp.erienc .es 

(Lent, 2013).  

As succ .ess is exp.erienc.ed in a g.iven p.erf.ormance d.oma .in, s.elf-.eff.icacy be.li.efs ar.e 

st.rengthen.ed. S.im.il.arly, r.epeat.ed or s.ign.if.icant fa.ilu.r.es can we .aken a p.ers.on’s s.elf-
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.eff.icacy be.li.efs. O.ut-c .om.e exp.ectati.ons inv.olve be.li.efs abo.ut the c .ons.eq.uenc .es of a 

p.art.icul.ar acti.on or p.erf.ormance beh.avio.ur. Phys.ic .al, s.oc.i.al and s.elf-e.v.aluat.ive 

o.utc.om.es ar.e th.ree typ.es of o.utc.om.e exp.ectati.ons d.escr.ib.ed by Band.ura (1986). 

Many asp.ects of human beh.avio.ur ar.e d.et.erm.in.ed by s.elf-.eff.icacy and o.utc.om.e 

exp.ectati.ons.  SCCT o.utl.in.es two dist.inct p.ers.on.al go.als: cho.ice-c.ontent go.als, 

wh.ich r.ef.ers to the type of act .ivity a p.ers.on wants to pu.rs.ue, and p.erf.ormance go.als, 

wh.ich r.ef.ers to the l.ev.el or qu.ality of p.erf.ormance an ind.iv.idu.al wants to achi.eve in 

a p.art.icul.ar act.ivity or d.oma.in (Lent, 2013). S.ett.ing p.ers.on.al go.als fac.ilitat.es the 

orga.nizati.on and ex.ec.uti.on of susta .in.ed beh.avio.ur. At ti.m.es, this beh.avio.ur can be 

susta.in.ed even in the absence of ext.ern.al rew.ards. S.elf-.eff.icacy and o.utc.om.e 

exp.ectati.ons infl.uence p.ers.on.al go.als, and pr.ogr.ess tow.ards p.ers.on.al go.als can 

impact s.elf-.eff.icacy, o.utc.om.e exp.ectati.ons, and fe.el.ings of satis.facti .on (Lent, 2013). 

 

The Fo.ur M.od.els of SCCT 

With.in SCCT, acad.em.ic and c .ar.e .er d.ev.el.op.ment is f.orm.ed fr.om the c .og.nit.ive-

p.ers.on v.ariabl.es functio.n.ing t .og.eth.er with asp.ects of the p.ers.on (e.g., gend.er, 

ethn.ic.ity), the env.ir.on.ment, and le .arn.ing exp.erienc.es (Lent 2013). Fo.ur m.od.els ar.e 

us.ed to f.urth.er und.erstand the d.ev.el.op.ment of c .ar.e.er. Th.ey include the int .er.est, 

cho.ice, p.erf.ormance and satis.facti.on m.od.els. B.ec.ause of the ov.er.la.pp.ing f.oc.i, th.ese 

m.od.els int.er-act with and infl.uence one an.oth.er.  

 

Int.er .ests m.od.el 

Int.er.ests in c .ar.e .er-.re.lat.ed act.iviti.es ar.e cult.iv.at.ed when pe.ople be.li.eve th.ey ar.e s.elf-

.eff.ica.cious and exp.ect p.osit.ive o.utc .om.es. Th.ese be.li.efs, in t.urn, can f.ost .er go.als f.or 

c.ont.inu.ing or inc.reas.ing p.art.ic.ipati .on in the act.iviti.es. Th.ese go.als can re .inf.orce 

pract.ice and ar.e m .or.e l.ik.ely to lead to the achi .ev.em.ent of go.als, f.orm.ing a fe .edback 

lo.op. S.im.il.arly, dis.int.er.est or av.ersi.on to act.iviti .es can be f.ost.er.ed by doubts of s.elf-

.eff.icacy and the exp.ectati.on of n.egat.ive o.utc .om.es. Int .er.ests ar.e able to sh.ift as 

pe.ople ga.in exp.osu.re to le.arn.ing exp.erienc .es that m.ay expand or r.estr.ict the.ir s.elf-

.eff.icacy be.li.efs or exp.ect.ed o.utc .om.es. SCCT accounts f .or c .ontextu.al fact .ors, such 

as gen.et.ics; s.oc.io-.ec.on.om.ic v.ariabl.es; he.alth and disab.ility status; gend.er; and 

ethn.ic.ity that m.ay infl.uence the d.ev.el.op.ment of s.elf-.eff.icacy be.li.efs and exp.ect.ed 

o.utc.om.es.   
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Cho.ice m.od.el 

SCCT p.ostu.lat.es that c.ar.e.er cho.ice is a dyn.am.ic pr.oc.ess that re.qui.r.es the 

d.ev.el.op.ment of s.elf-.eff.icacy, o.utc.om.e exp.ectati .ons, int.er.ests, and sk.ills in d.iff.er.ent 

p.erf.ormance d.oma .ins (Lent, 2013). As ind .iv.idu.als and env.ir.on.ments chan.ge, so to.o 

m.ay the.ir c.ar.e.er cho.ic.es chan.ge. I.niti.al c.ar.e.er cho.ice is c.onc.eptu.aliz.ed as h.av.ing 

th.ree c.omp.onents: the expr.essi.on of cho.ice to ent.er a c .ar.e .er or fi.eld (go.al), the 

acti.ons t.aken to h.elp c.ar.e .er cho.ice c.om.e to fruiti .on, and the r.esult.ing p.erf.ormance 

exp.erienc.es. The int.eracti.ons b.et.ween go.als, acti.ons and p.erf.ormance f .orm a 

fe.edback lo.op, wh.ich sh.ap.es f.utu.re c.ar.e .er-.re.lat.ed cho.ice opti.ons. C.ar.e.er 

d.ev.el.op.ment is n.ot n.ec.ess.ar.ily l.ine.ar in pr.ogr.essi.on. Rath.er, it is a pr.oc.ess with 

mult.iple infl .uenc.es and po.ints of cho.ice. Env.ir.on.ment.al fact.ors pl.ay a p.otent r.ole in 

sh.ap.ing c.ar.e.er cho.ice. In the SCCT, th.er.e is expl.ic .it r.ec.og.niti.on that env.ir.on.ment 

m.ay n.ot supp.ort pe .ople’s int.er.ests. Dist .al background infl.uenc.es, such as gend.er 

s.oc .i.alizati.on and cultu.re, ar.e th.ose that sh.ape the c.og.nit.ive-p.er-s.on v.ariabl.es. 

Pro.xi.m.al env.ir.on.ment.al fact.ors impact the c .omp.onents of c .ar.e .er cho.ice m.or.e 

di.r.ectly (e.g., expr.ess.ing c.ar.e.er go.als or t.ak.ing acti.on to impl.em.ent go.als). F.or 

ex.ample, lack of f.inan.ci.al supp.ort m.ay r.estr.ict an ind.iv.idu.al’s ab.ility to pu.rs.ue 

int.er.ests. Th.er.ef.or.e, int.er.ests, al.one, do n.ot d.et.erm.ine c.ar.e .er cho.ice and s.oc.io-

cult.ur.al fact.ors m.ay be an.oth.er dr.iv.ing f .orce in c.ar.e.er cho.ice.  

 
P.erf.ormance m.od.el 

P.erf.ormance can be d.escr.ib.ed in t .erms of the l.ev.el of atta.in.ment achi.ev.ed in 

act.iviti.es and tasks re.lat.ed to w.ork and educati .on, as we.ll as p.ersistence in the face of 

ch.alleng.es. A pr.im.ary assumpti.on in the p.erf.ormance m.od.el is that pe.ople who 

p.erf.orm c.omp.etently w.ill p.ersist and be allow.ed to p.ersist (e.g., through c.ont.inu.ed 

empl.oy.ment) l.ong.er. As such, p.ersistence is view.ed as an ind.icat.or of p.erf.ormance 

succ.ess. P.ersistence m .ay also sh.ift as a r.esult of a chan.ge in int.er.ests, and n.ot just a 

r.esult of p.erf.ormance. The c.og.nit.ive-p.ers.on v.ariabl.es and obj.ect.ive ab.ility ar.e 

fact.ors with.in the p.erf.ormance m.od.el. Aga.in, a fe.edback lo.op is f.orm.ed b.et.ween 

p.erf.ormance atta .in.ment and subs.eq.uent beh.avio.urs. As the p.erf.ormance go.als ar.e 

succ.essfully m.et, s.elf-.eff.icacy be.li.efs ar.e re .in-f.orc.ed, and subs.eq.uent o.utc.om.e 

exp.ectati.ons ar.e infl.uenc.ed. The opp.osite can also be tr.ue, wh.er.e fa.ilu.re to achi.eve a 

p.erf.ormance go.al m.ay re.qui.re a re.visi.on to s.elf-.eff.icacy be.li.efs, o.utc.om.e 

exp.ectati.ons and/.or beh.avio.urs. C.ontext also infl.uenc.es this fe .edback lo.op. F.or 
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ex.ample, the qu.ality of educati.on, r.ole m.od.els pr.esent, and s.oc.i.alizati.on of gend.er 

r.ol.es can all impact le.arn.ing exp.erienc.es, p.erf.ormance and the approach an 

ind.iv.idu.al t .ak.es to de.al.ing with adv.ersity.  

 
Satis.facti.on m.od.el.  

Satis.facti.on in the c .ar.e.er and educati.on.al d.oma.ins is exp.erienc.ed to the d.eg.ree that 

pe.ople ar.e inv.olv.ed in act .iviti.es th.ey v.al.ue, see th.em as m.ak.ing pr.ogr.ess in the.ir 

expr.ess.ed go.als, h.ave str.ong s.elf-.eff.icacy to achi.eve the.ir go.als, and h.ave acc.ess to 

r.eso.urc.es in the.ir env.ir.on.ments f.or achi.ev.ing the.ir go.als and pr.om.ot.ing the.ir s.elf-

.eff.icacy. C.ontextu.al fact.ors such as p.ers.on.ality and w.ork c .onditi.ons (e.g., p.erce.iv.ed 

orga.nizati.on.al supp.ort, and fit be-t.ween ind.iv.idu.als’ ne.eds and what the .ir w.ork 

env.ir.on.ment pr.ov.id.es) can infl.uence the l.ev.el of satis.facti.on a p.ers.on exp.erienc.es, 

b.oth di.r.ectly, and indi.r.ectly. F.urth.erm.or.e, this m.od.el views w.ork satis.facti .on and 

l.ife satis.facti .on as b.idi.r.ecti.on.al infl.uenc.es on one an.oth.er (Lent & Brown, 2008). 

Us.ing SCCT (Lent & Brown, 2013; Lent, Brown, & Hack .ett, 1994) as a fr.am.ew.ork 

to und.er-stand SAD in the c .ontext of c.ar.e.er allows a c.omp.rehens.ive view of c.ar.e.er 

d.ev.el.op.ment by c.ons.id.er.ing p.ers.on, beh.avio.ur.al, env.ir.on.ment.al, and s.oc.io-cult.ur.al 

fact.ors.   

 
Und .erstand.ing SAD in a C.ar.e.er C.ontext through an SCCT Fr.am.ew.ork  

Us.ing the SCCT fr.am.ew.ork, SAD can be und.ers.to.o.d in t.erms of how c.og.nit.ive-

p.ers.on v.ariabl.es impr.ess up .on oth.er d.et.erm.inants in c.ar.e.er d.ev.el.op.ment and 

int.eract with the ind.iv.idu.al and the ind .iv.idu.al’s env.ir.on.ment. R.ec.all the v.ic .ious 

cycle of SAD wh.er.e n.egat.ive be .li.efs abo.ut the s.elf and the exp.ectati.on of fe.ar.ed 

o.utc.om.es inc.rease the l .ik.el.ih.oo.d of avo.idance beh.avio.urs, wh.ich then re.inf.orc .es 

dysfuncti .on.al be.li.efs abo.ut the s.elf and oth.ers. Th.ese c.og.nit.ive-p.ers.on v.ariabl.es 

int.eract with eti.ol.og.ic.al and ma .intenance fact.ors an ind.iv.idu.al m.ay be exp.os.ed to 

(e.g., ov.er-pr.ot.ect.ive p.ar.ent.ing style, gend.er, m.al.ad.apt.ive c.aus.al attr.ib.uti.ons), 

wh.ich can infl.uence the d.eg.ree to wh.ich an ind.iv.idu.al exp.erienc.es SAD. Th.ese 

int.eracti.ons m.ay also imp.ede c.ar.e.er d.ev.el.op.ment in ind.iv.idu.als with SAD via the 

fo.ur m.od.els. It is imp.ortant to reit.erate that pe .ople’s s.elf-.eff.icacy and o.utc.om.e 

exp.ectati.ons m.ay n.ot al.ign with the.ir obj.ect.ive ab.ility. This disc.ordance can impact 

p.erf.ormance atta.in.ment l.ev.els. A ch.aract.erist.ic of an.xious th.ink.ing is 
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und.er.est.imat.ing one’s ab.ility to c .ope with fe.ar.ed situati .ons and ov.er.est.imat.ing 

th.reat (W.ong & R.apee, 2015).  
 

F.or ex.ample, it is uncle.ar if ind.iv.idu.als with SAD h.ave s.oc.i.al sk.ills d.ef.ic.its, with 

r.ese.arch supp.ort.ing b.oth s.id.es of the d.ebate (Kn.appe, Sasagawa, & Cr.es.we .ll, 2015). 

Y.et, many ind.iv.idu.als with SAD h.ave m.al.ad.apt.ive be.li.efs abo.ut the.ir ab.ility to 

p.erf.orm in the s.oc .i.al d.oma .in. Although the.ir s.oc.i.al sk.ills l.ev.el m.ay n.ot match the .ir 

s.elf-.eff.icacy (e.g., I am n.ot g.oo.d at t.alk.ing to oth.ers), the.ir exp.ect .ed o.utc.om.es ar.e 

infl.uenc.ed (e.g., n.ob.ody w.ill t.alk to me and I w.ill be al.one all lunch), d.espite the 

d.esi.re to be e .v.aluat.ed p.osit.iv.ely (e.g., I want pe.ople to l .ike me). When the fe.ar.ed 

situati.on aris.es, pe.ople with SAD m.ay enga .ge in beh.avio.urs that fac.ilitate the 

exp.ect.ed o.utc.om.e, such as by us.ing strat.egi.es to avo.id int.eracti .ons with oth.ers (e.g., 

we.ar.ing e.arph.on.es, avo.id.ing eye c.ontact, spe .ak.ing qui .etly). Such a situati.on then 

impacts the.ir p.erf.ormance atta.in.ment and pr.ov.id.es a le .arn.ing exp.erience to re.inf.orce 

an.xious beh.avio.urs, n.egat.ive exp.ect.ed o.ut-c.om.es, and po.or s.elf-.eff.icacy.   

SAD and the Int.er .est M.od.el 

To illustrate the int .er.est m.od.el, an ex.ample of SAD can be us .ed. As p.re.viously 

discuss.ed, a featu.re of SAD is n.egat.ive s.elf-pr.oc.ess.ing in the s.oc.i.al d.oma .in, or in 

SCCT t .erm.in.ol.ogy, low s.elf-.eff.icacy. Yo.uth with SAD m.ay h.old the be .li.ef that th.ey 

ar.e n.ot c.omp.etent and, th.er.ef.or.e, enga.ge in pract.ic .es that f.ost .er dis.int.er.est and/ .or 

av.ersi.on to act.iviti.es inv.olv.ing v.arious s.oc .i.al asp.ects. F.or ex.ample, yo.uth with SAD 

m.ay be.li.eve th.ems.elv.es to be unsk.ill.ed at spe .ak.ing in l.ar.ge groups and exp.ect a 

n.egat.ive o.utc.om.e in c.lass, such as s.ay.ing s.om.eth.ing emb.arrass.ing d.ur.ing a c.lass 

discussi.on. As a r.esult of this type of low s.elf-.eff.icacy and n.egat.ive exp.ect.ed 

o.utc.om.e, yo.uth with SAD m.ay view c.lass discussi.ons as a th.reat rath.er than a 

ch.allen.ge that can be mast.er.ed.  

 

To c .ope with the distr.ess of the exp.ect.ed n.egat.ive o.utc .om.e, yo.uth with SAD m.ay 

d.ev.el.op go.als to r.educe p.art.ic.ipati.on in c.lass and enga.ge in avo.idance beh.avio.urs, 

such as n.ot p.art.ic.ipat.ing or sk.ipp.ing c.lass. The re.li.ef fr.om avo.id.ing spe.ak.ing d.ur.ing 

c.lass discussi.on m .ay then p.osit.iv.ely re.inf.orce the avo.idance beh.avio.ur, as we.ll as 

st.rengthen the.ir be .li.efs of low s.elf-.eff.icacy. Thus, dis.int.er.est in p.art.ic.ipat.ing in c .lass 

discussi.ons is f.ost.er.ed. When fac.ed with f.utu.re c.lass discussi.on situati.ons, yo.uth 
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m.ay then enga.ge in avo.idance beh.avio.urs. Additi .on.ally, th.ey l.ose the opp.ortu.nity to 

be exp.os.ed to le.arn.ing exp.erienc .es that m .ay ch.allen.ge the be.li.efs of low s.elf-

.eff.icacy, as we .ll as l.ose o.ut on the acad.em.ic le.arn.ing.  

Acc.ord.ing to the SCCT fr.am.ew.ork, pe.opl.es’ int .er.ests m.ay be sh.ap.ed through the 

int.eracti.on of c.og.nit.ive-p.ers.on v.ariabl.es and le.arn.ing exp.erienc.es. As p.osit .ed by 

SCCT, c .ontext must also be c.ons.id.er.ed. Ment.ors, p.ar.ents and oth.er infl.uenti.al 

pe.ople in the yo.uth’s l .ife can impact the d.eg.ree to wh.ich int.er.ests can be sh.ap.ed by 

SAD. R.ese.arch sugg.ests that broad p.ar.ent fact.ors, such as p.ar.ent.ing style, 

p.art.icul.arly ov.er-pr.ot.ect.ive and ov.er-c.ontr.oll.ing p.ar.ent.ing, pl .ay a ma.intenance r.ole 

in SAD (see W.ong & R.apee, 2015). It is p.oss.ible that th.ese p.ar.ent.ing styl.es m.ay 

l.imit opp.ortu.niti.es f.or yo.uth to bu.ild s.elf-.eff.icacy. P.ar.ent.al beh.avio.ur m.ay also 

pr.ov.ide di.r.ect and indi .r.ect le.arn.ing abo.ut the p.otenti.al th.reat of c.erta.in act.iviti .es 

(W.ong & R.apee, 2016).  

Us.ing the ex.ample of yo.uth fe.el.ing distr.ess abo.ut p.art.ic.ipat.ing in a c.lass discussi.on, 

di.r.ect le .arn.ing can c.om.e fr.om expl.ic.it v.erb.alizati .on of a n.egat.ive o.utc.om.e that can 

be exp.ect.ed (e.g., do.n’t s.ay anyth.ing dumb, or the c.lass w.ill la.ugh at you). Indi.r.ect 

le .arn.ing can t.ake p.lace in the f.orm of enco.urag.em.ent or m.od.el.ing of avo.idance 

beh.avio.urs (e.g., it’s s.af.er to n.ot raise yo.ur hand and n.ot g.ive th.em a reas.on to 

jud.ge). Th.ese typ.es of le .arn.ing exp.erienc.es can impact the yo.uth’s exp.ectati.ons of 

n.egat.ive o.utc.om.es and imp.ede int.er.est d.ev.el.op.ment.  Cult.ur.al fact.ors m .ay also 

infl.uence the d.eg.ree to wh.ich an ind.iv.idu.al’s int .er.ests ar.e sh.ap.ed. F.or ex.ample, how 

ass.ert.iven.ess or extr.av.ersi.on is v.alu.ed in a p.art.icul.ar cultu.re, m.ay infl .uence 

m.ot.iv.ati.on to enga.ge in s.oc.i.al act.iviti.es.  

M.or.e indi .r.ectly, how st.igmatiz.ed ment.al he .alth issu.es ar.e with.in a p.art.icul .ar cultu.re 

m.ay infl.uence an ind.iv.idu.al’s w.ill.ingn.ess to acc .ess eff.ect .ive t .reat.ment f.or SAD, 

thus r.educ.ing the n.egat.ive impact on the p.ers.on’s functio.n.ing. F.or ex.ample, r.ese.arch 

expl.or.ing s.erv.ice ut.ilizati.on f.or SAD in an ethn.ic.ally d.iv.erse s.ample of ad.ol.escents 

found that Asian Am .er.ican students w.er.e m.or.e l.ik.ely to r.ep.ort h.igh.er l.ev.els of 

distr.ess ass.oc.iat.ed with SAD and sc.or.ed in the cl.in.ic .al ran.ge of SAD measu.r.es m.or.e 

often c.omp.ar.ed to oth.er ethn.ic groups, b.ut w.er.e no m.or.e l.ik.ely to acc.ess t.reat.ment 

(Br.ice et al., 2015). How cl.os.ely a p.ers.on adh.er.es to cult.ur.al v.alu.es w.ill also 

m.od.erate the eff .ects of v.arious cult.ur.al fact.ors on the d.ev.el.op.ment of int.er.ests.  
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Cle .arly, cult.ur.al fact.ors can int.eract with p.ers.on.al fact.ors to v.ary.ing d.eg.re.es in 

ind.iv.idu.als with SAD to intr.icat.ely infl.uence the d.ev.el.op.ment of the.ir int.er.ests. 

F.inanc.es ar.e an.oth.er ex.ample of a c .ontextu.al fact.or that m.ay infl.uence the qu.ality of 

supp.ort or opp .ortu.niti.es an ind.iv.idu.al r.ece.iv.es. F.or ex.ample, an ind.iv.idu.al with 

SAD who struggl.es to p.art.ake in act.iviti.es in l.ar.ge groups m.ay st.ill be able to h.one 

the .ir sk.ills and int.er.ests through pr.iv.ate or ind.iv.idu.al l .ess.ons. In Canada, the ab.ility 

to enga.ge in t.reat.ment in a ti.me .ly mann.er often d.epends on the f.inan.ci.al f .re.ed.om to 

acc.ess such r.eso.urc.es, wh.eth.er through fee-f.or-s.erv.ice t.reat.ment or through the use 

of extend.ed he.alth ben.efits pr.ov.id.ed by empl.oy.ers.  Th.ese c.ontextu.al fact.ors ar.e 

ex.ampl.es of how the d.ev.el.op.ment of int .er.ests m.ay be impact.ed at any sta.ge in the 

fe.edback lo.op.  

 
SAD and the Cho.ice M .od.el  

Fr.om the SCCT fr.am.ew.ork, SAD m .ay s.erve as a dist.al back-ground infl.uence in the 

cho.ice m.od.el. SAD can infl.uence c.ar.e .er cho.ice bas.ed on be.li.efs of s.elf-.eff.icacy. In 

a study inv.olv.ing un.iv.ersity students, c.ar.e.er ind.ec.isi.on was found to be ass.oc.iat.ed 

with n.egat.ive s.elf-p.erc.epti .ons and n.egat.iv.ely c.or.re.lat.ed with occupati.on.al s.elf-

.eff.icacy (Jaensch, H.irschi, & F.re.und, 2015). P.erf.ormance go.als of th.ose with SAD 

m.ay also infl.uence the cho.ice m.od.el. Ind.iv.idu.als with SAD m.ay be l.imit .ed, 

occupati.on.ally, by low.er acad.em.ic achi.ev.em.ent (H.imle et al., 2014b). R .ese.arch also 

sugg.ests that the typ.es of j.obs and prof.essi.ons that pe.ople with SAD se.ek o.ut ar.e 

infl.uenc.ed by the amount of s.oc.i.aliz.ing re.qui.r.ed. H.imle and c.olleagu.es (2014b) 

found that pe.ople with SAD ar.e s.ign.if.icantly m.or.e l.ik.ely to aspi.re to the j .obs that 

re.qui.re l.ess s.oc.i.al int.eracti.on (e.g., manu.fact.ur.ing and ja.nit.ori.al) and l .ess l .ik.ely to 

se.ek o.ut prof.essi.ons that ar.e s.oc .i.al in natu.re (e.g., h.ospit.ality and he.alth c.ar.e) 

c.omp.ar.ed to pe.ers witho.ut SAD.  

 
The avo.idance of s.oc .i.al int.eracti.ons re.inf.orc .es p.erf.ormance exp.erienc .es and f.urth.er 

s.ol.id.ifi.es be .li.efs of s.elf-.eff.icacy in the s.oc.i.al d.oma.in and c .ar.e .er int.er.ests. Thus, 

when ind.iv.idu.als with SAD do ex-pr.ess c.ar.e .er cho.ice, th.ey m.ay l.imit the .ir cho.ic.es 

bas.ed on be.li.efs of low s.elf-.eff.icacy, p.erf.ormance go.als, le.arn.ing exp.erienc.es and 

subs.eq.uent beh.avio.ur. Pe.ople with SAD m.ay h.ave m.or.e d.iff.iculty expr.ess.ing the.ir 

c.ar.e.er go.als. Inde.ed, r.ese .arch ind.icat.es that pe.ople with SAD h.ave m .or.e ind.ec.isi.on 

with c.ar.e.er cho.ice c.omp.ar.ed to pe.ers witho.ut psychiatr.ic dis.ord.ers (M.il.es et al., 



50 
 

2018). Witho.ut a cle .ar expr.essi.on of go.als, d.ev.el.op.ing a p.lan of acti .on b.ec .om.es 

ch.alleng.ing and can h.ind.er the c.ar.e.er d.ev.el.op.ment pr .oc .ess.  SAD m.ay also impact 

c.ar.e.er cho.ice through pro.xi.m.al env.ir.on.ment.al fact.ors. F.or ex.ample, SAD can 

n.egat.iv.ely impact the d.ev.el.op.ment of s.oc.i.al re.lati.onsh.ips and the n.et-w.ork.ing 

p.oss.ib.iliti .es that m .ay c .om.e with s.oc.i.al re.lati.onsh.ips (H.imle et al., 2014a).  

 
Supp.ort.ive re.lati.onsh.ips with pe.ers can also fac .ilitate c.ar.e .er d.ev.el.op.ment by 

f.ost .er.ing engag.em.ent. Ad.ol.escents who exp.erience h.igh.er l .ev.els of attach.ment with 

pe.ers ar.e m.or.e l .ik.ely to expl.or.e the .ir env.ir.on.ment and c.ommit to c .ar.e.er cho.ic.es 

(H.irschi et al., 2011). The natu.re of SAD int.erf.er.es with an ind.iv.idu.al’s ab.ility to 

f.orm cl.ose re.lati.onsh.ips with pe .ers. SAD then s.erv.es to l.imit the typ.es of acti.ons that 

can be t.aken and the supp.ort r.ece.iv.ed to impl .em.ent c.ar.e.er go.als. C.ontextu.al fact.ors 

to c .on-s.id.er in c .ar.e.er cho.ice include the s.oc .io-d.em.ogr.aph.ics such as inc.om.e l.ev.el 

and ge.ogr.aph.ic re.gi.on. P.re.v.alence rat.es of SAD ar.e h.igh.est in h.igh-.inc.om.e 

countri.es and th.ose l.ocat.ed in the Am.er.icas and W.est.ern Pac .if.ic re.gi.ons of the 

w.orld, and low.est in low-.inc.om.e countri.es and th.ose l .ocat.ed in Afr.ica and East.ern 

M.edit.erranean re.gi.ons (Ste .in et al., 2017). 

F.utu.re r.ese .arch is ne .ed.ed to expl.or.e c.ar.e.er ind.ec .isi.on and satis.facti .on in cult.ur.al 

groups and ge.ogr.aph.ic re.gi.ons with low.er SAD p.re.v.alence rat .es. Gend.er d.iff.er.enc .es 

in p.re.v.alence rat.es h.ave been obs.erv.ed, with f.em.al.es be.ing at h.igh.er risk of 

d.ev.el.op.ing SAD c.omp.ar.ed to m.al.es (Ste.in & Ste.in, 2008; M.er.ikangas et al., 2010). 

In c.ommu.nity s.ampl.es, f.em.al.es ar.e tw.ice as l.ik.ely to d.ev.el.op SAD c.omp.ar.ed to 

m.al.es acr.oss all a.ge groups (W .ong & R.apee, 2015). Scant r.ese.arch has inv.est .igat.ed 

the p.re.v.alence of SAD in ind.iv.idu.als who ident.ify as a n.on-b.in.ary gend.er. Gend.er 

m.ay, th.er.ef.or.e, pl.ay a r.ole in the c .ar.e.er cho.ice m.od.el, n.ot only by how an ind.iv.idu.al 

is s.oc.i.aliz.ed, b.ut also through p.re.v.alence of SAD; with the impl.icati.ons of SAD on 

the c.og.nit.ive-p.ers.on v.ariabl.es be .ing m .or.e p.re.v.alent in f.em.al.es.  

 
SAD and the P.erf.ormance M .od.el 

The l.ev.el of atta .in.ment achi.ev.ed in c.ar.e.er d.ev.el.op.ment tasks ar.e low.er f.or pe.ople 

with SAD, as d.em.onstrat.ed by impai .r.ed functio.n.ing in acad.em.ic, occupati.on.al, and 

s.oc .i.al d.oma.ins. Th.er.e-f.or.e, the p.erf.ormance m.od.el is infl.uenc .ed by SAD. F.ind.ings 

fr.om r.ese.arch ind.icate that pe .ople with SAD ar.e 2.25 ti.m.es m.or.e l.ik.ely to be 

un.empl.oy.ed d.espite exp.ect.ing to w.ork (M.oitra, Be.ard, Weisb.erg, & K.ell.er, 2011). 
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The discr.epancy be-t.ween empl.oy.ment rat.es and d.esi.re to be empl .oy.ed f.or th.ose 

with SAD ind.icate how the d.iff.er.ence b.et.ween exp.ect.ed o.utc.om.es and obj .ect.ive 

o.utc.om.e m.ay re.inf.orce low s.elf-.eff.icacy. In t.erms of f .inan.ci.al p.erf.ormance, pe.ople 

with SAD h.ave low.er ho.urly wag.es c .omp.ar.ed to pe.ers with no psychiatr.ic dis.ord.ers 

(M.oitra et al., 2011).  

The beh.avio.ur.al r.esp.onse of avo.idance or esc .ape also fits with.in the p.erf.ormance 

m.od.el as it illustrat.es a d.ef.ic.it of the n.ec.ess.ary sk.ills to d.em.onstrate r.es.ilience or 

p.ersistence in the face of adv.ersity. The n.egat.ive impact of SAD on the p.erf.ormance 

m.od.el is supp.ort.ed by f.ind.ings in r.ese.arch of an ass.oc.iati.on b.et.ween SAD and 

pr.otract.ed un.empl.oy.ment (M.oitra et al., 2011).  An ex.ample of how c.on-text can 

sh.ape the fe.edback lo.op in the p.erf.ormance m.od.el is gend.er in.equ.ality. Statist.ics 

Canada (2017) d.em.onstrat.ed p.ay-.in.equity bas.ed on gend.er, with f.em.al.es e.arn.ing 

l.ess, p.er d.oll.ar, c.omp.ar.ed to m.al.es. 

 
The wa.ge g.ap can pr.ov.ide ext.ern.al re .inf.orc .em.ent f.or be.li.efs of low s.elf-.eff.icacy f .or 

w.om.en in the w.orkp.lace, wh.ich m.ay then impact the.ir p.erc.epti .on of reach.ing the.ir 

p.erf.ormance go.als. The .ir w.ork m.ay be of the s.am.e qu.ality as the.ir m.ale count.er-

p.arts, b.ut th.ey m .ay p.erce.ive l.ess p.ay as an e.v.aluati.on of impai.r.ed qu.ality of w.ork or 

d.ec.reas.ed v.al.ue as an empl.oyee by the.ir empl.oy.er. The int.erpr.etati.ons pe.ople m.ake 

abo.ut the p.ay-.in.equity can lead to  a  p.erc.epti.on of n.ot atta.in.ing the d.esi.r.ed l .ev.el of 

p.erf.ormance and r.esult in subs.eq.uent avo.idance beh.avio.urs, such as absenteeism or 

f.urth.er r.educti.on in int.eracti.on with oth.ers.   

 

SAD and the Satis .facti.on M.od.el  

B.ec.ause pe.ople with SAD ar.e typ.ic .ally lack.ing s.elf-.eff.icacy, n.ot pr.ogr.ess.ing at 

p.ers.on.ally re.le.vant go.als, and m.ay h.ave l.imit.ed acc.ess to r.eso.urc .es in the.ir 

env.ir.on.ment, the SCCT p.osits that th.ey would h.ave l.ess satis.facti.on in the c.ar.e.er 

d.oma.in. As p.re.viously menti.on.ed, SAD is ass .oc .iat.ed with low.er qu.ality of l.ife 

(Dryman et al., 2016). M .or.e.ov.er, SAD has been found to be a risk fact .or f.or low 

satis.facti.on with c.ar.e.er cho.ice (M.il.es et al., 2018). C .ar.e .er ind.ec.isi.on, wh.ich was 

discuss.ed p.re.viously in this p.ap.er, has been found to be s .ign.if.icantly ass .oc .iat.ed with 

a d.ec .rease in ov.er.all l .ife satis.facti.on (Jaensch et al., 2015). Th .ese f.ind.ings po.int to 

the bi-di .r.ecti.on.al natu.re of w.ork and l.ife satis.facti .on.  The ex.ample of p.ay in.equ.ality 
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as a c.ontextu.al fact.or imp.ed.ing on the satis.facti.on m.od.el illustrat.es how this type of 

in.equ.ality m.ay add an additi.on.al b.arri.er f.or f.em.al.es with SAD.  

 

Th.ey m.ay h.ave a lack of int .ern.al (i.e., sk.ills or c .onf.idence) and ext.ern.al r.eso .urc .es 

(e.g., s.oc.i.al supp.orts) to adv.ocate f.or p.ay equ.ality or raise the iss.ue of p.ay with 

empl.oy.ers. This lack of r.eso.urc .es, or acc.ess to r.eso.urc.es, then l .imits the.ir ab.ility to 

pr.ogr.ess tow.ard the.ir p.ers.on.al and p.erf.ormance go.als. N.ot only is p.erf.ormance 

go.als n.egat.iv.ely impact.ed, b.ut also psych.ol.og.ic.al we.ll-.be.ing. Us.ing SCCT to 

c.onc.eptu.alize SAD in a c .ar.e .er c .ontext d.em.onstrat.es how the m.od.els ar.e dist.inct b.ut 

ov.er.la .p in f.oc.i, and how the c.og.nit.ive-p.ers.on v.ariabl.es and the functi .ons of the 

m.od.els h.ave r.ep.ercussi.ons on each oth.er. The impact of SAD on c .ar.e.er 

d.ev.el.op.ment can be s.ev.er.e, and c.omplex. The int .erpl.ay b.et.ween th.ese fact .ors and 

v.ariabl.es must be c.ont.emp.lat.ed when h.elp.ing, in ord.er to pract.ic.ally supp.ort yo.uth 

with SAD in the .ir c .ar.e.er d.ev.el.op.ment. 

 

Pract.ic.al Impl .icati.ons 

The ch.alleng.es in c.ar.e.er d.ev.el.op.ment fac.ed by th.ose with SAD h.ave been o.utl.in.ed 

in this pa-p.er. To pr.om.ote c.ar.e.er d .ev.el.op.ment, ch.ild.ren and yo.uth must be exp.os.ed 

to supp.ort.ive env.ir.on.ments and r.educ.ed b.arri.ers (Lent, 2013). Ind .iv.idu.als with SAD 

ar.e m.or.e l .ik.ely to r.ep.ort lack of tra .in.ing, lack of int.er-view sk.ills, lack of w.ork 

exp.erience and l.imit.ed educati.on as b.arri.ers to empl.oy.ment (H.imle et al., 2014b). It 

is cru.ci.al to c.ons.id.er th.ese p.erce .iv.ed b.arri.ers in c.ar.e.er couns.ell.ing pract.ice f.or 

ch.ild.ren and yo.uth. C.ur.rent r.ese.arch also und.ersc .or.es p.ar.ents’ “gat.eke.ep.er” r.ole in 

acc.ess.ing t .reat.ment f.or the.ir ch.ild.ren (Re .ar.do.n et al., 2017). Th.er.ef.or.e, inv.olv.ing 

p.ar.ents in the c .ar.e.er couns.ell.ing pr.oc.ess f.or ch.ild.ren and ad.ol.escents with SAD m.ay 

be w.arrant.ed. How to eff.ect .iv.ely inv.olve p.ar.ents and c.ar.e.g.iv.ers of ch.ild.ren and 

ad.ol.escents with SAD in the c.ar.e.er couns.ell .ing pr.oc.ess is an ar.ea of r.ese.arch 

re.qu.ir.ing f.urth.er inv.est.igati.on.  

 

Th.er.e is ev.idence to sugg.est that p.ar.ents v.al.ue c.ol.lab.orati.on with prof.essi.on.als b.ut 

ult.imat .ely pr.ef.er to m.ake the f.in.al d.ec.isi.on re.g.ard.ing the.ir ch.ild.ren (M.ak, Hie.b.ert-

M.urphy, W.alk.er, & Altman, 2014). Pr.ov.id.ing p .ar.ents with psycho.educati.on abo.ut 

the impact of SAD on c .ar.e.er d.ev.el.op.ment and ev.idence-bas.ed pract.ic.es to t.reat SAD 

m.ay h.elp to fac.ilitate s.erv.ice ut .ilizati .on by f.am.ili .es. As p.re.viously stat.ed, much of 
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the r.ese.arch expl .or.ing c.ar.e.er d.ev.el.op.ment in ind.iv.idu.als with SAD f.ocus.es on adult 

p.op.u.lati .ons. C.ar.e.er couns.ell.ing s.erv.ic.es f.or this a.ge-group often inv.olve a r.em.edi.al 

s.erv.ice orientati.on approach. In r.ese .arch c.omp.ar.ing the eff.ect.iven.ess of w.ork-

.re.lat.ed C.og.nit.ive Beh.avio.ur.al Th.er.apy (CBT) to v.ocati.on.al s.erv.ic.es-as-usu.al f.or 

un.empl.oy.ed ind.iv.idu.als with SAD, the CBT-bas .ed int.erventi.on r.esult.ed in 

s.ign.if.icant impr.ov.em.ent in j.ob-se .arch beh.avio.urs, and j .ob-se.arch s.elf-c.onf.idence 

ov.er t.reat.ment-as-usu.al.   

 

Ho.we.v.er, g.iven the e.arly a.ge of ons.et, the d.el.et.erious eff.ects of unt.reat.ed SAD, and 

the lengthy de .l.ay in se .ek.ing t.reat.ment, practiti .on.ers must also c.ons.id.er w.ays of 

enco.urag.ing p.re.ventat.ive or e.arly int.erventi.on strat.egi.es to h.elp ch.ild.ren and 

ad.ol.escents with SAD in the.ir c.ar.e .er d.ev.el.op.ment. CBT is an int .erventi.on that can 

be us.ed to pr.om.ote c.ar.e.er d.ev.el.op.ment in ch.ild.ren and yo.uth with SAD. C.og.nit.ive 

Beh.avio.ur.al Th.er.apy is the r.ec.om.mend.ed ev.idence-bas.ed psych.os.oc .i.al t.reat.ment 

f.or SAD (H.imle et al., 2014a; Katzman et al., 2014). T .reat.ment typ.ic .ally inv.olv.es the 

f.ollow.ing c .omp.onents: psycho.educati.on, re.laxati.on tra.in.ing, c.og.nit.ive re-

struct.ur.ing, gradu.al exp.osu.r.es, and s.oc.i.al sk.ills and/.or pr.obl.em-s.olv.ing tra.in.ing (f.or 

ov.erview, see McL.el.lan, Al.fano & Huds.on, 2015).  

Fr.om a SCCT fr.am.ew.ork, CBT can be thought of as t .arg.et.ing the c.og.nit.ive-p.ers.on 

v.ariabl.es and eff.ect.ing chan.ge in all fo.ur m.od.els. P.ar.ents can pl .ay a cru.ci.al r.ole in 

sh.ap.ing the.ir ch.ild’s c.og.nit.ive-p.ers.on v.ariabl.es by m.od.el.ing and enco.urag.ing the 

pract.ice of the strat.egi.es and int.erventi.ons d.escr.ib.ed be.low. Exp.osu.re-bas.ed 

strat.egi.es ar.e arguably the centr.al featu.re in m.ost CBT f.or an.xi.ety dis.ord.ers 

(S.el.igman & Ollend.ick, 2011). Th.ey ar.e th.er.ap.eu.t.ic tasks that inv.olve c.onfr.ont.ing 

an.xi.ety-pr.ov.ok.ing situati.ons in a graduat.ed fashi.on with the supp.ort and assistance 

fr.om a tra.in.ed th.er.apist (P.et.erman, Read, Wei, & Kend.all, 2015). P.art of the pr.oc.ess 

inv.olv.es le.arn.ing to s.et sm.all and re.alist.ic go.als, wh.ich also s.erv.es to h.elp track and 

acknowl .ed.ge pr.ogr.ess (an imp.ortant featu.re in the satis .facti .on m.od.el).  

 

The pu.rp.ose of exp.osu.re-bas.ed tasks is f .or the client to face an an.xi.ety-pr.ov.ok.ing 

st.imulus, c .ope with the an.xi.ety, and cult.iv.ate a sense of mast.ery in an.xi.ety-

pr.ov.ok.ing situati.ons. N.ot only do gradu.al exp.osu.r.es allow opp.ortu.niti.es f.or le.arn.ing 

exp.erienc.es to ch.allen.ge and m .od.ify n.egat.ive s.elf-.be.li.efs, sh.ift exp.ect.ed o.utc.om.es 

fr.om n.egat.ive to m.or.e re.alist.ic in natu.re, and bu.ild the pract .ice n.ec .ess.ary to h.elp 
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me .et  exp.ect.ed o.utc.om.es, the   pr.oc.ess can h.elp pe.ople with SAD bu.ild c .op.ing 

strat.egi.es to f .ost .er r.es.ilience. Th.er.ef.or.e, exp.osu.r.es can s.erve as a p.re.ventat.ive 

measu.re by t.arg.et.ing the c.og.nit.ive p.ers.on v.ariabl.es, f.ost.er.ing int.er.est and 

p.ersistence in p.erf.ormance, and c .ontr.ib.ut.ing to exp.erienc.ing satis.facti.on in c.ar.e.er 

d.ev.el.op.ment.  

 
Exp.osu.r.es can be us.ed to t.arg.et c.ar.e.er-sp.ec.if.ic fe .ars of p.erf.ormance and e .v.aluati.on. 

F.or ex.ample, an ind.iv.idu.al can d.ev.el.op gradu.al st.eps to face the fe.ar of m.ak.ing a 

mist.ake in an int.erview, c.arry.ing c.onv.ersati.ons with co-w.ork.ers, or ask.ing a 

sup.ervis.or f.or cl.ar.if.icati.on. Exp.osu.r.es can also be d.es.ign.ed to t.arg.et fe.ars of 

rej .ecti .on (e.g., n.ot atta.in.ing a j.ob f.ollow.ing an int.erview). In gen.er.al, c .og.nit.ive 

r.estruct.ur.ing and c.og.nit.ive bias m .od.if.icati.on strat.egi.es, such as attenti.on.al tra.in.ing 

and e.v.aluat .ing and ch.alleng.ing fa .ulty or mist.aken be.li.efs, can h.elp ind.iv.idu.als with 

SAD d.ev.el.op m.or.e re.alist.ic w.ays of th.ink.ing. To assist with d.ev.el.op.ing “.re.alist.ic 

th.ink.ing” in the c.ar.e.er d.oma .in, psycho.educati.on m .ay also be h.elpful. Sp.ec .if.ic.ally, 

ch.ild.ren and yo.uth with SAD should be educat.ed, at a d.ev.el.op.ment.ally appr.opriate 

l.ev.el, abo.ut the natu.re of the c.ur.rent j.ob m.ark.et and the inc .reas.ing t.rend (and 

in.evitab.ility) f.or mult.iple occupati.on.al or j .ob chang.es with.in the.ir l.if.eti.me.  

 

This type of psycho.educati.on can h.elp to n.orm.alize the ch.alleng.es and transiti .ons 

that occ.ur with.in the c.ar.e.er d.oma.in, and h.elp to m.ot.iv.ate young ind.iv.idu.als to le.arn 

to mana .ge SAD. R.ese.arch supp.orts the n.oti.on that ant.ic.ipati.on of c.ar.e.er chan.ge can 

be ben.ef.ic.i.al. Adults r.ep.ort.ed b.ett .er exp.erienc.es of c.ar.e.er transiti.ons and s.elf-

p.erc.epti.ons of b.ett .er c.op.ing when th.ey w.er.e able to ant.ic.ipate c .ar.e .er chan.ge and 

thoughtfully and re .alist.ic.ally t.ake acti.on, even when th.ey appe.ar.ed to h.ave j .ob 

s.ec.urity (Ebb.er.we.in, Kri.esh.ok, Ulven, & Pr.oss.er, 2004). N.orm.aliz.ing d.iff.iculti.es in 

c.ar.e.er d.ev.el.op.ment can h.elp to dis.pu.te attr.ib.uti.on.al bias.es that c.ontr.ib.ute to low 

s.elf-.eff.icacy and impact the cho.ice and p.erf.ormance m.od.el f.or th.ose with SAD. 

Th.ey can be .g.in to c .ons.id.er c .ar.e.er cho.ice and chang.es in the c.ar.e.er d.oma.in as 

ch.alleng.es that can be mast.er.ed rath.er than th.reats. To h.elp r.educe p.erce.iv.ed b.arri .ers 

to empl.oy.ment, it would be ben.ef.ic.i.al to f.ocus on sk.ills tra.in.ing in c.ar.e.er 

couns.ell .ing with ch.ild.ren and ad.ol.escents. As discuss.ed in a p.re.vious s.ecti .on of this 

p.ap.er, the imp.ortance of pract.ice has been h.ighl.ight.ed in f.ost.er.ing int.er.est.  
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S.oc .i.al sk.ills tra .in.ing can be impl .em.ent.ed through instructi.on, m .od.el.ing, and the use 

of act.ive pract.ice, such as r.ole-pl.ay.ing (McL.el.lan et al., 2015). To t .arg.et c.ar.e.er-

sp.ec.if.ic ch.alleng.es and s.oc .io-p.olit.ic.al c.on-textu.al fact.ors pr.esent in the w.ork-p.lace, 

s.oc .i.al sk.ills tra .in.ing should f.ocus on the sk.ills re.qui.r.ed to face the c.omm .on typ.es of 

s.oc .i.al int.eracti .ons in the w .orkp.lace, f.or ex.ample, ass.ert.iven.ess and adv.ocacy. In 

additi.on to gen.er.al s.oc.i.al sk.ills, le.arn.ing j.ob int.erview.ing, pr.obl.em s.olv.ing, and 

c.onfl.ict r.es.ol.uti.on sk.ills would be ben.ef.ic .i.al. The use of such sk .ills tra.in.ing can h.elp 

to impr.ove be.li.efs of s.elf-.eff.icacy, sh.ift exp.ect.ed o.utc.om.es, and impr.ove 

p.erf.ormance atta.in.ment l.ev.els.  R.es.ilience, and the ab.ility to p.ersist in the face of 

adv.ersity can be   le.arn.ed (Alv.ord &  Gra.do.s, 2005). In ord.er to h.elp ch.ild.ren and 

ad.ol.escents with SAD bu.ild r.es.ilience and ov.erc.om.e the b.arri .ers that arise as a 

c.ons.eq.uence of SAD, th.ey must le .arn d.ev.el.op strat.egi.es and sk.ills, includ.ing th.ose 

that ar.e c .ar.e.er-.re.lat.ed. H.av.ing th.ese sk.ills w.ill pr.om.ote the ad.aptab.ility of the 

ind.iv.idu.al througho.ut c.ar.e .er d.ev.el.op.ment and h.elp to bu.ild the ind.iv.idu.al’s int .ern.al 

and ext.ern.al (e.g., s.oc .i.al n.etw.orks) r.eso.urc .es to p.ersist in the face of adv.ersity. The 

ab.ility to succ .essfully n.av.igate the in.evitable ch.alleng.es in the c .ar.e .er d.oma.in w.ill 

also impact the satis.facti.on m .od.el, wh.er.e d.aunt.ing d.emands sh.ift fr.om 

ins.urmountable th.reats to achie.vable ch.alleng.es. 

 

2.2.6 Em.oti.on-F.ocus.ed The.ory.  

The intuit.ive re.lati .onsh.ip r.ema.ins a bas.ic pi.ece of EFT in g.iv.ing em.oti.on.al and 

s.oc .i.al h.elp centr.al in p.lann.ing em.oti.ons and dr.iv.ing chan.ge. D.espite the fact that 

d.iff.er.ent t.reat.ments und.ersc.or.e the crit.ic.aln.ess of empathy, sp.ons.orsh.ip and jo.int 

eff.ort, the supp.ort.ing of EFT c.ontrasts fr.om oth.er huma.nist.ic and int.ell.ectu.al 

hyp.oth.es.es in how em.oti.ons ar.e readi.ed and the int .erventi.ons us.ed to r.ec.og.nise 

chan.ge. Wh.ile the 1970s w.er.e di.r.ect.ed by the huma .nist .ic, cust .om.er cent .er.ed, and 

g.est.alt th.er.apy m.ov.es cl.ose, em.inent in countl.ess graduat .ed c.lass g.ett .ing ready 

proj.ects and cl.in.ic.al s.ett.ings, the 1980s off.er.ed approach to mana.ge pr.ogr.ess.iv.ely 

psych.ol.og.ic.al pr.oc.edu.r.es, de-.emphasis .ing the imp.ortance of amygd.al.a-bas.ed 

em.oti.on.al r.esp.ons.es f.or lo.ok.ing o.ut f .or the d.educti.on p.lac.es abo.ut the c.ortex.  

 

The EFT m.od.el us.es a sp.ec .if.ic case c.onc.eptu.alisati.on wh.ich p.ostu.lat.es that rath.er 

than be.ing avo.idant of em.oti.on.al exp.erience or of em.oti.on.al pr.oc .ess.ing in gen.er.al 

(as typ.ic.ally pr.op.os.ed in CBT m.od.els), clients struggle to c.ope with sp.ec.if.ic tr.igg.ers 
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wh.ich ev.oke in th.em sp.ec.if.ic chro.n.ic m.al.ad.apt.ive pa.inful fe.el.ings (e.g., 

sadn.ess/l.on.el.in.ess, sh.am.e, and pr.im.ary fe .ar/t.err.or). It is th.ese tr.igg.ers that the client 

then avo.ids (through em .oti.on.al and beh.avio.ur.al avo.idance, one expr.essi.on of wh.ich 

is exc.ess.ive w.orry.ing). In the c .ontext of th.ese tr.igg.ers, the client att .empts to c.ope 

with his or h.er own pa .inful fe.el.ings, often through n .egat.ive s.elf-t.reat.ment. It is 

f.urth.er p.ostu.lat.ed that, c.ontr.ary to ma .inst.re.am CBT the.ori.es, chan.ge w.ill be 

fac.ilitat.ed n.ot through em.oti.on.al habituati .on to d.iff.icult tr.igg.ers, b.ut rath.er through 

the r.estruct.ur.ing and transf .ormati .on of pr.obl.emat.ic em.oti.on sch.em.es through a 

s.eq.uence of em.oti.on.al pr.oc.ess.ing st.eps  

The m.od.el of transf.ormati.on assum.es that the client is f .irst fac.ilitat .ed to t.ol.erate 

sp.ec.if.ic pa.inful fe.el.ings; that he or she is then fac .ilitat.ed to art.icu.late the unm.et 

ne.eds impl .ic.it in th.ese pa .inful fe.el.ings; and f .in.ally that, in do.ing so, he or she is 

h.elp.ed to transf .orm th.ese pa .inful fe.el.ings through the gen.erati.on of ad.apt.ive 

em.oti.ons such as c .ompassi.on and he.althy pr.ot.ect.ive ang.er. The th.er.apy f.ocus.es on 

(1) a f .irm case c.onc.eptu.alisati.on, (2) the pr.ovisi.on of a so.oth.ing re.lati.onsh.ip, (3) the 

ov.erc.om.ing of avo.idance (w.orry) through exp.erienti.al tasks wh.ich h.ighl.ight b.oth the 

c.ost of w.orry and the c .ost of obstruct .ing the me .et.ing of own ne .eds (th.er.e.by lead.ing 

to a r.es.olve to f.ight the w.orry), and (4) the transf .ormati.on of chro.n.ic d.read.ed pa.inful 

fe.el.ings through exp.erienti.al tasks that gen.erate ad.apt.ive em .oti.ons (e.g., c .ompassi .on 

and pr.ot.ect.ive ang.er) in r.esp.onse to chro.n.ic em.oti.on.al pa.in and the unm.et ne .eds 

emb.edd.ed in that pa.in. 

N.otwithstand.ing the w.ay that the grand dad of CBT, Alb.ert Ellis, st.art.ed mix.ing 

huma .nist .ic stand.ards in with di.r.ect th.er.apy in 1955, s.urround.ing what was fr.om the 

st.art reas.onable em .ot.ive th.er.apy (.impli.ed to.d.ay as ord.in.ary em.ot.ive lead th.er.apy; 

Ellis and B.la.u, 1998), and A.ar.on B.eck st .art.ed disp.ers.ing his ex.am.inati .ons on the 

ut.ilisati.on of psych.ol.og.ic.al th.er.apy in t.reat.ing disco.urag.em.ent d.ur.ing the 1960s 

(B.eck, 1963), the int.ell.ectu.al t .reat.ments wound up be.ing c.onstantly stand.ard d.ur.ing 

the 1980s with the intr.oducti .on of adm.in.ist.er.ed thought and the s.al.es f.or bri.ef 

th.er.apy m.od.els. The reas.on that em.oti.ons ar.e r.esp.ons.es to the psych.ol.og.ic.al 

c.onv.icti.on structu.re w.on all through the 1990s; n .otwithstand.ing, ad.vanc.ing 

expl.orati.on has shown that em.oti.on once in a wh.ile go.es b.ef.or.e m.indfuln.ess,  and on 

an essenti.al l.ev.el adds to data de.al.ing with and the impr.ov.em.ent of int.ell.ectu.al 

o.utl.in.es (LeDoux, 1996; F .orgas, 1995). Unn.ot.iceable w.arn.ing of past d.amag.es, 
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acc.idents or inj .ury ar.e once in a wh.ile exp.erienc.ed as pr.esent-d.ay b.urden 

c.ons.id.er.ing amygd.al.a-bas.ed em.oti.on.al r.esp.ons.es. The obj .ect.ive of th.er.apy ends up 

chang.ing d.iff.icult amygd.al.a-bas.ed r.esp.ons.es to c.onsistently ad.aptable em.oti.on.al 

w.ork.ing.  

 

N.otwithstand.ing the w.ay that the psych.ol.og.ic.al cent.er.ed t.reat.ments w.ork fr.om a 

t.op-.down m.od.el by m .ov.ing sh.ock.ing senti.ments or int .ell.ectu.al bend.ings to pass on 

v.arious stack.ed with fe.el.ing reacti.ons , Em.oti.on-Cent.er.ed Th.er.apy (ECT) w.orks 

fr.om the base up, supp .lant.ing m.al.ad.apt.ive, amygd.al.a-bas.ed r.esp.ons.es with l.og.ic .ally 

v.ersat.ile, sens.ible em.oti.on.al reacti.ons pr.ompt.ing chan.ge and pr.ol.if.erati.on of the 

c.onv.icti.on fr.am.ew.ork (G.reenb.erg, 2004). Unf .avo.urable m .idbra.in em.oti.on.al stat.es, 

y.et fund.am.ent.al f .or p.ers.ev.erance, as f.re.q.uently as c .once.iv.able impr.ov.em.ent 

br.okenn.ess in g.ett .ing ready data and can ov.erpow.er the p.ers.on. A c.onsistent 

ov.erflow.ing with fe .el.ing style and the c .apa.city to c.all g.oo.d em.oti.ons am.idst p.eri.ods 

of t.ortu.re c .reate ment.al qu.ality (D.av.ids.on, 2000). The pu.rp.ose of int.erm.ingl.ing of 

Em.oti.on-F.ocus.ed Th.er.apy is to g.et to fund.am.ent .al stack.ed with fe.el.ing stat.es to 

p.ick if the stat.es ar.e v.ersat.ile and lead to data de.al.ing with, ad.aptable di.r.ect, and 

essenti.al th.ink.ing or if the stat.es ar.e m.al.ad.apt.ive and re.qu.ir.ing chan.ge.  

 
2.2.6a Em.oti.on Pr.oc.ess.ing Pr.inc .ipl.es  

Em.oti.on-F.ocus.ed Th.er.apy wants to g.et to maj .or ov.erflow.ing with fe.el.ing mat.eri.al 

f.or eith.er its ad.aptable cu.toff or c .apa.city to orga.nise imp.ortant d.ev.el.op.ment or its 

m.al.ad.apt.ive, imm.ob.iliz.ing infl .uence h.old.ing up be chang.ed and upro.ot.ed with 

pr.ogr.ess.iv.ely v.ersat.ile em.oti.ons. Em.oti.on-F.ocus.ed Th.er.apy go.es past 

d.ec.ont.am.inat.ing, intr.oducti.on, or chan.ge. M.al.ad.apt.ive em.oti.ons ar.e n.ot cleans.ed 

n.or ar.e th.ey we.aken.ed fr.om intr.oducti.on. Or on the oth.er hand, p.oss.ibly th.ey ar.e 

chang.ed or chang.ed by intr.oducti.on and ov.err.id.ing with a sens .ibly v.ersat.ile 

ov.erflow.ing with fe.el.ing data. G.reenb.erg (2004) sp.read o.ut th.ree exactly 

st.rengthen.ed em.oti.on-g.ett.ing ready stand.ards: (a) d.ev.el.op.ing em .oti.on c.ar.e, (b) 

impr.ov.ing em.oti.on rule, and (c) em.oti.on ad.vanc .ing.  

 

2.2.6b Em.oti.on c.ar .e  

The gen.er.al obj .ect.ive of Em.oti.on-F.ocus.ed Th.er.apy is to manu.factu.re em.oti.on c .ar.e. 

Cust.om.ers ar.e ask.ed to c .om.ments on the .ir and p.erce.ive em.oti.ons as opp.os.ed to 
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e.vad.ing or bl .ock.ing ghastly full fr.om gu.arantee.ing fe .el.ing stat.es. In a gen.er.al sense, 

the go.al is to int.er.face with and art .icu.late ad.aptable fund.am.ent.al em.oti.on.al reacti.ons 

to g.et to v.ersat.ile d.ev.el.op.ment pr.opensiti.es. Of c.orr.esp.ond.ing en.ormity is to 

p.erce .ive m.al.ad.apt.ive em.oti.on.al stat.es that sm.oth.er the ind.iv.idu.al and f.or.est .all 

v.ersat.ile th.ink.ing and di.r.ecti .on. F.or instance, an essenti .al em.oti.on.al reacti.on of 

sound, su.re sh.ock m .ay dr.ive an ind.iv.idu.al in.to p.ortr.ay.ing re.al cu.toff f.ocus.es, 

stand.ing up to oth.ers' pract.ic.es, and g.ett .ing ne .eds m.et. A m.al.ad.apt.ive em.oti.on.al 

reacti .on of sh.ortc.om.ing or disco.urt.esy st.art.ing fr.om past inj .uri.es m.ay c.onv.ey the 

ind.iv.idu.al frag.ile, b.affl.ed, em.oti.on.ally dis-manag.ed, and occupi.ed with m.al.ad.apt.ive 

lead to ke.ep up a k.ey d.ecent w.ay fr.om or m.ake up f.or the dist.urb.ing eff.ect. 

Cust.om.ers ar.e h.elp.ed with st.ay.ing z.ero.ed in on ass.ess.ments and in d.efeat.ing 

avo.idant incl.inati .ons (G.reenb.erg, 2008)  

 

2.2.6c Em.oti.on rule  

The s.ec.ond stand.ard in EFT is em.oti.on rule. K.ey em.oti.ons, f.or ex.ample, dis.re .g.ard 

or opti.on.al em .oti.ons, inc.onve.nience or d.espa.ir.ing ar.e re.gul.arly o .utstand.ing enough 

to ov.erpow.er. As the ind.iv.idu.al watch.es o.ut f.or th.ese c .onclusi.ons, the re.liable, 

ass.ert.ing, and empath.ic r.est.orat.ive re.lati.onsh.ip can h.elp p.ick up c.onstancy and 

s.ol.ace to h.elp em.oti.on.ally c.ontr.oll.ing. Cust.om.ers ar.e approach.ed to orga.nise 

b.reath.ing, envisi.on oust fr.om the em.oti.on, and g.et chang.ing t.alk and oth.er s.elf-

qui.et.ing pr.oc.edu.r.es to p.ermit and p.erce .ive, as opp.os.ed to ke.ep up a k.ey d.ecent w.ay 

fr.om amygd.al.a-bas.ed em.oti.on.al intensity (F.orgas, 2016).  

 

2.2.7d Em.oti.on chan.ge  

The th.ird pr.inc .iple of EFT is em .oti.on chan.ge. M.al.ad.apt.ive em.oti.on.al reacti.ons ar.e 

disl.odg.ed by pow.erfully v.ersat.ile reacti.ons. As opp.os.ed to ende.avo.ur.ing to reas.on 

one's di.r.ecti.on cl.ose or to alt.og.eth.er st.ay aw.ay fr.om dist.urb.ing eff.ect, the cust.om.er 

is approach.ed to encount.er the eff.ect and aft .er that m.ove sp.ot to c.ont.in.uously 

immacu.late qui.et.ing em.oti.ons. P.ur.ify al.one is view.ed as inad.equate in chang.ing the 

ago.nis.ing eff.ect. Or of co.urse m.ay be, the intr.oducti .on of a dis.avow.ing em .oti.on.al 

g.am.e p.lan pu.ts t.og.eth.er with the m.al.ad.apt.ive eff.ect, pass.ing on a pr.ogr.ess.iv.ely 

ad.aptable, h.igh.er re .qu.est.ing est.imati.on of w.ork.ing (LeDoux 2006).  
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(I)  Int.erventi.ons  

Int.erventi.ons ut.iliz.ed v.arious structu.r.es in a co.ord.inat.ed, arrang.em.ent, o.utfitt.ed to 

f.ollow the cust.om.er in ident.ify.ing with the st.ory and arrang.ing the cust.om.er in.to 

encount.er.ing and ad.vanc.ing eff.ect. Th.ese fr.am.ew.orks me.ld the acc.ompany.ing: Sh.ift 

thought: Sh .ift.ing idea urg.es cust.om.ers to f.ocus on subd.om.inant e .v.aluati.ons as a 

pr.oc.edu.re f.or c .aus.ing th.em chan.ge-.em.oti.on.al stat.es. Thought is g.iven to n.onv.erb.al 

data l.ike n.on-v.erb.al c.orr.esp.ondence, vo.ice to.ne, moans or strat.egy f.or art.icu.lati.on, 

to twist up manag.ed am.idst the gath.er.ing: Acc.ess ne.eds and obj.ecti.ons when 

cust.om.ers exp.erience m.al.ad.apt.ive em.oti.ons; the cust.om.ers w.er.e m .ov.ed cl.os.er to 

c.ommun.icate what th.ey ne.ed to ch.oo.se the.ir t.ortu.re. This a.ids cust .om.ers in 

s.ep.arat.ing f.or strat.egi.es, ma.inta.in.ing f .or th.ems.elv.es, and g.ett.ing to em .oti.on.al 

n.eu.tr.al pathw.ays (D.av.ids.on, 2010). 

 

P.osit .ive symb.olism: Imag.ery pr.oduc.es sw.ay. Cust.om.ers ar.e assist.ed to m.ake g.oo.d 

em.oti.on.al symb.olism to g.et t .og.eth.er with n.egat.ive stack.ed with fe.el.ing. The 

cust.om.ers ar.e intr.oduc .ed to l .imits that w.ill p.ermit th.em to p.art.ic.ipate in acts that 

w.ill h.elp s.olit.ary r.eso.urc.es of c .onv.icti .on and trust in oth.ers to h.ave a d.ecent p.ictu.re 

of th.ems.elv.es.  

 

Expr.ess.ive end.ors.em.ent: Clients ar.e as ev.ery now and aga .in as p.oss.ible r.ef.er.ence to 

lo.ok at open-seat exchang.es with one or the oth.er ind.iv.idu.als to wh.om th.ey h.ave 

s.ol.id sc.ept.ic.al em.oti.on.al aff.iliati .ons or p.arts of th.ems.elv.es that encroach with the .ir 

s.elf and em.oti.on.al c.onf.irmati.on (Foa and Koz.ak, 2013).  

 

R.ec.oll.ect an.oth.er em.oti.on: Clients ar.e m.ov.ed ne.ar.er to int.er.face with r.ec.oll.ecti.ons 

of c .onditi.ons in wh.ich th.ey fe.el in an unexp.ect.ed w.ay. As a r.esult of d.iff.er.ent 

encount.ers that the cust.om.ers h.ave ins.ight in l.ife at d.iff.er.ent f.ormat .ive stag.es and 

that at one po.int or the oth.er add.ed to the.ir em.oti.on.al lead, be it n.egat.ive or p.osit.ive, 

r.efl.ecti.on on such em.oti.ons can m.ake a b.ett.er than n.orm.al cl.imate f.or c.opy.ing and 

chang.ing n.egat.iv.es em.oti.ons.  

 

C.og.nit.iv.ely m.ake new hu.gen.ess: Clients ar.e urg.ed to chan.ge the.ir p.ersp.ect.ive of a 

c.onditi.on or to pu.t the.ir em .oti.ons in.to exchan.ge. Exp.ert c.ommun.icat .es the em.oti.on 

f.or the cust.om.er; the ins.ight t.ak.es ov.er f.or the cust.om.er and expr.ess.es anguish.ing 
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sw.ay that the cust.om.er is unacc.eptable to c.ommun.icate. As r.ecently c .ommun.icat .ed, 

the obl.ig.ing re.lati.onsh.ip is bas.ic in chang.ing the cust.om.er's arrang.em.ent. W.armth, 

c.ompassi.on, ass.erti.on, thr.iv.ing and c .omf.ort ar.e by and l.ar.ge c.erta.in em.oti.on.al 

stat .es ut.ilis.ed in chang.ing m .al.ad.apt.ive eff.ect (G.reenb.erg 2004).  

 

2.2.8 C.og.nit.ive Beh.avio.ur.al The .ory  

A.ar.on B.eck was s.et up in the psych.odyn.am.ic m.od.el (l.ike m.ost exp.erts in the 

pu.rp.ose of c .omb.inati .on of the bas.ic exc .epti.on.al cent.ury) and s.et o.ut on a s.ol.id 

pr.ogr.am.me of ass.ess.ment pr.op.os.ed to t.est F.re.ud's imag.in.ed that plun.ge was an aft.er 

eff.ect of indisc.re.et we.ight fr.am.ed aga.inst on.es.elf. In an impr.ov.em.ent of t.est and 

cl.in.ic.al ex.am.inati .ons, he found ins .ign.if.icant c.onf.irmati.on of the r.etroflex.ed disda.in 

s.et by exc .ellent the.ory in fr.ont of the pack ex.ec.uti.on of his d.eb.ilitate patients or in 

the .ir d.re.ams and f .ree aff.iliati.ons; what he disc.ov.er.ed rath.er w.er.e s.ol.id subj.ects of 

disast.er and ind.iv.idu.al miss.ing the m.ark  (Erw.in, 2002).  

 

As opp.os.ed to allow.ing e.xist .ing the.ori.es to dr.ive his int.erpr.etati.ons, he pr.op.os.ed a 

fund.am.ent.al r.ef.ormu.lati.on that h.eld that the m.iddle iss.ue in pity was n.ot an 

in.evitable r.esult of miss.ing dr.iv.es and sc.reens at the s.am.e ti .me, rath.er, the de.l.ay.ed 

c.ons.eq.uence of unduly n.egat.ive assumpti .ons and dispr.op.orti.onate inf.ormati .on 

pr.ep.ar.ing. In this mann.er, he und.erl.in.ed the c.aus.al act.ivity of one c.lass of s.igns of 

pity, a c.aus.al act.ivity that had been ev.eryth.ing view.ed as ign.or.ed by the imp.erat.ive 

sp.ecu.lat.ive p.ersp.ect.iv.es of the d.ay. It is unqu.esti.onably n.ot h.ard to ign.or.e t.ot.ally 

how am.az.ing this p.ersp.ect.ive was or how unr.ef.in.ed it exh.ibit.ed to be (Langs, 2004).  

 

Psych.odyn.am.ic the .ory, dat.ing fr.om F.re.ud, h.eld that the exp.lanati.ons f.or dej.ecti .on 

and v.arious typ.es of psych.opath.ol.ogy l.ay in thoughtl .ess m.ot.iv.ati.ons that could n.ot 

be tend.ed to qu.ickly witho.ut be.g.inn.ing s.ec.uriti.es in the patient that dr .ove th.em to 

r.estr.ict ende.avo.urs at chan.ge and re.qui.r.ed, rath.er, expans.ive str.etch.es of v.ig.il.ant 

and indi .r.ect apprais.al. Then aga.in, di.r.ect the .ory, its genu.ine en.emy at that po.int, 

h.eld that psych.opath.ol.ogy was a p.ostp.on.ed o.utc.om.e of o.uts.ide f.orc .es and could 

b.est be s.ettl.ed by re.ord.er.ing the ext.ern.al c.onditi .on. P.ut a hu.ge load of trust in the 

th.ings a patient p.erce.iv.ed, what he or she thought or imag.in.ed, r.ec.og.nis.ed a w.ork in 

the ho.ur of fr.ightfuln.ess and issu.es in chang.ing (S.arnaoff and Z.imb.ar.do, 2011).  
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B.eck's c.og.nit.ive r.ef.ormu.lati.on of psych.opath.ol.ogy was incr.ed.ibly r.em.arkable, and 

his c .og.nit.ive the.ory of pr .ogr.ess orch.estrat.ed cle.arly the b.est s.ol.uti.ons of the c .utt.ing 

ed.ge ti.me. It equ.ally was sens.ibly r.estr.ict.ed at that po.int, and the m.or.e crit.ic.al 

psych.odyn.am.ic orga.nise be.li.ev.ed his to be as unc .onventi.on.al, abs.ol.ute b.est 

c.onditi.on. B.eck's m.on.ogr.aph on pity, st.re.am.ed in 1967, d.ep.ict.ed o.ut this w.ork and 

chang.ed in.to a stagg.er.ing in the fi.eld. In it, he pr.escr.ib.ed that d.ecl.ine was s.om.ewhat 

eventu.al o.utc.om.e of a d.ef.in.ite pr.ocl.ivity to see th.ings in a n.egat.ive and 

dispr.op.orti.onate style.  

 

He pr.esent.ed actu.ally f.or h.im n.egat.ive c.og.nit.ive gath.er.ing of th.ree—n.egat.ive 

viewpo.ints abo.ut on.es.elf, the w.orld and the f .utu.re—and exp.la.in.ed the act.ivity of 

synth.esis, g.et-t.og.eth.ers of em.oti.ons, and pr.ocl.iviti.es with r.esp.ect to inf.ormati.on 

manag.ing that s.erve to m .ut.il.ate how inf.ormati.on is s.et up tow.ard e.xist.ing 

supp.ositi.ons. He also pr.esent.ed the bas.ics of an approach to mana.ge sup.ervise 

t.reat.ment wh.er.e .in he sp.read o.ut maj .or strat.egi.es f.or advis.ing patients on  the b.est 

w.ay to de.al with t .ake a gand.er at the pr.ec .isi .on of the .ir own em .oti.ons and how to 

shi.eld th.ems.elv.es fr.om the bias.ing eff.ects of orga .nis.ing dr.iven pr.oc.ess.ing (B.eck, 

K.ov.acs and H.oll.on, 2007).  

 

C.ons.eq.uently, he attract .ed truly on pr.op.ell.ing m.ov.es c.og.nit.ive c .er.e.brum r.ese.arch 

that emphasis.ed the w.ay wh.er.e e.xist.ing assumpti.ons could incl .inati .on inf.ormati .on 

manag.ing and d.ev.el.op.ed an imp.ell.ed m.etho.d.ol.ogy of cl .in.ic.al fr.am.ew.orks to 

chan.ge th.ose pr.ocl.iviti .es. By the m.id 1970s, he had d.ev.el.op.ed a reas.onable 

t.ech.niq.ue to re.gu.late t.reat.ment re.liant on the gu.id.el.in.es that he c.all.ed c .og.nit.ive 

t.reat.ment. St.art.ing at now, th.er.e was no att .estati.on that any psych.os.oc.i.al 

int.erc.essi.on was as acc.eptable as arrang.em.ents in the t .reat.ment of h.orr.or or by f.ar 

b.ett .er than p.ill-count.erfeit t.reat.ment c .ontr.ols. E.arli.er, past many op.in.i.ons  on 

p.oss.ible of the d.ecade, he and c .olleagu.es at the Un.iv.ersity of Pennsyl.va.nia 

s.urround.ed a rand.omis.ed c.ontr.oll.ed st .art.er wh.er.e c .og.nit.ive t.reat.ment o.ut 

man.euv.er.ed drugs, the c .ur.rent n.orm of t.reat.ment (Rush, B.eck, K.ov.acs, and H.oll.on, 

2007).  

 

Patients in that essenti.al w.er.e n.ot re.lat.iv.ely as skew.ed to r.esp.ond to c .og.nit.ive 

t.reat.ment as to drugs, y.et th.ey unmist.akably st.ay.ed  we .ll aft.er the  t .reat.ment end.ed. 
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This was n.ot s.imply the ma.in event when  any psych.os.oc.i.al t.reat.ment had h.eld 

spe.edy with arrang.em.ent in the t.reat.ment of mis.ery; m.or.e.ov.er, the maj .or aw.ay fr.om 

of a l.am.ent.ing impact ov.er psych.oth.er.apy, s.om.eth.ing that had f.or quite a wh.ile been 

d.emand.ed now at no oth.er ti.me o.utl.in.ed o.ut. Th.irty ye.ars of f .ollow.ing inv.est .igati .on 

has t.ot.ally k.ept up th.ese e.arly cas.es. C.og.nit.ive t.reat.ment is be .g.inn.ing  now 

gen.er.ally seen as an un.equ.iv.oc.ally supp.ort.ed psych.os.oc .i.al t.reat.ment f.or 

d.eb.ilitati.on, and the sugg.esti.on that it had thought abo.ut eff.ects n.ot found ov.er 

pr.escr.ipti.ons is gen.er.ally k.ept up in the ass .oc.iati.on (H.oll.on, Stew.art, and Strunk, 

2006). 

 

Also, att.estati.on of its fitt.ingn.ess is n.ot obl.ig.ed to wr.etch.edn.ess; he has hung o.ut in 

l.oo.sen.ing up the m.ost ide.al approach to mana.ge di.r.ect v.ary.ing issu.es,  and 

dist.inct.ive oth.ers h.ave f.ollow.ed. Th.er.e is now a  cle.ar ass.erti .on f .or its g.oo.d 

judg.ment and p.ond.er.ing eff.ects  abo.ut by f .ar m.ost of the n.onpsych.ot.ic issu.es  

(ch.eck.ing al.ert and the an.xi.ety iss.ue, actu.al diss.ipat.es, f.or instance, hyp.och.ondriasis, 

di.et.ary issu.es; f .or instance, an.or.e.xia and bul.imia, substance abuse and insp.irati.on, 

int.imate d.iff.iculty, and a strat.egy of b.oth c .ov.er.ing and ext.ern.alis.ing yo .uth iss.ue), 

ne.arly as ris.ing w.ork in the ch.aract.er iss.ue (t.ally.ing ir.re.le.vant ch.aract.er iss.ue and 

f.ree ch.aract.er) and the psych.os.es (ch.eck.ing b.ip.ol.ar iss.ue and the schiz.oph.re.nias) ( 

B.utl.er, Ch.apman, F.orman, and B.eck, 2006).  

 

A.ar.on B.eck has re.v.olv.ed around the expl .orat.ory ass.ess.ment of his hyp.oth.es.es and 

the t.reat .ment that d.el.iv.er.ed ut.ilis.ing th.em. He acc.ept.ed his to be as bri.ef and 

att.empt .ed to open th.em to obs.er.vati.on.al disc.onf.irmati.on in as bl.ess.ed a path as 

could sens.ibly be c .onventi.on.al. His obs.er.vati.on.al ex.am.inati.ons h.ave d.ependably s.et 

his supp.ort.ed m .ediati.on aga.inst the b.est e .xist .ing pr.escr.ipti.ons in the fi.eld, and he 

has show.ed up sh.arp c.ar.e as f.or the ne .ed to chan.ge re.gu.lat.or vow to watch that each 

m.eth.od att .empt.ed has a sens.ible chance at pr.ogr.ess. The qu.ality and reas.onablen.ess 

of th.ese ex.am.inati .ons h.ave c.ontr.ib.ut.ed, witho.ut a doubt, to  his impact on the fi.eld, 

and the stra.ightf.orw.ardn.ess with wh.ich one has been dupl.icat.ed,  addr.ess.es the 

gen.er.alisab.ility of the p.ersp.ect.ive. M.ak.ing pe.ople st.ay ins.ide, see.ing app.all.ing 

c.onditi.ons, is c.all.ed pr.esentati .on t.reat.ment. It is an o.utstand.ingly stagg.er.ing and 

t.alent.ed w.ay to de.al with ov.erseen  t.reat an.xi.ety. R.eg.ardl.ess, as you m.ay imag.ine, it 

is d.iff.icult to g.et pe.ople to ag.ree to this strat.egy.  
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An arrang.em.ent k.ind of pr.esentati.on t.reat.ment is c .all.ed c.ar.eful d.esensitisati.on. This 

t.ech.niq.ue avo.ids ov.erwh.elm.ing fr.etful pe.ople. R.eg.ardl.ess, the clients ar.e shown 

a.ge-.reas.onable l.oo.sen .ing-up fr.am.ew.orks. This c .aus.es th.em to fath.om how to 

r.em.ove up ins.ide see .ing r.ep.uls.ive c.onditi.ons. F.ollow.ing to r.em.ov.ing up has been 

ac .ed, the clients ar.e a sm.id.gen at a ti.me intr.oduc.ed to re .ally pr.ogr.ess.iv.ely 

r.em.arkable exp.erienc .es of the c.onditi.ons th.ey fe .ar. This m.ay c .ons.ol.idate b.oth 

imag.in.al and c.ert.ifi.ed pr.esentati .on. F.or instance, r.ec.og.nise s.om.e.one fe .ars l.ifts. 

N.otwithstand.ing, the clients m.ight be drawn cl.os.er to pract.ice the.ir d.el.iv.er.ing up 

structu.r.es wh.ile lo.ok.ing at a p.ictu.re of a l .ift. Next, the client m.ight be drawn cl .os.er 

to d.el.iv.er up wh.ile imag.in.ing g.ett .ing in.to a l.ift. Next, the client w.ork on l.oo.sen.ing 

up as th.ey exp.erience on and off a cr.ed.ible l.ift. Next, the client m .ay wand.er on, grant 

the m.ost ide.al approach to mana .ge cl.ose and r.est.or.e, and aft.er that g.et off. F.in.ally, 

the client m .ay r.ide one up one st.ory. This dyn.am.ic, acc.urate structu .re attracts th.em 

to wr.ap up d.esensitis.ed to the h.or.ren.dous c.onditi.on, and this occ.urs b.ec.ause of 

m.od.if.icati.on (D.obs.on, 2011).  

 

C.og.nit.ive the.ory has made d.ependably and c.og.nit.ive t.reat.ment has been r.est.or.ed, 

re.liant on b.oth expl.orat.ory discl.osu.r.es and cl .in.ic.al encount.ers, allow.ing it to be 

summ.aris.ed to d.iff.er.ent d.iv.erse issu.es  ov.er a mix of cl.in.ic .al c.onditi.ons. Th.er.e is 

even watch that c.og.nit.ive t.reat.ment can be enco.urag.ed to ind.iv.idu.als in dang.er in 

the orga .nisati.on of h.ind.er.ing the pr.ogr.ess of c.om.ing abo.ut h.op.el.essn.ess. His 

obl.igati.on to the gu.id.el.in.es of s.cience and his c.apa .city to open his em.oti.ons to 

p.otenti.al disc.onf.irmati .on has c.ontr.ib.ut.ed b.oth to p.altr.in.ess the p.ersp.ect.ive and to 

the acc.omplish.ment;, it has ga.in.ed s.om.e r.em.arkable exp.erienc.es. This pr.ogr.ess is 

re.li.ed on s.om.ewhat to the m.ov.ing dist .incti .on in CBT f.or an un.bend.ingly m.or.e w.ide 

l.ev.el of scatt .ers and issu.es (B.eck, 1997; S.alk.ovskis, 1996). R.eg.ardl.ess, v.arious s.al.es 

st.ay with r.esp.ect to the ov.er.all pr.esence of m.ind of CBT, its d.iff.er.enti.al amplen.ess 

by jumble, the chance of the c.ontr.ol packs by wh.ich its plent .ifuln.ess has been made, 

and how much its ad.vantag.es ke .ep f.ollow.ing the disc.ont.inuance of t.reat.ment.  

 

The m.etho.d.ol.og.ic.al iss.ue at the reas.on f .or g.et-t.og.eth.er of this p.art.icul.ar c.onfl .ict 

u.nit.es the show of c .ongl.om.erat.ing the o.utc.om.es f.or all m.ed.icati.ons ov.er all iss.ue 

in.to one m .eta-ass.ess.ment. This m.eth.od c .once.iv.ably mists att.est .ed p.artiti.ons 

b.et.ween expr.ess m.eds f.or un.equ.iv.oc .al iss.ue. Ev.idence of the cl.ose to suff.ic.iency of 
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el.ect.ive pr.escr.ipti.ons ins.ide wr.ecks up and d.espite cl.ose to cr.ed.ib.ility, k.ey s.al.es 

e.xist c.onc.ern.ing the crit.ic .al p.art amplen.ess of CBT, that is, how many  int.erventi.on 

impacts c.ont.in.ue on aft.er the disc.ont.inuance of t.reat.ment. Re .lat.ed to this is wh.eth.er 

th.ese eff.ects p.ers.ev.er.e through ev.eryth.ing c.ons.id.er.ed than do th.ose of v.arious 

arrang.em.ents. Ass.erti .on sugg.ests that the eff.ects of ment.al and esp.ec.i.ally 

psych.oph.armac.ol.og.ic.al int.erventi.ons c.ompl .et.ely cr.ipple, if n.ot disp.erse abs.ol.ut.ely, 

when the dyn.am.ic t.reat.ment is do.ne (f.or ex.ample,  H.oll.on, Thase, and M.arkowitz, 

2002).  

 

R.eg.ardl.ess, g.iven CBT's accentuati .on on chang.ing th.ink.ing and trad.ing the aptitud.es 

le .arn.ed in t.reat.ment to stand.ard bit-by-bit cl.osen.ess (that is, m .ak.ing the patient 

his/h.er own o.utstand.ing a.ide), t .reat.ment eff.ects would be ne.ed.ed to ke.ep f.ollow.ing 

end (B.eck, 1995). Witho.ut a doubt, a few cl .in.ic.al bas.ics h.ave shown CBT's all-

.inclus.ive length plent .ifuln.ess and sh.irk.ing of f.all aw.ay fr.om the c .erta.inty (f.or 

instance, S.im.ons, L.ev.ine, Lustman, and M.urphy, 1984). The CBT pr.oc.edu.re gath.ers 

a c.lass of int.erventi.ons sh.ar.ing the centr.al exp.lanati.on that c .og.nit.ive c.omp.onents or 

c.og.nit.ive t.ech.niqu.es (Hofmann et al., 2012) ke .ep up ment.al iss.ue and ment.al 

d.iff.iculty. As s.et by B.eck (1970) and Ellis (1962), m .al.ad.apt.ive c .ont.emp.lati.ons ke.ep 

up ex.cit.ed h.op.el.essn.ess and ir.re.le.vant lead, f.or wh.ich h.elp.ing or fix.ing is seen by 

m.ak.ing th.em.  

 

The fund.am.ent.al the.ory has been r.ef.in.ed p.ers.ev.er.ingly by pr.esent.ing new c .og.nit.ive 

c.ons.id.erati.ons (f.or instance, chang.ed ex.am.inati.ons, cent.er c.onstantly em.oti.ons, and 

synth.esis the .ory), and chang.ed acc.ord.ing to t .reat new ment .al d.ec.isi.ons. Its ord.in.ary 

achi.ev.em.ent in re.li.ev.ing s.igns of schiz.oph.re.nia (R.ect.or and B.eck, 2012) wh.ich was 

seen as s.afe to t.reat .ment with psych.oth.er.apy (T.arri.er, 2005) is one str.ik.ing 

p.ersp.ect.ive. Lat.er blends of the strat .egy, d.ev.el.op.ing the foundati .ons of CBT, f.or 

instance, CBT coe.xist.ed with c .ar.e (S.eg.al, W.illi.ams, and Teasd.ale, 2002), supp.ort.ed 

c.og.nit.ive t .reat.ment with p.arts of s.oc.i.al t.reat.ment (Cas.to.ngu.ay, 1996), and 

m.etac.og.nit.ive t.reat .ment (W.ells, 2000), addr.ess h.elp d.ev.el.op.ments in CBT.  

 

Th.ese fr.esh.er s.orts of CBT h.ave displ.ay.ed pr.omis.ing reas.onablen.ess in cl.in.ic.al 

st.art.ers of s.ol.uti.ons f.or affl.icti .ons, f.or instance, hyp.och.ondriasis (L.ov.as and B.arsky, 

2010) and summ.aris.ed an.xi.ety iss.ue (W.ells and K.ing, 2006). In any case, sc .arc.ely 
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any ass.ess.ments h.ave d.em.onstrat.ed th.ese impr.ov.em.ents to be fr.om a gen.er.al 

viewpo.int m.or.e c.onv.inc.ing in t .reat.ing DDs than n.orm.al CBT ( f .or instance, Asho.uri 

et al., 2013; Man.ic.av.asg.ar, P.ark.er, and P.er.ich, 2011). Gen.er.ally h.av.ing a trad.em.ark 

tendency, or an all-.inclus.ive aff.ectab.ility to push, is n.ot ad.equate to d.ev.el.op an 

an.xi.ety iss.ue. As of late, r.ef.err.ed to, an ind.iv.idu.al w.ill un.doubt .edly d.ev.el.op an 

an.xi.ety iss.ue, c .onsistently disp.os.ed to an.xi.ety, ident.ifi.ed with a psych.ol.og.ic.al 

we.akn.ess. Inv.est.igati.on on an.xi.ety has seen fo.ur fund.am.ent.al ment.al s.ecti.ons that 

ant.ic.ipate a psych.ol.og.ic.al we .akn.ess to an.xi.ety. 

 

Th.ese ar.e:  

1. Seen c.ontr.ol;  

2. C.og.nit.ive ex.am.inati.ons;  

3. C.og.nit.ive c.onv.icti.ons;  

4. C.og.nit.ive twists.  

 

1.  P.erce.iv.ed c.ontr.ol:  

One of the w.orld's dr.iv.ing exp.erts on an.xi.ety iss.ue is D.av.id B.arlow. Acc.ord.ing to 

B.arlow (2002), pe .ople m.ay m.ake ment.al we.akn.ess.es to an.xi.ety d.ue to e.arly h.elpful 

exp.erienc.es. One such lack of pr.ot.ecti.on is the n.on-attendance of "saw c.ontr.ol" ov.er 

ups.ett.ing l.ife c.onditi.ons. S.cientists h.ave found the genu.ine ne.arn.ess of str.ess.ors 

al.one m.ake an.xi.ety. Or on the oth.er hand, p.erh.aps, an.xi.ety is g.igant.ic .ally 

c.onstra.in.ed by a p.ers.on's ev.ident ab.ility to c.ontr.ol a p.oss.ibly ups.ett.ing event. 

Und.erstand that this n.on-.appe.arance of c.ontr.ol m.ay, or m.ay n.ot, be c.ar.eful. Or 

m.ay.be, it is the p.ers.on's acu.men abo.ut the.ir d.eg.ree of c .ontr.ol that is hu.ge  (W.ells 

and K.ing, 2008).  

 

2.  C.og.nit.ive ass.ess.ments:  

The art.icu.lati.on, "c.og.nit.ive e.v.aluati.on", bas.ic.ally pr.op.os.es ex.am.inati .on and 

s.urv.ey.ing a sp.ec .if.ic n.orm.al occasi.on or c .onditi.on. C.og.nit.ive apprais.al is a k.ey idea 

in und.erstand.ing one's we .akn.ess to str.ess and an.xi.ety. As p.er L.az.arus and F.olkman, 

as r.ef.err.ed to by (B.iggs, A., Brough,P., in l.ike mann.er, Drumm.ond, S. 2017) 

c.og.nit.ive apprais.al c.onta.in two s.ep.arate s.orts of em.oti.on. Th.ese em .oti.ons ar.e h.int.ed 

as "centr.al" and "assistant" apprais .als. Essenti.al apprais.al impli.es a p.ers.on's 

hyp.oth.et.ic.al ass.ess.ment of a c .onditi.on. A p.ers.on's fund.am.ent.al e.v.aluati.on p.icks if 
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the c.onditi.on has any bri.ef c .ongruity to that ind.iv.idu.al's pr.osp.erity. R.ight-hand 

e.v.aluati.on pr.op.os.es a p.ers.on's ex.am.inati.on of the .ir c .apa.city to chan.ge in 

acc.ordance with that ci.rcumstance.  

 

Fund.am.ent.al e.v.aluati.on can be d.etach.ed in.to th.ree s.ep.arate p.ortr.ay.als: 

" .immat.eri.al," "l.ib.er.al v.aluable," and "ups.ett .ing." An occasi.on is view.ed as a 

sup.erfl.uous apprais.al when its event do.es n.ot h .ave any eff.ect an ind.iv.idu.al's 

thr.iv.ing. F.or instance, acknowl.ed.ge th.er.e was a s.oc .i.al af.fa.ir f .or an occupati.on. The 

s.ecr.et.ary off.er.ed a dissent a sitt .ing zo.ne. Up.on s.olit.ary ins.ight, an impr.ess.ive 

numb.er of pe.ople ar.e c.ar.e .l.essly dr.ess.ed, wh.ile one is ci .rcumsp.ectly pr.ep.ar.ed in 

ant.ic.ipati.on of this bas.ic d.ay. It was thought abo.ut that oth.ers must n.ot be hang.ing 

on f.or an arrang.ed d.el.egate g.et-t.og.eth.er. One p.icks that ind.iv.idu.als must be in the 

mo.nit.or.ing th.ings in that re .gi.on f.or s.om.e oth.er cl.ar.if.icati.on. This is an ins .ign.if.icant 

apprais.al. Around the d.ay's end, d.iff.er.ent ind.iv.idu.als in the p.arl.or zo.ne do n.ot aff.ect 

one's pr.osp.er.ing in any c.apa.city (K.ick the c.onta .in.er et. .al 2011).  

 

A n.ice p.osit .ive e.v.aluati.on inf.ers occasi .on wh.er.e one's apprais.al of an occasi.on 

pr.ompts p.osit .ive senti.ments. Th.ese p.osit.ive em.oti.ons genu.in.ely impr.ove p.osit.ive 

incl.inati.ons and b.es.id.es w.ork.ing, c.om.ing back to the past po.int of r.ef.er.ence, in a 

g.et-t.og.eth.er f.or a tant.amount act.ivity. In any case, this ti .me when one watch.es the 

oth.er im.puls.iv.ely dr.ess.ed ind.iv.idu.als in the sitt.ing zo.ne, and reas.on that oth.ers ar.e 

f.or an equ.iv.alent d.ev.el.op.ment. This e.v.aluati .on m .ay m.ake one trust one has a 

fund.am.ent.al d.ecent ci.rcumstance ov.er the oth.er d.ev.el.op.ment h.op.efuls. The 

apprais.al of this occasi.on would be view.ed as p.erf.ect p.osit.ive on the off -chance that 

one thought abo.ut ins.ide: "No iss.ue, I h.ave this d.ev.el.op.ment!" and this additi.on.al 

c.onf.irmati.on empow.er.ed one to p.erf.orm we.ll am.idst the s.oc.i.al occasi .on 

(Drumm.ond 2017).  

 

Oddly, a we.ight apprais.al inf.ers a m.od.el wh.er.e the event of an occasi .on pr.ompts 

em.oti.ons that ch.eck h.urt. Such em.oti.ons w.ill in.cite an encount.er of an.xi.ety. F.or 

ex.ample, envisi .on s.om.e .b.ody is an occupati .on appl.icant once m.or.e. R.eg.ardl.ess, this 

ti.me when one g.lanc .es at the p.arl.or ar.ea and offs.ets one’s atti.re with d.iff.er.ent 

c.omp.etit.ors, by then one assum .es that one who is tactl.essly dr.ess.ed. D.iff.er.ent up-

and-c.om.ers g.ive off an impr.essi.on of be.ing smo.oth and arrang.ed. This would be 
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view.ed as a we.ight apprais.al in the event that you acc.ept.ed that one's m.ess.in.ess 

would in all l.ik.el.ih.oo.d h.urt one’s odds of de.al.ing with the p.ositi .on. This apprais.al 

m.ay m.ake one p.erf.orm inad.equat.ely am .idst the s.oc.i.al event, c .ons.id.er.ing how such 

c.omp.etit.ors w.er.e profoundly on ed.ge. Fr.om th.ese th.ree instanc.es of an arrang.ed 

labou.r.er me.et.ing ci.rcumstance, it w.inds up be.ing c.erta .in that the k.ey apprais.als 

abo.ut a c.onditi.on w.ill infl.uence wh.eth.er one exp.erience an.xi.ety. (B.iggs et. .al.2017).  

 

Opti.on.al e.v.aluati.on is an ind.iv.idu.al's apprais.al of the.ir c.apa .city to c.onf.orm to the 

c.onditi.on. This is s.om.ewhat obl.ig.ed by the.ir cle .ar c.apa.city to c.ontr.ol, or to 

infl.uence, the ci.rcumstance. See that the mo.nit.or.ed impact adm .in.ist.er.ed by app.ar.ent 

c.ontr.ol do.es n.ot re .qui.re an exact e .v.aluati.on. It is just the po.int of view on c .ontr.ol, 

re.g.ardl.ess of wh.eth.er so und.erstand.ing is misdi.r.ect.ing. By pl.ot, we ought to 

c.ons.id.er a juven.ile who re.gul.arly encount.ers misuse. Misuse is pr.obably a young 

adult str.ess.or. In any case, n.ot many o.ut of each odd s.ingle abus.ed-k.id m.ake an.xi.ety 

iss.ue. F.or what reas.on m.ay this be? It is c.once .iv.able that one abus.ed-k.id m.ay c.om.e 

to (d.eceitfully) acc .ept that she can c .ontr.ol, or f.or.est.all, the m.alt .reat.ment by be.ing a 

"sup.eri.or than n.orm.al yo.uth."  

 

This e .v.aluati.on m .ay s.erve to shi.eld this youngst .er fr.om an.xi.ety as it be.ars h.er the 

psych.ol.og.ic.al exc.ursi .on that h.er act.iviti.es can c.ontr.ol the m.alt.reat.ment. 

Acc.ord.ingly, it m.ight f.ill in as a cushi .on aga.inst st.irr.ing up an an.xi.ety iss.ue. Then 

aga .in, an.oth.er abus.ed yo.uth m.ay re.view h.er c .apa.city to c.onf.orm to the m.alt .reat.ment 

in an unant .ic.ipat.ed w.ay. She m.ay c.ons.id.erably m .or.e abs.ol.ut.ely wr.ap up th.er.e is 

n.oth.ing she can do to f.or.est .all the m.alt.reat.ment. O.ut of nowh.er.e, wh.ile h.er 

r.ec.og.niti.on abo.ut h.er n.on.appe.arance of c .ontr.ol is l.og.ic.ally exact, it equ.ally pu.ts h.er 

at m.or.e re.al risk f .or st.irr.ing up an an.xi.ety iss.ue s.oo.n.er or lat.er n.ot f .ar-r.em.ov.ed 

(B.iggs et..al 2017).  

 

Th.er.ef.or.e, p.artn.er apprais.als u.nite ind.iv.idu.als' ass.ess.ment of the .ir chang.ing 

aptitud.es and cu.toff po.ints (.alt .er.ing ass.ets). In this mann.er, h.av.ing the stuff to 

suitably satisfy pe.ople's h.igh wants, or to vanquish .ed the str.ess.or? The exactn.ess of 

the apprais.al do.es n.ot h.ave any s.ort of impact. As the po.ints of r .ef.er.ence ab.ove 

gr.aph, a bas.ic reas.on beh.ind ind.iv.idu.al s.ep.arati .ons c .ons.id.er.ing str.ess.ors ar.e the 
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v.arious w.ays ind.iv.idu.als e.v.aluate a sp.ec.if.ic occasi.on (B.iggs et. .al 2017). The.ir 

c.og.nit.ive apprais.als w.ill thus aff.ect wh.eth.er th.ey exp.erience an.xi.ety.  

 

3.  C.og.nit.ive B.eli.efs:  

Th.ese ar.e c.ontr.ol and c.og.nit.ive apprais.als. N.otwithstand.ing, th.ese two s.eg.ments ar.e 

re.ally an impr.essi .on of an ind.iv.idu.al's senti .ments abo.ut th.ems.elv.es and the.ir gen.er.al 

nat.ur.al el .em.ents. The re.lati.onsh.ip b.et.ween an ind.iv.idu.al, r.em.arkable senti.ments  

abo.ut an occasi.on, and the.ir reacti.ons to that occasi.on, is fund.am.ent.al to Rati.on.al 

Em.ot.ive Beh.avio.ur.al Th.er.apy (REBT). This sp.ec.if.ic k.ind of c .og.nit.ive t.reat.ment 

was made by Alb.ert Ellis. As ind.icat .ed by Ellis (2014), the p.art.icul.ar str.ess.ors in an 

ind.iv.idu.al's space do n.ot s.inc.er.e.ly inspi.re  the .ir enthusiast.ic r.esp.ons.es, or dang.erous 

lead. Or then aga .in,  p.erh.aps, h.or.ren.dous reacti.ons ar.e the c.ons.eq.uenc.es of an 

ind.iv.idu.al's aw.es.om.e em.oti.ons. Th.ese em.oti.ons u.nite senti.ments abo.ut the occasi .on 

its.elf, y.et m.or.e .ov.er em.oti.ons abo.ut one's c .apa.city to chan.ge in acc.ordance with, 

s.im.il.arly has c.ont.inu.ed through n.egat.ive occasi.ons.  

 

Str.ik.ingly, the senti.ments abo.ut a sp.ec .if.ic ci.rcumstance and em.oti.ons abo.ut o.ur 

c.apa .city to chan.ge in acc.ordance with it ar.e l.ess ir.re.gul.ar. Or on the oth.er hand, 

p.erh.aps, the appr.ec.iati.on of a sp.ec.if.ic ci.rcumstance is ord.in.ar.ily impact .ed by 

fund.am.ent.al p.ersp.ect.iv.es and "cent .er em.oti.ons" around one s.elf, and the w.orld 

around. Cent.er senti.ments intend to m.ake stand.ards one us.ed to grasp and d.ec.iph.er 

the occasi.ons in c.onditi.on. As ind.icat.ed by A.ar.on B.eck, one of the centr.al orga.nis.ers 

of c .og.nit.ive t .reat.ment, the enti.r.ety of the structu.re un.equ.iv.oc.ally h.eld, base 

senti .ments on one s.elf, oth.ers, and o.ur gen.er.al nat.ur.al c.omp.onents.  

 

N.otwithstand.ing the w.ay that th.ese ins.ide em.oti.ons fr.om a gen.er.al po.int of view 

impact one’s apprais.al of an occasi .on, wh.ich ar.e re.gul.arly obl.ivious of th.ese 

senti .ments. In that c .apa.city, one do n.ot  und.erstand the.ir eff.ects  on stand.ard st.ep-by- 

st.ep e .xistence. Unf.ortunat .ely, th.ese ins.ide senti .ments m.ay n.ot all th.ings c .ons.id.er.ed 

spe.ak to an exact o.utl.ine of the c.ur.rent c .onditi.on. Th.ese senti.ments can raise one to 

exp.erience unn.ec.ess.ary passi.onate h.ellfi.re. C.og.nit.ive t.reat.ment would l.ike to g.et 

th.ese cent.er senti.ments c .ar.e and to ch.allen.ge the acc.uracy of th.ose em.oti.ons (Ellis 

2014).  
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4.  C.og.nit.ive Dist.orti.ons:  

F.or the m.ost p.art, em.oti.ons ar.e ro.ut.in.ely n.ot ass.ess.ed l.ike the.ir go.al genu.inen.ess. 

The av.era.ge stat.em.ent, " .one is pr.ep.ar.ed f .or on.es senti.ments", m.irr.ors this ass.erti.on. 

R.eg.ardl.ess, two or th.ree senti .ments can in.cite c.urv.ed c.ons.id.erati.ons. Th.ese bits of 

knowl.ed.ge as such m.ay in.cite ups.ett .ing fe.el.ings and m .al.ad.apt.ive di.r.ect. As 

ind.icat.ed by B.eck and Em .ery (1985), ind.iv.idu.als ar.e incl.in.ed to m.ake expl.ic.it s.orts 

of c .og.nit.ive "m.ess.es up" in the.ir apprais.als dyn.am.ic .ally ov.er d.iff.er.ent c.onditi.ons in 

the .ir l.iv.es. This is esp.ec.i.ally c.ons.id.erable f.or ind.iv.idu.als with an.xi.ety iss.ue. Th.ese 

reaso.n.ing sc .rews up ar.e typ.ic .ally c.all.ed C.og.nit.ive M.ut.il.ati.ons.  

 

Th.er.e ar.e a w.ide sc.ope of s.orts of c.og.nit.ive c.urv.es that m.ay impact an.xi.ety. 

N.ev.erth.el.ess, two of the m .ost broadly p.erce.iv.ed ar.e:  

 
1.  The ov.er.est.imati .on of risk; and,  

2.  The und.er.est.imati .on of one's ab.ility to adjust to the risk.  

 
2.2.9  Couns.ell.ing S.elf-Eff.icacy 

S.elf-.eff.icacy was op.in.ed by Band.ura (1997) as the l.ev.el of c .onf.idence an ind.iv.idu.al 

has of be .ing able to p.erf.orm a sp.ec .if.ic task succ.essfully. The m.ot.iv.ati .on to ke.ep 

go.ing and a.im f.or a sp.ec.if.ic r.esult is infl.uenc .ed by the ind.iv.idu.al’s p.erce.iv.ed s.elf-

.eff.icacy f.or the task. S.elf-.eff.icacy is a v.ery imp.ortant asp.ect of human c.og.niti.on and 

s.urv.iv.al b.ec.ause it sh.ap.es who a p.ers.on b.ec.om.es by what th.ey be.li.eve th.ey can do 

and what th.ey go on to achi.eve. R.ight fr.om a young a .ge, p.ar.ents, c .ar.e .g.iv.ers and 

teach.ers l.ay a foundati.on.al infl.uence of exp.ectati.ons and ab.iliti .es that ch.ild.ren use as 

gu.id.el.in.es to e.v.aluate th.ems.elv.es acr.oss c.ontexts all the w.ay to adulth.oo.d (Band.ura, 

B.arb.aran.elli, Vitt.orio & Past.or.e .lli, 2001; P.araj .es, 2005). 

D.ev.el.op.ing S.elf-.eff.icacy Acc.ord.ing to Band.ura et al. (2001), p.erce.iv.ed s.elf-

.eff.icacy tow.ard c.ar.e.er cho.ice can be p.artly re .lat.ed to p.ar.ents and teach.ers’ 

infl.uence. Band.ura and c.olleagu.es c.onduct.ed a l.ongitud.in.al study with m.iddle 

scho.ol ch.ild.ren bas.ed on the th.ree fact.or structu.re of p.erce .iv.ed c .ar.e .er cho.ice, s.oc.i.al 

and s.elf-.re.gu.lat.ory eff.icacy. The r.ese.arch.ers also c.ons.id.er.ed p.ar.ent.al and teach.er 

infl.uence, s.oc.io.ec.on.om.ic situati.on and prof .essi.on of the p.ar.ents. The f.ind.ings 

supp.ort.ed the hyp.oth.esis that p.re-s.erv.ice couns.ell.ors do h.ave a h.igh.er sense of s .elf-

.eff.icacy f.or c.ar.e.ers bas.ed on the.ir p.erce.iv.ed c.apab.iliti.es than f.or oth.er c.ar.e.ers. 



70 
 

Band.ura’s te .am was also able to c .onn.ect p.ar.ent.al infl.uence on p.re-s.erv.ice 

couns.ell .or’s s.elf-.eff.icacy to p.art.icul.ar c.ar.e .er cho.ic.es.  

The tra.inee with h.igh.er than low.er s.elf-.eff.icacy d.id go on to achi.eve prof.essi.on.al 

exc .ellence and inc .rease the.ir eff.icacy tow.ards the.ir occupati.on of cho.ice. Paj.ar.es 

(2005) found supp.ort f.or Band.ura and c.olleagu.es’ (2001) f .ind.ings, b.ut add.ed that 

p.re-s.erv.ice couns.ell.ors with h.igh exp.ectati.ons d.ue to the.ir h.igh s.elf-.eff.icacy react 

m.or.e n.egat.iv.ely to a low.er than exp.ect.ed p.erf.ormance c .omp.ar.ed to tra.ine .es with 

low s.elf-.eff.icacy. Band.ura’s S.oc .i.al C.og.nit.ive The.ory (SCT; 1989) pr.ov.id.ed a 

broad.er exp.lanati.on as to how s.elf-.eff.icacy m.ay h.ave c.om.e in.to e .xistence. 

Acc.ord.ing to this the.ory, human d.ev.el.op.ment is enhanc.ed by engag.ing in d.eta.il.ed 

int.eracti.on with the env.ir.on.ment and s.oc.i.al ci.rcumstanc.es.  

This pr.oc.ess inv.olv.es gath.er.ing s.elf-.re.le .vant inf .ormati.on through v.arious 

re.inf.orc.ing situati.on.al cu.es inf.orm.ing the s.elf abo.ut what k.ind of act.iviti.es to 

enga .ge in and what n.ot to enga.ge in (Band.ura, 1989). F.or ex.ample, a vi.olent v.ersus 

friendly face on a strang.er m.ay pr.ompt avo.idant v.ersus approach.ing beh.avio.ur in the 

s.elf. R.epeat.ed instanc.es of succ .essful avo.idanc .es v.ersus int .eracti.ons with oth.ers 

m.ay inst.igate the an.alysis of s.elf-knowl.ed.ge, s.elf-.eff.icacy, or l.ev.el of c.onf.idence 

fr.om succ.ess.es v.ersus fa.ilu.r.es, and c.ons.eq.uenti.al s.elf-.re.gu.lat.ory acti.ons (e.g., 

f.utu.re avo.idanc.es or int .eracti.ons bas.ed on cu.es and accumu.lat.ed s.elf-knowl.ed.ge). 

When.ev.er int .eracti.ons ar.e rew.ard.ing, s.elf-.eff.icacy c.om.es in.to pl.ay, b.oo.st.ing sense 

of c.apab.ility, and enco.urag.ing pe.ople to enga.ge in f.utu.re, p.otenti.ally m.or.e 

ch.alleng.ing int .eracti.ons (Band.ura, 1989). Bas.ed on this the.ory and supp.ort.ing 

ev.idence, it is l.ik.ely that s.oc.i.al int.eracti.ons enhance s.elf-.eff.icacy by inc .reas.ing s.elf-

knowl.ed.ge and fac.ilitat.ing s.elf-.re.lat.ed inf.ormati.on pr.oc .ess.ing ne.ed.ed f.or s.urv.iv.al. 

Meas.ur.ing S.elf-.eff.icacy Measu.r.em.ents h.ave been c .reat.ed to quant.ify the amount of 

s.elf-.eff.icacy ind.iv.idu.als p.erce.ive in sp.ec.if.ic situati.ons. A p.op.ul.ar measu.re is 

Schw.arz.er & J.erus.al.em’s (1995) Gen.er.al S.elf-Eff.icacy Sc .ale (GSE) d.es.ign.ed f.or 

the gen.er.al p.op.u.lati.on. The GSE pr.ov.id.es a broad view on how ind.iv.idu.als p.erce.ive 

the .ir ab.ility to p.erf.orm we.ll in v.arious situati.ons and is us .ed to pr.ed.ict the sense of 

c.ontr.ol ind.iv.idu.als p.erce.ive h.av.ing in m .or.e sp.ec.if.ic and ch.alleng.ing situati.ons. The 

GSE’s d.es.ign is us.eful b.ec.ause it t.ak.es re.al-l.ife c .ontexts and ind.iv.idu.al d.iff.er.enc .es 

in.to account to an extent. Th.ese typ.es of c .ons.id.erati.ons m.ake sense in the c.ontext of 
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SCT b.ec .ause Band.ura (1989) exp.la.in.ed that s.elf-.eff.icacy is a p.ers.on.al attr.ib.ute 

d.ev.el.op.ed s.ol.ely by an ind.iv.idu.al to fit in.to one’s own p.erce .iv.ed f .utu.re, wh.ich 

h.elps one in us.ing s.elf-.re.gu.lat.ory c .apab.iliti.es to infl.uence one’s m.ot.iv.ati.ons and 

acti.ons. 

P.erce.iv.ed S.elf-.eff.icacy is the amount of s.elf-.eff.icacy pe .ople p.erce.ive c.or.re.lat.es 

p.osit.iv.ely with the.ir p.re.vious p.erf.ormanc.es and dr.iv.es th.em to exude the c.onf.idence 

that infl.uenc.es the pr.oducti.on of an.oth.er g.oo.d p.erf.ormance (H.olzb.erg.er et al., 2013; 

V.aliante & M.orris, 2013). S.elf-.eff.icacy is bu.ilt by an.alyz.ing the av.a .il.able sk.ills an 

ind.iv.idu.al has to acc.omplish a task succ.essfully and if the p.erc.epti.on supp.orts a 

succ.essful o.utc .om.e of the task, s.elf-.eff.icacy is h.igh. S.elf-.eff.icacy also se .ems to 

d.et.erm.ine wh.er.e, when and by how much th.ese acqui.r.ed sk.ills would be us.ed in 

ord.er to achi .eve the p.erce.iv.ed succ.ess (Paj .ar.es, 2005). This c.onc.ept of s.elf-.eff.icacy 

fr.om past studi.es and this re.lati.onsh.ip with s.elf-.re.gu.lati .on tow.ard p.erf.ormance is 

what br.ings me to ask the qu.esti.on, what m.ight be s.om.e c.ontr.ib.ut.ing fact.ors to this 

re.lati.onsh.ip, and how m.ight th .ese fact.ors aff .ect actu.al p.erf.ormance on tasks? 

C.op.ing and S.elf-.eff.icacy When an ind.iv.idu.al is fac.ed with a pr.obl.em, s.elf-.eff.icacy 

c.om.es in.to pl.ay and inst.igat.es a p.art.icul.ar c.op.ing strat.egy that match.es with the 

l.ev.el of the p.erce.iv.ed s.elf-.eff.icacy of the ind.iv.idu.al (C.arv.er et al., 1989). H .igh s.elf-

.eff.icacy has been ass.oc .iat.ed with act.ive c .op.ing (e.g., pr.obl.em-s.olv.ing, inf.ormati.on 

se.ek.ing) and low s.elf-.eff.icacy with pass .ive c .op.ing (e.g., avo.idance, distracti.on). The 

m.ost c .omm.only r.ep.ort.ed act.ive c.op.ing strat.egy us.ed by ind.iv.idu.als with p.erce.iv.ed 

h.igh s.elf-.eff.icacy is pr.obl.em-f.ocus.ed c.op.ing (C.arv.er et al., 1989; Shen, 2009; Hsieh 

et al. 2012). Pr.obl.em-f.ocus.ed c.op.ing de.als with a di.r.ect approach to s.olv.ing the 

pr.obl.em witho.ut m.ak.ing use of any ext.ern.al supp.ort ap.art fr.om the acqui.r.ed sk.ills 

ne.ed.ed to s.olve the pr.obl.em (Shen, 2009). With h.igh s.elf-.eff.icacy, an ind.iv.idu.al 

be.li.ev.es that th.ey do h.ave the appr.opriate sk.ills to succ.essfully c.arry o.ut a task or 

p.erf.orm we.ll with little to no ext.ern.al re.liance or assistance (Paj.ar.es, 2005; Hsieh et 

al., 2012). 

Meas.ur.ing C.op.ing C.arv.er et al. (1989) d.ev.el.op.ed the COPE sc.ale that ass.ess.ed 

c.op.ing and cat .eg.oriz.ed the d.iff.er.ent r.esp.onse styl.es of ind.iv.idu.als in.to v.arious 

k.inds of c .op.ing. The r.ese .arch.ers c.onduct.ed th.ree re.lat.ed studi.es. The f.irst study was 

to d.ev.el.op the 13-it .em COPE sc .ale qu.esti.onnai.re that measu.r.ed c .op.ing styl.es, and 
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the s.ec.ond study ai.m.ed to c.or.re.late the sc.ale with p.ers.on.ality typ .es to see wh.ich 

p.ers.on.ality typ.es fitt.ed with the d.iff.er.ent c.op.ing strat.egi.es. S.om.e of the c .op.ing 

strat.egi.es ass.ess.ed includ.es, act.ive c .op.ing, p.lann.ing, acc.eptance, and de.ni.al. 

Th.irdly, C.arv.er and c.olleagu.es v.al.idat.ed the COPE sc.ale and t .est .ed the hyp.oth.esis 

f.or the re .lati .onsh.ip b.et.ween c.op.ing styl.es and situati.on sp.ec.if.ic c.op.ing r.esp.ons.es.  

R.esults show.ed that type-A p.ers.on.ality (h.ard-dr.iv.ing, p.ersistent) ind.iv.idu.als us.ed 

act.ive c.op.ing b.ut also engag.ed in em.oti.on-f.ocus.ed c.op.ing by displ.ay.ing str.ong 

em.oti.ons in str.essful situati.ons. The r.esults show.ed that, in-l.ine with p.re.vious 

the .ori.es and r.ese .arch, d.iff.er.ent situati.ons s.om.eti.m.es w.arrant d.iff.er.ent c.op.ing 

t.ech.niqu.es. A one-size-fits-.all approach do.es n.ot apply to us .ing act.ive c.op.ing, 

b.ec.ause s.om.e situati.ons do n.ot ne.ed di.r.ect s.ol.uti.ons. Th.er.ef.or.e, s.om.eti.m.es one 

ne.eds an act .ive strat.egy that inv.olv.es s.om.e em.oti.on.al or la.id back approach.es (e.g., 

go.ing f.or a w.alk, expr.ess.ing fe.el.ings, or s.oc.i.aliz.ing) in-.ord.er to re .li.eve the 

acc.ompany.ing str.ess of a situati .on, b.ut n.ot n.ec.ess.ar.ily w.arrant a di .r.ect pr.obl.em-

s.olv.ing approach. 

P.erf.ormance, C.op.ing and S.elf-.eff.icacy Hsieh et al. (2012) c.onduct.ed the .ir r.ese.arch 

on the re .lati .onsh.ip b.et.ween t.est an.xi.ety and f.in.al grad.es, p.ers.on.al c.ontr.ol, s.elf-

.eff.icacy, s.elf-.re.gu.lati.on, c.op.ing strat.egi.es and go.al orientati .on as pr.ed.ict.ors of f .in.al 

grad.es am.ong und.ergraduate eng.ine.er.ing students. Two struct .ur.al m.od.els em.erg.ed; 

the f.irst m.od.el inv.olv.ed a c.oll.ecti.on of s.elf-.eff.icacy, s.elf-.re.gu.lati .on, p.ers.on.al 

c.ontr.ol, t.est an.xi.ety and m.idt.erm grad.es as pr.ed.ict.ors of f .in.al grad.es. The 

alt.ernat .ive struct.ur.al m.od.el was us.ed to ex.am.ine how the v.ariabl.es infl .uence each 

oth.er and f.ind.ings show.ed that t.est an.xi.ety, p.ers.on.al c.ontr.ol and m.idt.erm grade had 

a p.osit .ive re .lati.onsh.ip with s.elf-.eff.icacy. Hsieh et al. (2012) also found that students 

who exp.erienc.ed low.er t.est an.xi.ety (a type of s.elf-.eff.icacy) p.erf.orm.ed we.ll and 

engag.ed in m.or.e act.ive c.op.ing strat.egi.es than th.ose who exp.erienc .ed h.igh.er t.est 

an.xi.ety. 

Cru.ci.al to impl.em.ent.ing ad.apt.ive c.op.ing strat.egi.es is the be.li.ef that one is c.apable 

of c.op.ing. This c.onc.ept, also known as s.elf-.eff.icacy, r.ef.ers to ind.iv.idu.als’ be.li.ef in 

the .ir ab.ility to c.arry o.ut a beh.avio.ur n.ec.ess.ary f.or reach.ing a go.al (Band.ura, 1977). 

Acr.oss a ran.ge of p.op.u.lati.ons and in a v.ari.ety of c.ontexts, s.elf-.eff.icacy be.li.efs pl.ay 

a s.ign.if.icant r.ole in m.ot.iv.ati.on and p.erf.ormance, ind.ependently infl.uenc.ing 
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p.erf.ormance atta .in.ment (Band.ura & L.ocke, 2003). One d.oma .in-sp.ec.if.ic measu.re of 

s.elf-.eff.icacy, c.op.ing s.elf-.eff.icacy (CSE), c.onc.erns ind.iv.idu.als’ “p.erce.iv.ed s.elf-

.eff.icacy f .or c .op.ing with ch.alleng.es or th.reats” (Ch.esn.ey, Ne.il.ands, Ch.amb.ers, 

T.ayl.or, & F.olkman, 2006, p. 2). It r.ef.ers sp.ec.if.ic.ally to ind.iv.idu.als’ be.li.efs in the.ir 

ab.ility to c.ope with em.oti.ons and str.essful events.  

Th.ree broad fact.ors c .omprise CSE, includ.ing c.onf.idence in the ab.ility to: use 

pr.obl.em f.ocus.ed c.op.ing (e.g., “…f.ind s.ol.uti.ons to yo.ur m.ost d.iff.icult pr.obl.ems”), 

g.et supp.ort fr.om friends and f .am.ily (e.g., “…g.et friends to h.elp you with the th .ings 

you ne.ed”), and st.op unpleasant em.oti.ons or thoughts (e.g., “…st .op yo.urs.elf fr.om 

be.ing ups.et by unpleasant thoughts”; Ch.esn.ey et al., 2006). It is a dist.inct c .omp.onent 

of c .op.ing s.ep.arate fr.om the ER sk.ills that ar.e actu.ally p.erf.orm.ed, as it is bas.ed up.on 

the idea that ind.iv.idu.als ne.ed to be.li.eve th.ey ar.e c.apable of engag.ing in v.arious 

ad.apt.ive re.gu.lat.ory acti.ons in ord.er to eff.ect.iv.ely do so (Ch.esn.ey, Ch.amb.ers, 

T.ayl.or, Johns .on, & F.olkman, 2003). 

In a study of English-spe .ak.ing c.olle .ge students in So.uth Afr.ica, CSE m.ediat .ed the 

re.lati.onsh.ip b.et.ween distr.ess and we .ll-.be.ing (Wiss.ing et al., 2011). CSE also 

m.ediat.ed the re .lati .onsh.ip b.et.ween ch.ildh.oo.d abuse and ADHD sympt.oms in young 

adults with h.igh l.ev.els of ADHD sympt.oms (S.ing.er, Humphr.eys, & Lee, 2016). In a 

s.ample of ad.ol.escents, CSE attenuat.ed psych.ol.og.ic .al m.al.adjust.ment in th.ose that 

had endu.r.ed pe .er v.ict.imizati.on (S.ingh & Buss.ey, 2011). Am.ong ind.iv.idu.als aff.ect.ed 

by nat.ur.al disast.er, CSE act .ed as a m.ediat.or b.et.ween ac .ute str.ess r.esp.onse and b.oth 

PTSD sympt.oms and gl.ob.al distr.ess (Ben.ight & H.arp.er, 2002). G.iven s.elf-.eff.icacy’s 

r.ole in p.erf.ormance atta.in.ment and the fact that the empl .oy.ment of c.op.ing strat.egi.es 

is a p.erf.ormance, it is l.og.ic .al to p.osit that a mean.ingful re.lati.onsh.ip e.xists b.et.ween 

CSE and ER. One study ex.am.in.ed this p.otenti .al l.ink, f.ind.ing a str.ong re .lati .on 

b.et.ween ER and CSE (Lub.er.to, C.ot.to.n, McLeish, M.ingi.one, & O’Bryan, 2014). This 

study also found that the re .lati.onsh.ip b.et.ween use of m.indfuln.ess sk.ills and ER was 

p.arti .ally exp.la.in.ed by ind.iv.idu.als’ CSE be.li.efs. 

Few studi.es h.ave inv.est .igat.ed the ass.oc.iati.on b.et.ween s.elf-.eff.icacy and NSSI. One 

study found that am .ong a group of ad.ol.escents, th.ose who s.elf-.inju.re r.ep.ort.ed low.er 

s.elf-.eff.icacy f.or c.arry.ing o.ut he .althy c .op.ing m .echa.nisms (N.ock & Mend.es, 2008). 

Am.ong c.olle .ge students, acad.em.ic s.elf-.eff.icacy m.ediat .ed the re.lati.onsh.ip b.et.ween 
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em.oti.on.al abuse fr.om p.ar.ents and f.re.q.uency of NSSI, wh.ile s.oc.i.al s.elf-.eff.icacy 

m.ediat.ed the re.lati.onsh.ip b.et.ween pe.er v.ict.imizati.on and f.re .q.uency of NSSI (Bus.er, 

P.et.ers.on, & Ke .arn.ey, 2015). In a l .ongitud.in.al an.alysis of ad.ol.escent s.elf-.inju.r.ers, 

Tatn.ell, Ke.lada, Hask.ing, and M.art.in (2014) disc .ov.er.ed that low gen.er.al s.elf-

.eff.icacy was pr.ed.ict.ive of NSSI ons.et and p.arti.ally m.ediat .ed the re.lati.onsh.ip 

b.et.ween attach.ment an.xi.ety (i.e., p.erc.epti .on of c .ur.rent re.lati .onsh.ip with p.ar.ents) 

and NSSI. 

In t.erms of CSE and NSSI, f .ar l .ess r.ese.arch is av.a .il.able. One r.ecent study expl .or.ed 

the p.otenti.al r.ole that CSE, group.ed with oth.er s.elf-.re.gu.lati.on ab.iliti .es (i.e., ER, 

opt.imist.ic exp.lanat.ory style, and c.op.ing strat.egi.es), pl.ays in m.od.erat.ing the 

re.lati.onsh.ip b.et.ween r.ecent str.ess and f.re.q.uency of NSSI (Weismo.or.e, 2011). S.elf-

.re.gu.lati.on ab.iliti.es, wh.ich includ.ed CSE, d.id n.ot aff.ect the st.rength of the 

re.lati.onsh.ip b.et.ween str.ess and f.re.q.uency of NSSI. In oth.er w.ords, the st.rength of 

the ass.oc.iati.on b.et.ween str.ess and f.re.q.uency of NSSI was n.ot d.ependent on 

ind.iv.idu.als’ d.eg.ree of s.elf-.re.gu.lati.on ab.ility. An.oth.er study ex.am.in.ed CSE in t.erms 

of m.ediati.on, d.em.onstrat.ing that CSE fully exp.la .in.ed the re.lati .onsh.ip b.et.ween 

c.og.nit.ive beh.avio.ur.al sk.ills and the pr.esence of NSSI (Heath, J .oly, & 

C.arsl.ey, 2016). In essence, c.og.nit.ive beh.avio.ur.al sk.ills as a pr.ot.ect.ive fact.or aga.inst 

an.xi.ety occ.urr.ed only as a functi.on of the inc.rease in CSE that f .ollows an inc .rease in 

c.og.nit.ive beh.avio.ur.al sk.ills. This r.efl.ects the imp.ortance of CSE as the m .echa.nism 

by wh.ich ind.iv.idu.als b.ec.om.e l.ess incl.in.ed to s.elf-.inju.re. Ind.iv.idu.als st.opp.ed 

engag.ing in NSSI n.ot d.ue to an inc.rease in c.og.nit.ive beh.avio.ur.al sk.ills, b.ut as the 

r.esult of an inc.rease in p.erce .iv.ed ab.ility to c .ope with em .oti.ons and ch.alleng.es. Such 

f.ind.ings enco.ura.ge additi.on.al r.ese .arch of the re .lati.onsh.ip b.et.ween ER, CSE, and 

NSSI. 

Gu.ide teach.ers h.ave dr.iven ex.am.inati.on on the chance of exp.ert s.elf-.reas.onablen.ess 

(CSE). In p.art.icul.ar, as ind.icat.ed by S.ut.to.n and F.all (1995) "s.elf-.eff.icacy em.oti.ons 

d.epend up.on p.ers.on's ne.eds that one has c .erta.in inf.ormati .on and aptitud.es, 

c.orr.esp.ond.ingly as the c.apa.city to m.ake a m.ove re.qui.r.ed to c.onqu.er issu.es and to 

w.in und.er the n.erv.es and we.ights of l .ife" (p. 332). L.ars.on and Da.ni.els (1998) 

d.ef.in.ed admo.nish.ing s.elf-.appr.opriaten.ess as, " .one's senti.ments or d.ec.isi.ons abo.ut 

h.er or his ab.iliti .es to enough gu.ide a cust .om.er s.oo.n.er rath.er than lat.er" (p.180). The 
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t.erm 'able to ag.reeably admo.nish' m.ay mean v.arious th.ings,  includ.ing the gu.ide's 

c.apa .city to (a) s.et up a h.elpful c.ollusi.on with the cust.om.er, (b) face and ch.allen.ge 

the cust .om.er, (c) be s .inc .er.e .ly pr.esent and acc.ess.ible, or  (d) structu .re reas.onable 

int.erventi.ons that ar.e the pr.im.ary pu.rp.ose f.or cust.om.er chan.ge. S.elf-plent.ifuln.ess, 

or incl.inati.ons of be .ing able as to g.iven aptitud.es, m.ay essenti.ally infl.uence such a 

c.all.ing pe.ople p.ick and how th.ey p.erf.orm ins.ide the s.ett.ing of the.ir w.ork. Pe.ople 

with pract .ic.ally ident.ic .al aptitud.es m.ay p.erf.orm int.er.est.ingly. Expl.ic .itly, it is 

disc.ov.er.ed that s.elf-.eff.icacy inv.olv.es s.om.e d.eg.ree of ex.ec.uti.on and achi.ev.em.ent 

c.ontrasts am .ong ind.iv.idu.als of ne .ar l .imit (Lent, Brown, and Hack .ett, 2002).  

 

F.urth.er, h.igh.er CSE is ass.oc .iat.ed with d.ec.isi.on of w.ork, ex.ec.uti.on in c .all.ing, and 

"f.orce re.g.ardl.ess of bl.ocks and disc .onf.irm.ing encount.ers" (Sull.iv.an and Mah.al.ik, 

2000, p. 55). Loan.ed and ass.oc.iat.es ar.e cr.edit.ed with m.ak.ing S.oc.i.al C.og.nit.ive 

C.ar.e.er The.ory (SCCT) (as r.ef.err.ed to in Zunk.er, 2002). As appe.ar.ed by S.oc.i.al 

C.og.nit.ive C.ar.e .er The .ory, ind.iv.idu.als m.ay ov.er-.or und.er-ch.eck, the .ir c.apa .citi .es 

subj.ect to the data th.ey h.ave amass.ed and de .alt with ins.ide s.oc.i.al structu.r.es wh.er.e 

th.ey ar.e brought down. This impr.essi.on of ab.ility to p.erf.orm g.iven errands and to 

fulf.il rul.es of c.apa.city m.ay chan.ge in.to the go-b.et.weens of l.imit and ex.erti .on—

eith.er c.urb.ing the c.reati.on ind.iv.idu.al or push.ing incl .inati .on impr.ov.em.ent and 

achi.ev.em.ent (Lent et al., as r.ef.err.ed to in Zunk.er). Th.er.e is an ov.erflow.ing extent of 

expl.orati.on on CSE and it se .em.ed to h.ave a re.lati.onsh.ip with d.iff.er.ent el.em.ents 

ident.ifi.ed with ov.ersee.ing.  

 
As ind.icat.ed by Al-D.arm.aki (2004), CSE is ident .ifi.ed with h.igh.er c.onv.icti .on, low.er 

an.xi.ety (b.oth brand n.am.e and state), m .or.e ground.ed cle.ar essenti.al th.ink.ing 

plent.ifuln.ess, and such a m .icr.osk.ill p.ick.ed by c.ontr.oll.ing und.erstudi.es in pract.icum. 

B.ar.bee, Sch.er.er, and C.ombs (2003) found that CSE had a bas .ic p.osit .ive re .lati.onsh.ip 

with p.re-pract.icum adm .in.istrati.on m.od.ify.ing p.oss.ibly by v.irt.ue of the intr.oducti .on 

to cust.om.ers and cl.in.ic.al c.onditi.ons exp.erienc.ed by the le.arn.ers. D.iff.er.ent 

sp.ec.i.alists h.ave disc.ov.er.ed that n.orm.al ov.ers.ight has broaden.ed CSE, and that th.er.e 

is a n.egat.ive re.lati.onsh.ip am.ong CSE and educat.or an .xi.ety (Leach and St.oltenb.erg, 

1997).  
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Also, B.arn.es (2004) ant.ic.ipat.ed that c.ontr.ol le.arn.ers with h.igh.er CSE would 

p.erf.orm at h.igh.er orga.nis.ing incl.inati .on l.ev.el than students with low.er CSE. 

Cr.utchfi.eld and B.ord.ers (1997) disc.ov.er.ed p.osit.ive, at any rate as.tound.ingly 

unassum.ing, p.osit .ive incr.em.ents in occupati.on fulf.ill.ment, CSE, and c .ontr.oll.ing 

reas.onablen.ess when fi.eld sp.ec.i.alists w.er.e g.iven cl.in.ic.al friend ov.ers.ight. H.ill, and 

Hoffman (2002) s.urmis.ed that le .arn.ers with h.igh.er CSE would h.ave d.iff.er.enti.al 

cl.in.ic.al w.ork.ing fr.om the.ir low CSE pe.ers, expl.ic .itly m.or.e fund.am.ent.al c.og.nit.ive, 

lead and stack.ed with fe .el.ing reacti.ons wh.ile admo.nish.ing cust.om.ers.  

 

An inv.est.igati.on of the orga.nisati .on by L.ars.on and Da .ni.els (1998) unc .ov.er.ed that 

h.igh.er CSE was c .ontrast.ed unmist .akably and instruct.or ex.ec.uti.on. On the oth.er 

hand, Leach and St.oltenb.erg (1997) exh.ibit.ed that instruct.or le .arn.ers who h.ave h.igh 

an.xi.ety abo.ut w.ork.ing with un.equ.iv.oc.al pe.ople groups, f .or instance expl.ic.itly 

abus.ed cust.om.ers, m.ay h.ave low.er CSE. As show.ed by Urba .ni and acc.ess.ori.es 

(2002), d.ev.el.op.ing CSE and br.ing.ing down an.xi.ety is fund.am.ent.al so as to impr.ove 

cl.in.ic.al judg.em.ent and c.ontr.oll.ing ex.ec.uti.on. F.urth.erm.or.e, F.ernan.do and Hulse-

K.il.lacky (2005) found that ov.ers.ight style impacts CSE, d.em.onstrat.ing that a 

fluctuat .ing style of cl.in.ic.al adm.in.istrati.on that is dubious to the re.qui.r.em.ents of the 

sup.ervisee is vit.al. Hence, c.reat.ing enl.ighten.ing c.onditi.ons that m .ay st .rengthen 

expand.ed c .omp.onents of couns.el le.arn.er CSE is pr.inc.ip.al. 

 

2.2.10 C.onc.ept of EI  

Em.oti.ons ar.e the yi.eld.ed aft.er.eff.ect of the p.ersp.ect.ive that go with a c.onditi.on or 

occasi.on and d.epend up.on one's viewpo.int up.on what is h.appen.ing ins.ide one’s or in 

an indi .r.ect mann.er around one. In gen.er.al, em.oti.ons ar.e ut.ilis.ed to shi.eld on.es.elf 

fr.om h.urt and d.estructi.ons y.et em.oti.ons can be b.es.tow.ed l.ike satis.facti.on and 

vit.ality. (Em.oti.on.al Int.ell.ig.ence) has be .ing lat.ely in a g.igant.ic he.ap of en.ergy f.or 

educati.on.al aff.iliati.on (M.ay.er and S.al.ov.ey, 1993, 1997; S.al.ov.ey and M.ay.er, 1990; 

G.ol.eman, 1995, 1998; B .ar-On, 1996, 1997). The dist.al c .ov.er.ed foundati.ons of EI 

can be f.ollow.ed back to the chance of s.oc .i.al ins.ight s.et up by Th.ornd.ike (1920),  

m.or.e.ov.er as Ogund.ok.un and Ad.ey.emo (2010) wh.ich c .onstru.es the c.apa.city to 

r.ec.og.nise and c.ontr.ol ind.iv.idu.als and to act s.eriously in human re .lati.ons.  
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M.ay.er and S.al.ov.ey ar.e n.ot the pr.im.ary cl.in.ic.ians to push the env.el.ope on stand.ard 

knowl.ed.ge t.ests, do.ing engag.ing that the gen.er.al fact.or is made o.ut of m.or.e than 

n.orm.al sch.ol.arly ins.ight (APA Mo.nit.or, 2003). Th.ornd.ike's (1920) tr.ip.artite the .ory 

of the int.ell.ect was able to cl.ar.ify the p.oss.ib.ility of pe .ople p.oss.ess.ing d.iff.er.ent k.inds 

of inf .ormati.on. He ind.icat.ed that th.ree k.inds of knowl.ed.ge e .xist: appli .ed, 

m.echan.ic.al and s.oc.i.al. Th.ornd.ike p.ortr.ays s.oc.i.al obs.er.vati.ons as "c.apa .city to 

appr.ec .iate and mana.ge pe.ople, young pe .ople and ad.ol.escents" (1920, p.228).  

 

S.oc .i.al knowl.ed.ge has g.ot the m.ost un.equ.iv.oc.al th.oroughly c .ons.id.er.ed of the th.ree-

s.id.ed, c.ont.emp.lat.ing how it is the h.ard.est to see fr.om d.iff.er.ent s.orts of ins.ight, b.oth 

hyp.oth.et.ic.ally (Such as M.ay.er and S.al.ov.ey, 1993) and obs.er.vati.on.ally (Cr.onbach, 

1960). F.orce f.or s.oc .i.al knowl.ed.ge, in any case, has lat.ely been r.est .or.ed. Pr.inc .ip.al 

ende .avo.urs to abs.ol.ut.ely see s.oc .i.al knowl.ed.ge fr.om cru.ci.al ins.ight yi.eld.ed va.in 

o.utc.om.es (Th.ornd.ike and Ste .in, 1937; Keat.ing, 1978). R.eg.ardl.ess of the ne .ar -s.oc .i.al 

ins.ight thr.esh.olds int.egrat.ing psych.ol.og.ic.al and beh.avio.ur.al e .v.aluati.ons, exp.erts 

h.ave ag.re.ed to s.et up the ne.ed f.or s.oc.i.al knowl.ed.ge at the table act.iv.ely (Wr.ong, 

D.ay, Max.we.ll, and Me .ara, 1995). 

 

Em.oti.ons m.ake th.ink.ing abo.ut aff.iliati .ons, f.or instance, an ind.iv.idu.al who is seen as 

c.ompr.omis.ing is d.read.ed (M.ay.er and S.al.ov.ey, 1995). The c.apa.city to d.ef.in.it.ely g.et 

the m.essag.es that em.oti.ons pass on, with r.esp.ect to aff.iliati.ons, encount .ers the s.oc .i.al 

w.orld. F.or instance, encount.er.ing imp.erf.ecti.on m.ay ov.ersee re .g.ard f.or the f.ight to 

show up see .ing s.om.e.one, one to push tow.ard a go.al. R.ight when em.oti.ons ar.e a bri.ef 

reacti .on to an.oth.er ind.iv.idu.al, one acc.ess.es data abo.ut the oth.er, on.es.elf and the 

re.lati.onsh.ip.  

 

Gen.er.ally spe.ak.ing, em.oti.ons m.ay fe .el l.ike one is truly react.ing to an.oth.er 

ind.iv.idu.al; y.et, re.ally, em.oti.ons ar.e react.ing to re .lati.onsh.ip in a pri.or sp.ot and ti.me. 

R.ight when '.em.oti.on.al m.essag.es' g.et "cr.oss.ed", one battl .es to ke.ep up sound and 

h.elp.ing aff.iliati .ons. F.or instance, on the off-chance that one fe .els b.ar.e.ly 

c.ont.emp.lat.ed in all aff.iliati.ons, one w.ill miss the s.oc.i.al s.igns that pass on sympathy 

and aff.irmati.on. Pr.ec.is.ely when em.oti.ons impr.op.erly react to oth.ers in a mann.er that 

one react .ed to b.ef.or.e tr.em.en.dous aff.iliati .ons, one sp.reads m.al.ad.apt.ive re.lati.onsh.ip 

subj.ects, or exchang.es (G.ol.eman 2008).  
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The w.ond.erful re.lati .onsh.ip am.ong em.oti.on and int .ell.ectu.al fr.am.ew.orks, f.or 

ex.ample, le.arn.ing, bas.ic act.ivity and m.em.ory, is known we.ll fr.om the e.v.aluati.ons in 

the fi.eld of expl.orat.ory c.er.e.brum s.cience s.ince it st .art.ed. All th.ings c.ons.id.er.ed, 

s.om.e  shows that th.ese psych.ol.og.ic.al fr.am.ew.orks can be h.arm.ed if the ar.eas of the 

m.ind subj .ect f.or em .oti.ons ar.e h.arm.ed (D.amasio, 1994); hence, it v.ery we .ll m.ay that 

em.oti.on is one of the bits of ins .ight (G.ol.eman, 1995).  

 

EI h.ardens the ab.ility to see em.oti.ons, ing.est em.oti.on-.re.lat.ed ass.ess.ments, 

und.erstand the data that em.oti.ons can g.ive on.es.elf, and enough di.r.ect em.oti.ons 

(M.ay.er and S.al.ov.ey, 1997; S.al.ov.ey and M.ay.er, 1990). EI can be insp.ect.ed m .ost 

cle.arly by allud.ing an ind.iv.idu.al g.am.e-p.lan with em.oti.on.al issu.es, f.or instance, one 

k.ind of em .oti.on.al iss.ue m.ay jo.in ev.ident,  the em.oti.on in a human face, hyp.oth.et.ic.al 

structu.re, or c.ov.er.ing t.est (M.ay.er, D.ipa.olo, and S.al.ov.ey, 1990). M.ay.er and S.al.ov.ey 

h.ave dr.iven the d.ev.el.op.ment of a cu.toff m .od.el of EI in wh.ich t .est t.ak.ers ar.e m.ov.ed 

ne.ar.er to mana .ge em.oti.on.al issu.es. B.eg.inn.ing h.er.e, EI can be op.erati.on.alis.ed as a 

hu.ge load of sm.art r.estr.icts that impr.ove the t.reat.ment of em.oti.on.al and 

psych.ol.og.ic.al data and al.ong th.ese l.in.es h.elp the p.ers.on with g.iv.ing s.ettl.em.ent to 

dyn.am.ic.ally flex.ible cho.ic.es (M.ay.er and S.al.ov.ey, 1993). Unt.il this po.int, M.ay.er, 

S.al.ov.ey, C.aruso, and Sit.ar.e.ni.os (2003) h.ave c .reat.ed  what many would th .ink abo.ut 

c.once.iv.able d.eg.ree of EI.  

S.al.ov.ey, M.ay.er, G.oldman, T.urv.ey, and P.al.fai (1995) bu.ilt up a s.elf-r.ep.ort l .ev.el of 

EI pr.op.os.ed to m.aul one's impr.essi.on of one's em.oti.on.al cu.toff cent.ers. In p.art.icul.ar, 

the Trait-M.eta M.oo.d Sc.ale (TMMS; S.al.ov.ey et al., 1995) r.ep.orts the l .ev.el of f.elt 

that pe .ople r.otate around the .ir ass.ess.ments, the cle.arn.ess of the.ir exp.erience of th.ese 

em.oti.ons, and the .ir c.apa .city to c.ontr.ol the .ir em.oti.ons. The th.ree subsc.al.es of the 

TMMS (Thought, Luc .idity, and Rule) ar.e equ.iv.alent structu.r.es to the fo.ur subsc .al.es 

of the MSCEIT (.em.oti.ons, enable idea fr.om em .oti.ons, g.et em.oti.ons, and di.r.ect 

em.oti.ons); the b.re.ak.ing-po.int bas.ed measu.re made by M.ay.er, S.al.ov.ey, and C.aruso 

(2003). S.al.ov.ey et al. (1995) d.id n.ot gu.arantee that the TMMS is a blu .epr.int of an 

em.oti.on.al IQ, as s.urv.ey.ed by the MSCEIT, or a d.eg.ree of one's genu.ine em.oti.on.al 

cu.toff cent.ers or cu.toff po.ints. Then aga .in, one's m.ot.iv.ati.on that it ch.ecks cle .ars EI, 

wh.ich is a bas.ic, in s.ingle n.etw.ork p.arc.els that m.ay p.ortr.ay em.oti.on.ally tr.icky 

pe.ople (S.al.ov.ey et al., 1995).  
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The po.int of view on one's EI is a ch.arm.ing ind.iv.idu.al s.ep.arati.on v.ariable. F.or 

instance, it should c .ons.id.er one's insp.irati .on to acc .omplish em.oti.on.al cu.toff f.ocus.es 

and one's pr.opensity to g.et the b.all re.ally r.oll.ing with th.ese aptitud.es. M.or.e.ov.er, 

pe.ople m.ay obviously chan.ge the.ir pract.ic.es, subj.ect to the.ir ass.ess.ments abo.ut the.ir 

c.apa .citi.es, rath.er than the .ir aff .irm.ed cu.toff cent.ers (Band.ura, 1977). C .ons.id.er.ing 

psych.oth.er.apy r.esp.ects a cust.om.er's acc.ess.ib.ility to unc.ov.er and g.et em.oti.ons. 

Th.ese qu.aliti.es st.art with a p.ers.on's en.ergy to re.gu.late sp.ecu.lati.ons and encount.er 

th.ese em.oti.ons p.la.inly (S.al.ov.ey et al., 1995).  

 

EI has c.onsistently been c .onc .eptu.alis.ed (.esp.ec.i.ally in the ord.in.ary g.am.e-p.lan) as 

reas.onably, then the c.apa .city to see, adjust, appr.ec.iate and di.r.ect em.oti.ons (M.ay.er et 

al., 2003). Th.ese el.ect.ive structu.r.es p.ortr.ay EI as in exc.ess of a cu.toff, or tendency; 

y.et in a l.ike mann.er as insp.irati.on, n.on-l.imit incl.inati .ons and cr.edits, and all th.ings 

c.ons.id.er.ed ind.iv.idu.al and s.oc .i.al w.ork.ing (such as B.ar-On, 1997; G .ol.eman, 1995). 

M.ay.er, C.aruso, and S.al.ov.ey (2000) r.ef.err.ed to m.od.els  such as blend.ed m.od.els, 

c.ons.id.er.ing the enti.r.ety of the thoughts th.ey c.ons.ol.idate. Th.ese s.elf-r.ep.ort measu.r.es 

ar.e ut.ilis.ed to e .v.aluate blend.ed m.od.els. F.or instance, the B.ar-On Em.oti.on.al 

Qu.otient Invent .ory wi.r.es 15 s.elf-r.ep.ort sc.al.es that measu.re an ind.iv.idu.al's tendency 

of pr.ide, opp.ortu.nity, fund.am.ent.al th.ink.ing, re.ality t.est.ing, and d.iff.er.ent pr.op.erti .es 

(B.ar-On, 1997). Such apprais .als as fund.am.ent.al th.ink.ing and re .ality t.est.ing h.ave all 

the st.or.es of be.ing broadly m.or.e unfl .inch.ingly ident.ifi.ed with ass.ess.ment of s.elf-

qu.ality or s.oc .i.al-l.imit than to EI (M.ay.er et al., 2000).  

 

Wh.ile EI has g.ot a l.ot of re.g.ard fr.om it re.ve.al.ed and ass.erts,, the s.am.e, it has 

additi.on.ally been in p.er.il to unf.org.iv.ing ass.ess.ment. One l.ik.ely cl.ar.if.icati.on beh.ind 

the ass.ess.ment's en.ergy (see Matthews, Ze.idn.er, and R.ob.erts, 2002) has to do with 

the p.oss.ib.ility that mix.ed m.od.els h.ave g.ot, fr.om the m.edia, ov.erwh.elm .ing M.ay.er 

and S.al.ov.ey's ab.ility m.od.el. The m.edia h.ave  made twist.ed and n.ice cas.es 

c.onc.ern.ing what EI truly is and what p.osit.ive c.onditi.ons it w.ill yi.eld f.or an 

ind.iv.idu.al. 
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2.2.11 The .or.et.ic.al Fr.am.ew.ork of the study  

This w.ork is anch.or.ed to S.elf-D.et.erm.inati .on The.ory (SDT) as pr.op.os.ed by D.ec.i and 

Ryan (2000). S.elf D.et.erm.inati.on The.ory (SDT) r.epr.esents a broad fr.am.ew.ork f.or 

the study of human m.ot.iv.ati.on and p.ers.on.ality. B.ut m.or.e imp.ortantly, SDT 

pr.op.ositi.ons f.ocus on how s.oc .i.al, p.ers.on.al and cult.ur.al fact.ors fac.ilitate or 

und.erm.ine pe.ople’s sense of v.oliti.on and in.itiat.ive, in additi .on to the.ir we .ll-.be.ing 

and the qu.ality of the.ir p.erf.ormance. C.onditi.ons supp.ort.ing the ind.iv.idu.al’s 

exp.erience of au.to.n.omy, c .omp.etence, and re .lat.edn.ess ar.e; argu.ed to f.ost.er the m .ost 

v.oliti.on.al and h.igh qu.ality f.orms of m .ot.iv.ati.on and engag.em.ent f.or act.iviti.es, 

includ.ing enhanc .ed j .ob p.erf.ormance, p.ersistence, and c.reat.ivity. 

 

In additi .on SDT pr.op.os.ed that the d.eg.ree to wh.ich any of th.ese th.ree psych.ol.og.ic.al 

ne.eds is unsupp.ort.ed or thw.art.ed with.in a s.oc .i.al c.ontext as in a w.ork env.ir.on.ment 

could h.ave a r.obust d.etri.ment.al impact on we.lln.ess in that s.ett.ing. The SDT 

fr.am.ew.ork thus has b.oth broad and beh.avio.ur-sp.ec.if.ic impl.icati.ons. Acc.ord.ing to 

SDT ind.iv.idu.als exp.erience the fund.am.ent.al ne.ed to exp.erience au.to.n.omy, fe.el 

c.omp.etent, show empathy and r.educe the l .ev.el of an.xi.eti.es and d.ev.el.op.ment 

re.lati.onsh.ips, c.all.ed re.lat.edn.ess. Au.to.n.omy t.alks on the m.ot.iv.ati.on of ind.iv.idu.als to 

pu.rs.ue the.ir p.ers.on.al v.alu.es and int .er.ests. C.omp.etence de.als with the d.ev.el.op.ment 

of k.ey sk.ills and ab.iliti.es. Re.lat.edn.ess r.ef.ers to a sense of be .l.ong.ing in groups.  

When all of th.ese ne.eds ar.e fulf.ill.ed, ind.iv.idu.als exp.erience impr.ov.em.ents in  

em.oti.ons, r.educti.on in an.xi.eti.es l .ev.el, p.osit .ive psych.ol.og.ic.al we .ll.be.ing and 

satis.facti.on. Th.ey also b.ec.om.e m.or.e r.es.ilient rath.er than sensit.ive to pr.obl.ems.  

As ind.icat.ed by B.ar.on's m.od.el, f.or an ind.iv.idu.al to h.ave passi.onate and s.oc .i.al 

ins.ight, he/she ne.eds to und.erstand and c .ommun.icate f.or h.ims.elf/h.ers.elf, re.lat.es we.ll 

with oth.ers, and r.ec.og.nis.es how to de .al with the issu.es and we.ights of bit-by-bit l.ife. 

Pr.ec.is.ely when intr.ap.ers.on.al l.ev.el is thought of, this re .qui.r.es the ind.iv.idu.al to 

c.ons.id.er h.ims.elf/h.ers.elf, to g.et his/h.er attr.ib.ut.es and lacks and to c.ommun.icate 

his/h.er fe.el.ings and c.ons.id.erati.ons witho.ut g.iv.ing sh.rewdn.ess. On the intr.ap.ers.on.al 

l.ev.el, then aga.in, h.av.ing passi.onate and s .oc.i.al knowl .ed.ge re.qui.r.es the c.apa.city to 

c.ons.id.er the fe .el.ings, sp.ecu.lati.ons and n.ec.essiti.es of oth.ers to m.ake and de .al with 

satisfy.ing, steady and ro.ut.in.ely fulf .il.ing aff.iliati.ons. C.onc .ern.ing,  re.qui.r.em.ents , on 

the off chance that one can ad.equat.ely co.ord.inate ind.iv.idu.al, s.oc.i.al and c.omm .on 
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chang.es by adm.in.ist.er.ing bri .ef c.onditi.ons, disc.ov.er.ing answ.ers f .or issu.es and 

p.ick.ing, it c.onstru.es one is genu.in.ely and s.oc.i.ally s.avvy (B.ar-On 2005)  

 

Acc.ord.ing to D'Z.ur.il.la and G.oldfri.ed (2002), iss.ue can be p.ortr.ay.ed as any 

c.onditi.on in bit-by-bit l.ife to be react.ed  to f.or v.ersat.ile and p.ersuad.ing w.ork.ing. A 

ci.rcumstance can be d.ep.ict.ed as an iss.ue f.or an ind.iv.idu.al when he/she fe.els 

b.oth.er.ed by it and when the iss.ue ru.ins the ind.iv.idu.al fr.om acc.omplish.ing his/h.er 

obj.ect.ive (D'Z.ur.il.la and Nezu, 2002). In such c .onditi.ons, on the off-chance that one 

can mana .ge the iss.ue, one can chan.ge in acc .ordance with the obstructi.ons. 

Fund.am.ent.al th.ink.ing s.erv.es the c .onstra.int of updat.ing the ci.rcumstance and 

d.im.in.ish.ing the passi.onate sadn.ess acc.omplish.ed by it (D'Z.ur.il.la, et al., 2004).  

 

D'Z.ur.il.la et al. pr.op.os.ed an essenti.al inst.inct ass.ess.ment in the.ir s.oc .i.al-fund.am.ent.al 

th.ink.ing the .ory (D'Z.ur.il.la and Nezu, 1982,1990; D'Z.ur.il.la et al., 2002) as a summ.ed-

up s.et of senti.ments or assumpti.ons re.g.ard.ing one's fund.am.ent.al th.ink.ing l.imits. In 

l.ike mann.er, c.onc.ern.ing th.em, fund.am.ent.al th.ink.ing jo.ins s.elf-made c .og.nit.ive and 

beh.avio.ur.al m .etho.d.ol.ogi.es through wh .ich ad.aptable pr.oc.edu.r.es f.or de.al.ing with 

risky c.onditi.ons can be p.erce.iv.ed or found by an ind.iv.idu.al. In any case, one can 

f.ight that the t.erm s.oc .i.al do.es n.ot mean ass.oc.iati.on of essenti.al f.ind.ing to a sp.ec .if.ic 

k.ind of iss.ue, rath.er it inf.ers c .oncentrat.ing on fund.am.ent.al th.ink.ing infl.uenc.ing an 

ind.iv.idu.al's c.apa .city to chan.ge as p.er l.egit.imate c.onditi.on.  

 

D'Z.ur.il.la and G.oldfri.ed (2001) pr.op.os .ed a s.oc .i.al fund.am.ent.al th.ink.ing m.od.el and 

m.ost by a w.ide m.arg.in of the ex.am.inati .on dr.ove on essenti .al inst.inct d.epends up.on 

this m.od.el. This m.od.el was then extend.ed and impr.ov.ed by D'Z.ur.il.la and Nezu 

(1982), and chang.ed by D'Z.ur.il.la, et al. (2002). This m .od.el cas.es that th.er.e ar.e two 

gen.er.al at any rate gen.er.ally s.elf-adm.in.ist.er.ing strat.egi.es that ar.e iss.ue on co.urs.es 

and essenti.al th.ink.ing style p.ick.ing the o.utc.om.es of fund.am.ent.al the.ory tr.uth be t.old 

(M.ayd.eu-Ol.iv.ar.es and D'Z.ur.il.la, 1996). Iss.ue co.urse c.ons.ol.idat.es a m .etac .og.nit.ive 

pr.oc.edu.re, and this strat .egy re.lat.es the gen.er.al em.oti.ons, e.v.aluati.ons of est.imati.ons 

of ind.iv.idu.als abo.ut issu.es exp.erienc.ed in the.ir l .ife and the.ir own fund.am.ent.al 

th.ink.ing l.imit (D'Z.ur.il.la et al., 2004).  

 



82 
 

Th.er.e ar.e two sub-.est .imati.ons m.ak.ing up iss .ue on co.urse that ar.e su.re and n.egat.ive-

iss.ue head.ing. The rule attr.ib.ut.es of p.osit .ive iss.ue co.urse ar.e re.view.ed an iss.ue as a 

t.est, trust in the reas.onablen.ess of issu.es, h.av.ing c.onf.idence in one's fund.am.ent.al 

th.ink.ing l.imit, acc.ept.ing that essenti .al th.ink.ing re.qui.r.es s.om.e re.al essenti.aln.ess, 

ex.erti.on, c.onstancy and c.ommit.ment to fund.am.ent.al th.ink.ing. N.otwithstand.ing what 

m.ight be typ.ic.al, the f.oc.al qu.aliti.es of n.egat.ive iss.ue head.ing ar.e be.li.ev.ing to be as 

an essenti.al dang.er to one's pr.osp.erity, imag.in.ing that issu.es cann.ot  be illum.inat.ed, 

n.on-.appe.arance of s.elf-.appr.opriaten.ess in fund.am.ent.al th.ink.ing and fe .el.ing 

disco.urag.ed when issu.es ar.e exp.erienc .ed (D'Z.ur.il.la, et al., 2002).  

 

L.ev.elhead.ed essenti.al th.ink.ing, im.puls.ivity and e.vasi.on ar.e the th.ree p.orti .ons of the 

style us.ed to mana.ge issu.es. On the off-chance that an ind.iv.idu.al can apply 

pr.oduct.ive fund.am.ent.al inst.inct l.imits, by then he/she can be art.icu.lat.ed to ensu.re 

the ins.ightful essenti .al th.ink.ing style (D'Z.ur.il.la et al., 2004). The im.puls.ivity style 

jo.ins ut.ilis.ing fund.am.ent .al th.ink.ing aptitud.es imprudently and r.ap.idly witho.ut 

t.ak.ing a g.reat de .al of thought (B.elz.er et al., 2002). The last one is sh .irk.ing style 

wh.ich pr.ompts w.ork.ing in.appr.opriat .ely, and its bas.ic p.arts ar.e c .onc .ed.ing, 

n.on.appe.arance of aff.iliati .on or inacti.on and re .liance (D'Z.ur.il.la et al., 2002). On the 

off-chance that an ind.iv.idu.al can de.al with the issu.es appr.opriat.ely, by then he/she 

can r.educe ment .al we.ight and we.igh passi.onate stat.es c.ons.id.er.ing the w.ay that 

pr.oduct.ive essenti.al th.ink.ing empow.ers ind.iv.idu.als to c.onf.orm to the .ir re.liable  

issu.es and the .ir stack.ed with fe.el.ing impacts s.ign.if.icantly m .or.e enough (McCa .be, 

B.lankste .in, and M.ills, 1999).  

Bas.ed on the trust of this c .ontext th.er.ef.or.e, this study whe .el.ed on the pr.inc.iple of 

s.elf-d.et.erm.inati.on the.ory pu .rp.orts to d .et.erm.ine the eff.ects of em.oti.on.al f.ocus.ed and 

c.og.nit.ive beh.avio.ur.al th.er.api.es on couns.ell.ing p.re-s.erv.ice couns.ell.or an.xi.eti .es 

am.ong p.re-s.erv.ice couns.ell .ors in N.ig.erian Un.iv.ersiti .es, bas.ed on the m .od.erat.ing 

infl.uence of couns.ell.ors s.elf-.eff.icacy and em.oti.on.al int.ell.ig.ence. 
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2.3.0 Emp.ir.ic.al R.eview of Lit.eratu.re 

2.3.1  D.em.ogr.aph.ic v.ariabl.es and PsCA 

L.ars.on (1998) p.ostu.lat.es couns.ell.ors’ d.em.ogr.aph.ic fact.ors and couns.ell.ing s.elf-

.eff.icacy as be.ing int.ern.al fact.ors inv.olv.ed in couns.ell.or d.ev.el.op.ment. Couns.ell.ing 

s.elf-.eff.icacy r.ef.ers to the be.li.ef that one has the “c.apab.iliti.es to eff.ect.iv.ely couns.el a 

client” (L.ars.on et al. 1992, p. 120). Couns.ell.ing s.elf-.eff.icacy re.gu.lat.es tra.ine .es’ 

functio.n.ing in m.ak.ing couns.ell.ing r.esp.ons.es (L.ars.on 1998), and c .ons.eq.uently pl .ays 

an imp.ortant r.ole in tra .ine.es’ p.erf.ormanc .es (Ja.a.f.ar et al. 2009; L.ars.on et al. 1992; 

Lent et al. 2006). Acc.ord.ing to the s.oc.i.al c.og.nit.ive the.ory of Band.ura (1995), 

pe.ople’s s.elf-.eff.icacy d.ev.el.ops fr.om exp.erienc .es of mast.ery, obs.er.vati.on of oth.ers’ 

mast .ery, s.oc.i.al aff.irmati.on of the.ir mast.ery, and the.ir p.erc.epti.on of physi.ol.og.ic .al or 

em.oti.on.al stat.es d.ur.ing the exp.erience.  

Cult .ur.al c .ontexts, wh.ich include tra .ine.es’ sp.ec.if.ic a.ge, gend.er and ethn.ic.ity, m.ay 

impact th.ese fo.ur so.urc.es of s.elf-.eff.icacy (K.lassen 2004) and sh.ape the d.ev.el.op.ment 

of tra.ine .es’ sense of c.omp.etence (P.ope-D.avis et al. 1994). Pe .ople fr.om a sp.ec .if.ic 

a.ge, gend.er, and ethn.ic group.ing h.ave typ.ic.ally d.om.inat.ed the couns.ell.ing 

prof.essi.on in the U.S. Ri .em.ersma (2010) c.onduct.ed a d.em.ogr.aph.ic s.urv.ey of 

M.arria.ge and F.am.ily Th.er.apists (MFT) in C.al.if.or.nia with r.esults show.ing that 

ab.ove 70 % of MFT’s w.er.e f.em.ale, had an av.era.ge a.ge of 56.4 ye.ars, and that ab.ove 

90 % w.er.e White. The s.am.e p.ercenta .ge of f.em.ale d.om.inance has been r.ep.ort.ed in 

the numb.er of und.ergraduate maj .ors in couns.ell .ing psych.ol.ogy in the U.S. 

(C.arne.v.ale et al. 2011).  

To d.iv.ers.ify the cult.ur.al backgrounds of couns .ell .ors, the Counc.il f.or Accr.editati.on 

of Couns.ell.ing and Re.lat.ed Educati.on.al Pr.ogr.ams (CACREP) (2009) has re .qui.r.ed 

that couns.ell.or educati .on pr.ogr.amm.es m.ake “syst.emat.ic eff.orts to attract, enr.ol, and 

r.eta .in a d.iv.erse group of students and to c.reate and supp.ort an inclus.ive le.arn.ing 

c.ommu.nity” (p. 4). To acc.omplish this missi.on, couns.ell.or educat.ors ar.e enco.urag.ed 

to c.ons.id.er the p.otenti.al impact of d.iv.ersity status on the.ir students’ prof .essi.on.al 

d.ev.el.op.ment. D.iv.ersity includ.es d.iff.er.enc.es in “rac .es, ec.on.om.ic backgrounds, ag.es, 

ethn.ic backgrounds, gend.ers, sexu.al orientati.ons, and phys.ic.al and ment.al ab.iliti.es” 

(CACREP 2009, p. 108). The sc .ope of the pr.esent study, ho.we.v.er, is l.imit.ed to a .ge, 

gend.er, and ethn.ic.ity fact.ors.  
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Tra.ine.es’ a.ge r.efl.ects b.oth d.ev.el.op.ment.al stag.es and gen.erati.on.al aff.iliati.on. Us.ing 

Er.iks.on’s ‘Identity D.ev.el.op.ment The .ory’, E.vans et al. (2010) o.utl.in.ed the ma.in 

c.onc.erns of c.olle.ge students in d.iff.er.ent a.ge groups as f .ollows: int .imate re.lati .onsh.ip 

f.or young adults, prof .essi.on.al establish.ment f .or the m.iddle-ag.ed, and s.ign.if.icant 

chang.es in thought patt.erns f.or old.er adults (p. 51). Couns.ell.or tra.ine.es’ couns.ell.ing 

s.elf-.eff.icacy m.ay to s.om.e extent r.efl.ect the .ir re.lat.ive succ.ess in acc .omplish.ing such 

d.ev.el.op.ment.al tasks. Sh.allcr.oss (2009) al .erts us to the pr.esence of gen.erati.on.al 

identiti.es that m.ay aff.ect one’s sense of s.elf: ‘Baby Bo.om.ers’ (50 ye.ars old and 

ab.ove) se.em to h.ave a str.ong sense of group identity; ‘Gen.erati.on X.ers’ (30–50 ye .ars 

old) a str.ong sense of ind.iv.idu.alism and au.to.n.omy; and ‘Gen.erati .on Y.ers’ (10–30 

ye.ars old) v.al.ue b.oth the .ir identity as ind.iv.idu.als and as m.emb.ers of a group. 

D.iff.er.enc.es in the sense of s.elf m.ay aff.ect the d.ev.el.op.ment and/.or expr.essi.on of 

s.elf-.eff.icacy. F.urth.erm.or.e, pe .ople’s mast.ery of c.erta.in knowl .ed.ge and sk.ills m.ay 

chan.ge as th.ey a.ge. The.ir p.erc.epti.on of gen.erati.on-.re.lat.ed ab.iliti.es m.ay be aff.ect.ed 

by how much th .ey v.al.ue the sk.ills and knowl.ed.ge th.ey h.ave mast.er.ed f.or c .ur.rent j .ob 

exp.ectati.ons. F.or ex.ample, one’s c.og.nit.ive s.elf-.eff.icacy m.ay chan.ge acr.oss the 

l.if.espan d.ue to the chang.ing natu.re of the tasks one p.erf.orms and the subs.eq.uent 

d.emands on the d.oma .in of c.og.nit.ive functio.n.ing (B.erry and W.est 1993). S.im.il.arly, 

a.ge d.iff.er.enc .es s.ign.if.icantly aff.ect how pe.ople p.erce.ive the.ir eff.icacy in m.em.ory 

and sp.ec.if.ic knowl.ed.ge d.oma.ins (M.arquié and Hu.et 2000). 

 Und.erstand.ing wh.eth.er a.ge d.iff.er.enc .es h.ave a s.ign.if.icant impact on tra.ine .es’ 

couns.ell .ing s.elf-.eff.icacy could inc.rease couns.ell.or educat.ors’ sensit.ivity to tra.ine .es’ 

ind.iv.idu.al stag.es in l.ife and the.ir gen.erati.on.al be .li.efs and v.alu.es. B.es.id.es the a.ge 

fact.or, W.est.er and V.og.e .l (2002) ur.ge couns.ell.or educat .ors to c.ons.id.er the impact of 

gend.er r.ole c.onfl.ict (GRC) on couns.ell .ing s.elf-.eff.icacy, p.art.icul.arly that of m.ale 

couns.ell .or tra.ine.es. Th.ey arg.ue that m.al.es typ.ic.ally ar.e s.oc .i.aliz.ed to be m .or.e 

c.onc.ern.ed abo.ut ind.ependence and m.or.e r.estr.ict.ed in em.oti.on.al expr.essi.on than 

f.em.al.es (p. 370).  

M.al.es m.ay struggle with expr.ess.ing fe .el.ings, re.lat.ing to sup.ervis.ors, openly sh.ar.ing 

r.efl.ecti.ons on the tra.in.ing pr.oc.ess, and us.ing re.lat.iv.ely f.em.in.ine styl.es of 

couns.ell .ing. Ho.we.v.er, B.etz and Hack.ett (1981) found that m .ale c.olle .ge students 

show.ed c.onsistent s.elf-.eff.icacy in b.oth traditi .on.ally f.em.ale and m.ale occupati.ons (p. 
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408). Even if tra .ine .es ar.e n.ot aff.ect.ed by the.ir p.ers.on.al gend.er r.ole s.oc.i.alizati.on, 

the .ir clients’ p.erc.epti .ons of couns.ell.ing qu.ality bas.ed on gend.er r.ole orientati.on and 

sex (B.eckenbach et al. 2009) m .ay impact tra.ine .es’ d.ev.el.op.ment of couns.ell.ing s.elf-

.eff.icacy. F.urth.er r.ese .arch on the re .lati.onsh.ip b.et.ween gend.er and couns.ell.ing s.elf-

.eff.icacy is w.arrant .ed. 

D.iff.er.enc.es in T.ot.al S.elf-Eff.icacy and Couns .ell .ing Pr.oc.edu.r.es am.ong a.ge groups 

approach.ed s.ign.if.icance, show.ing that 30 to 39 ye .ar olds rank.ed h.igh.est in th.ese two 

v.ariabl.es when c.omp.ar.ed to 40+ ye .ar olds and 19 to 22 ye.ar olds. Fr.om a 

gen.erati.on.al p.ersp.ect.ive, a l.ik.ely str.ong.er sense of ind.iv.idu.alism and au.to.n.omy 

m.ay g.ive Gen.erati.on X.ers (30–50 ye .ars old) an ed.ge in d.ev.el.op.ing g.reat.er 

couns.ell .ing s.elf-.eff.icacy than the Gen.erati.on Y.ers (10–30 ye .ars old). Fr.om 

Er.iks.on’s psych.os.oc.i.al d.ev.el.op.ment.al p.ersp.ect.ive d.ur.ing m.iddle adulth.oo.d, 30–39 

ye.ar olds ar.e c .onc .ern.ed typ.ic.ally m.or.e abo.ut c.reat.ive and mean.ingful w.ork wh.ile 

19–22 ye .ar olds ar.e st.ill tackl.ing the task of f.orm.ing int .imate re .lati .onsh.ips as young 

adults (E.vans et al. 2010). Th.ese fact.ors m.ay rend.er the 30–39 ye .ar olds m.or.e s.elf-

.eff.ica.cious in the.ir prof.essi.on.al ab.iliti .es.  

Although the 40+ ye .ar olds be.l.ong broadly to the s.am.e gen.erati.on and 

d.ev.el.op.ment.al sta.ge as the 30–39 ye.ar olds, th.ey show.ed l.ess couns.ell.ing s.elf-

.eff.icacy. S.ince 40+ ye .ar olds m.ost l .ik.ely ent.er the couns.ell.or educati .on pr.ogr.am.me 

with m .or.e ye.ars of w.ork.ing exp.erienc .es in an.oth.er c .ar.e .er and p.otenti.ally a sh.ort.er 

r.ema .in.ing w.ork span than 30–39 ye .ars old, th.ey m.ay h.ave h.igh.er exp.ectati.ons f.or 

do.ing we.ll, g.reat.er sensit.ivity to m.ak.ing mist.ak.es, a str.ong.er tendency to s.elf-

scr.ut.in.ize and c .ons.eq.uently low.er couns.ell .ing s.elf-.eff.icacy. 

No s.ign.if.icant d.iff.er.ence on couns.ell.ing s.elf-.eff.icacy bas.ed on gend.er was found in 

this study. This supp.orts the obs.er.vati.on that m.ale c .olle.ge students show.ed 

c.onsistent s.elf-.eff.icacy in b.oth traditi.on.ally f.em.ale and m.ale occupati .ons (B.etz and 

Hack.ett 1981), b.ut c.ontrad.icts the c .onc .erns ov.er Gend.er R.ole C.onfl.ict (GRC) 

sugg.est.ed by W .est .er and V.og.e.l (2012). This m.ay ind.icate that m .al.es who pu.rs.ue 

couns.ell .ing as a prof .essi.on typ.ic.ally p.oss.ess p.ers.on.ality traits that match the 

couns.ell .ing prof.essi.on, and th.er.ef.or.e, ar.e n.ot n.ec .ess.ar.ily s.oc .i.aliz.ed in.to traditi.on.al 

m.ale r.ol.es. D.espite th.ese f.ind.ings, f.urth.er r.ese.arch is ne .ed.ed to expl.or.e the 
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ass.oc .iati .on b.et.ween couns.ell .ing s.elf-.eff.icacy and the gend.er r.ole orientati.on and sex 

of the couns.ell.or. 

 
2.3.2 Em.oti.on-F.ocus.ed Th.er .apy and PsCA 

To h.ave the cho.ice to h.ave a ch.arm.ing ne .arn.ess, ind.iv.idu.als should r.ec .og.nise how 

to c .onf.orm to issu.es th.ink.ing abo.ut the w.ay that the un.avo.idable pi .ece of one's l.ife 

and ro.ut.in.ely we .llspr.ing of str.ess wh.ich re.qui.r.es a reacti.on. The l .ev.el of the iss.ue 

s.im.il.arly as ind.iv.idu.al attr.ib.ut.es, f.or ex.ample, ch.aract.er, s.cience, v.aluable 

exp.erience and alt .er.ing styl .es, includ.ing as.to.nish.ing fund.am.ent.al th.ink.ing,  p.ick 

how au.thent.ic this reacti.on w.ill be. D.espite the w.ay that ch.aract.er and s.cience can be 

s.om.ewhat p.re-p.ick.ed and encount .ers cann.ot  be dis.re.g.ard.ed, th.er.e ar.e a g.igant.ic 

measu.re of th.ings to be do.ne c.omp.arably as chang.ing pract .ic.es and essenti.al 

hyp.oth.esis aptitud.es with the t.arg.et that the genu .inen.ess of the we.ight reacti.on can 

be d.ec.reas.ed.  

 

The disc .ov.eri.es of the o.utc.om.es ar.e c.apt.iv.at.ing s.ince the fund.am.ent.al aff.iliati.ons 

w.er.e seen on the exp.erienti.al bit of EI, and n.ot on the k.ey one, c.onstru.ing that s.oc .i.al 

an.xi.ety is f.ervently ident.ifi.ed with low.er impr.essi.on of passi.onate data. K.ey EI jo.ins 

the c.apa.city to reas.on abo.ut fe.el.ings and the.ir ass.oc .iati.on, and it is ident .ifi.ed with 

s.emant .ics, g.ett.ing s.om.e answ.ers c.onc.ern.ing fe .el.ings and r.efl.ects l.og.ic.ally g.ett.ing 

ready of fe.el.ing. Fr.om this ti.me f.orw.ard, th.ese aptitud.es ar.e p.osit.iv.ely n.ot ident.ifi.ed 

with s.oc.i.al an.xi.ety. Oddly, exp.erienti.al EFT (that is, ut.ilis.ing and see.ing fe .el.ings) is 

un.equ.iv.oc.ally ident.ifi.ed with s.oc .i.al an.xi.ety, and expl.ic.itly c.ons.id.er.ing the w.ay that 

the genu.inen.ess of an.xi.ety as e.v.aluat.ed by the BAI do.es n.ot cl.ar.ify the aff.iliati.ons.  

 

This f.ind.ing pr.op.os.es that a cent.er-pi.ece of s.oc.i.al an.xi.ety is truly ident .ifi.ed with an 

inad.equacy in the viewpo.int and oth.er enthusiast.ic stat.es. In d.iff.er.ent w.ords, pe.ople 

with d.ec .reas.ed exp.erienti.al EFT could be m.or.e infl.uenc.ed by s.oc.i.al 

mis.int.erpr.etati.ons, induc.ing an impr.ov.em.ent of s.oc .i.al an.xi.ety r.esp.ons.es. 

Summ.erf.eldt et al. (2011) gu.arante.ed and d.ev.el.op.ed  th.ese disc.ov.eri.es, wh.ich 

show.ed that SP is on an exc.epti .on.ally fund.am.ent.al l.ev.el d.el.ineat.ed by a low.er 

s.oc .i.al EFT sc .or.e (that is, und.erstand.ing and p.erce.iv.ing aff.irmati.on of oth.ers' 

fe.el.ings) as show.ed up dist .inct.iv.ely acc.ord.ing to c.ontr.ols, in any case that f .ree-f.or-
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.all issu.es and ov.er the t.op bas.ic iss.ue d.id n.ot v.ary fr.om c.ontr.ols. Thus, it was 

sp.oken to that intr.ap.ers.on.al EFT (that is, und.erstand.ing and p.erce .iv.ing c.onf.irmati.on 

of cas.es fe.el.ings) was l.essen.ed ins.ide the th.ree cl.in.ic.al p.arti.es as c.ons.id.er.ed to 

c.ontr.ols, y.et with a m.or.e unqu.esti.onable est.imati .on in SP patients.  

 

An ad.vanc.ing r.ep.ort expl.or.ed the re.lati.onsh.ip b.et.ween s.oc .i.al knowl.ed.ge 

c.ons.id.er.ed as a w.ide idea, includ.ing EFT and s.oc .i.al an.xi.ety (H.amp.el et al., 2011). 

The pr.oduc.ers c.ons.id.er.ed s.oc.i.al knowl.ed.ge fr.om a the .or.et.ic.al m.od.el that 

inc .orp.orat.es f .ive c.og.nit.ive cu.toff po.ints: s.oc.i.al und.erstand.ing, s.oc.i.al m .em.ory, 

s.oc .i.al aff.irmati.on, s.oc.i.al ad.aptab.ility, and s .oc .i.al le.arn.ing. A d.eg.ree of th.ree of th.ese 

po.ints c .all.ed the Magd.eb.urg T .est of S.oc .i.al Int.ell.ig.ence has been insist.ed. This 

intr.oducti.on-bas.ed ass.ess.ment c.onta .ins a rat.ing of fe.el.ing seen by the pe .ople all 

through situati.on d.el.ineati.on, v.ideo or p.ictu.re of s.oc .i.al c.onn.ecti.on. As imag.in.ed, 

s.oc .i.al aff.irmati.on, s.oc.i.al m.em.ory and s.oc .i.al p.erc.epti .on ant.ic.ipate om.inously the 

est.imati .on of s.oc.i.al an.xi.ety.  

 

A cle.ar f.ind.ing of  passi.onate g.ett.ing ready fr.om the po.int of view of lead t.reat.ment 

is vit.ality d.espite accl.imati.on to the ups.ett.ing l.ift and intr.oducti.on to new data. 

Al.ong th.ese l.in.es, it is the exp.erience of old t.ortu.re with.in the s.ight of new data. 

Fr.om an exp.erienti.al t.reat.ment po.int of view, re.g.ardl.ess, approach, intensity, 

ass.erti.on and ad.aptab.ility of passi.onate exp.erience ar.e crit.ic.al, y.et n.ot p.al.atable f.or 

chan.ge. Ide .al passi.onate manag.ing also jo.ins the co.ord.inati .on of acu.men and eff .ect. 

Exactly when c .ontact with passi.onate exp.erience is p.olish.ed, cust.om.ers should in 

l.ike w.ay c .og.nit.iv.ely arran.ge to that und.erstand.ing as data; r.ese.arch, th.ink abo.ut, and 

fath.om it; and acc.ess oth.er inn.er enthusiast.ic f.oc .al po.ints f.or h.elp, chan.ge the 

m.al.ad.apt.ive state.(G.reenb.erg,2002; G.reenb.erg and Pascu.al-Le.one, 1995)  

 

Supp.ort.ing the pr.inc.iple-bit of this the .ory, pr.oc .ess-r.esult r.ese.arch on the fe.el.ing-

cent.er.ed t.reat.ment of an.xi.ety has appe.ar.ed to be b.oth h.igh.er enthusiast.ic vit .ality at 

m.id-t.reat.ment, g.ot t.og.eth.er with r.efl.ecti.on on the mix.ed fe .el.ing (W.arw.ar and 

G.reenb.erg, 2000), and m .or.e crit.ic.al passi.onate g.ett .ing ready late in t.reat.ment 

(G.oldman and G.reenb.erg, 2005; P.os, G.reenb.erg, G.oldman, and K.orman, 2003) 

ant.ic.ipat.ed r.em.arkable t.reat.ment r.esults. Fe.el.ing-cent.er.ed t.reat .ment se.ems to w.ork 

by r.ed.es.ign.ing such a passi.onate manag.ing that c .ons.ol.idat.es h.elp.ing ind.iv.idu.als 
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und.erstand and p.erce.ive the .ir fe .el.ings and g.et th.em. Adv.ocat.es' int.erc.essi.ons that 

cent.er.ed much m.or.e alt.og.eth.er additi.on.ally appe.ar.ed to l.oo.sen up cust.om.ers' 

inc .orp.orati.on and to f.or.esee r.esult. The vit.ality of pr.ogr.ess through engag.ing f.urth.er 

in-.me .et.ing enthusiast .ic exp.erience that r.ec.alls b.oth a thought f.or crit.ic .al f.elt 

inc .orp.orati.on and the m .ak.ing of new essenti .aln.ess is l.egit.imat.ely obs.erv.ed 

(G.reenb.erg, 2002; S.am.oli.ov and G.oldfri.ed, 2000). 

 

2.3.3  C.og.nit.ive Beh.avio.ur.al th.er .apy and Couns.ell .ing TA.  

Expl.orati.on has shown that knowl.ed.ge is c.og.nit.iv.ely un.be .lie.vable in the m.idst of 

and that the p.oss.ib.ility of the .ir c .og.nit.ive pr.ogr.essi.on impacts the .ir qu.ick (M.art.in, 

M.ey.er, and Sl.em.on, 1986; M.art.in, Sl.em.on, Hie.b.ert, H.allb.erg, Cumm.ings, 1989; 

M.orran 1986). Studi.es oth.er than h.ave ind.icat.ed that the p.oss.ib.ility of c .og.nit.ive 

d.ev.el.op.ment (s.elf-t.alk) impacts an.xi.ety and that ov.er the t.op an.xi.ety intrud.es with 

b.oth c.ur.rent lead and the ab .ility to m.od.ify new pr.ompt (f.or instance, Fri.ed.land.er, 

K.ell.er, P.eca-B.ak.er, and O.ik, 1986).  

 

Sp.ec.i.alists h.ave seen that be .g.inn.ing a.ids an essenti.al bit of the ti.me exp.erience 

an.xi.ety c .onc .ern.ing the.ir s.ign.if.icant encount.ers with clients (R.onn.estad and 

Sk.ovh.olt, 1993),   and that this an.xi.ety intrud.es with advis.or le.arn.er le.arn.ing (Ho, 

H.osf .ord, and Johns.on, 1985) and ex.ec.uti.on (Fri.ed.land.er et al., 1986; K.elly, H.all , 

and M.ill.er, 1989). K.elly et al. (1989) po.int.ed o.ut that h.igh an.xi.ety is re.lat.ed with 

l.ess cle .ar educat.or ne.eds, that an.xi.ety c.ontr.ar.ily impacts c.ontr.ol empathy, and that 

d.el.icate co.urse w.ill rate the.ir g.et-t.og.eth.ers l.ess un.equ.iv.oc.ally than the .ir l.ess uneasy 

mat.es. Subs.eq.uently instruct .ors c.og.nit.ive unf.or.eseen d.ev.el.op.ment, and the re.lat.ing 

stack.ed with fe.el.ing exp.erienc.es, is obviously an essenti .al c.omp.onent to addr.ess in 

c.ontr.ol be.ar.ing.  

 

A inv.est.igati .ons that h.ave lo.ok.ed o.ut f.or c.og.nit.ive p.orti.ons with di.r.ect students (f.or 

ex.ample, Bowman and Gi.esen, 1982; S.ipps et al., 1988) h.ave sugg.est .ed that exp.ert 

s.elf-t.alk m.ay r.ec.og.nise a centr.al d.ev.el.op.ment in educat.ors' fe.arful exp.erienc.es. In 

any case, as M.orran (1986) sa .id, stand.ard inv.est .igat.es h.ave by and l .ar.ge re.view.ed 

t.ol.erably stable p.orti.ons of data and appr.opriat.ely h.ave re.ve.al.ed abo.ut what re .ally 

occ .urs in the m .idst of s.oc.i.al occasi.ons. To adjust this, M.art.in (1984) pr.op.os.ed 

g.ett .ing m .or.e cle.ar data abo.ut un.equ.iv.oc.al, and l.ik.ely reas.onably alt.erable, c .og.nit.ive 
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ex.er.cis.es. In the sp.irit of this sugg.esti .on, M.orran (1986) found that teach .er’s ins.ights 

that idea on s.elf-ass.ess.ments of d.ef.ic .iency or fe .ar made an.xi.ety.  

 

C.og.nit.ive beh.avio.ur.al th.er.apy (CBT) p.ersp.ect.ive Ben.or, L.edg.er, Toussa.int, H.ett, & 

Zacc.aro (2009) c .onduct.ed a p.il.ot study to d.et.erm .ine wh.ich th.er.apy pr.ov.id.ed the 

b.est approach to t.reat.ing an.xi.ety fr.om a cho.ice of th.ree t .ech.niqu.es: (a) wh.olist.ic 

hybr.id d.er.iv.ed fr.om eye m.ov.em.ent d.esensitizati.on and r.epr.oc .ess.ing and Em .oti.on.al 

F.re.ed.om T .ech.niqu.es (WHEE), (b) Em.oti.on.al F.re.ed.om T.ech.niqu.es (EFTs) or (c) 

CBT. An additi.on.al go.al was to sh.ed l.ight on the rate of chan.ge of an.xi.ety ov.er the 

co.urse of CBT th.er.apy (Ben.or et al., 2009). The c .og.nit.ive beh.avio.ur.al int.erventi.ons 

empl.oy.ed in this p.art.icul.ar study w.er.e muscle re.laxati .on with syst.emat.ic 

d.esensitizati.on ind.iv.idu.aliz.ed to each student’s an.xi.eti.es abo.ut the.ir pract.icums 

(Ben.or et al., 2009).  

F.ind.ings re.ve.al.ed that WHEE and EFT acc .omplish.ed in only two s.essi.ons what to.ok 

CBT f .ive s.essi.ons to acc .omplish. Orbach, L.inds.ay and Gr.ey (2006) also ex.am.in.ed 

the eff .ect.iven.ess of CBT in the t.reat.ment of PsC an.xi.ety p.art.icul.arly when the 

int.erventi.ons w.er.e d.el.iv.er.ed via the Int.ern.et. The r.ese.arch.ers argu.ed that 

ind.iv.idu.als suff .er.ing fr.om an.xi.ety m.ight h.ave such d.emand.ing sch.edul.es d.ue to 

b.al.anc.ing empl.oy.ment and scho.ol that pu.rs.ing in p.ers.on t.reat.ment f.or an.xi.ety is 

inc .onve .nient. In additi .on, the r.ese.arch.ers sugg.est.ed the expense of t.reat.ment 

coupl.ed with a sc.ar.city of cl.in.ic.ians is proh.ibit.ive and th.er.ef.or.e an Int.ern.et bas.ed 

int.erventi.on m.ight pr.ov.ide a m.or.e suitable d.el.iv.ery m.eth.od f.or th.ose suff.er.ing fr.om 

an.xi.ety (Orbach, L.inds.ay & Gr.ey, 2006).  

The c.om.pu.t.er bas.ed CBT m .odul .es impl.em.ent.ed by Orbach, L.inds.ay and Gr.ey 

(2006) includ.ed psycho.educati .on, rati.on.al th.ink.ing, re.laxati.on, thought r.ec.ords, and 

syst.emat .ic d.esensitizati.on. In the f .irst m.odule, p.art.ic.ipants w.er.e pr.ov.id.ed 

psycho.educati.on abo.ut what an.xi.ety is and what th.ey could exp.ect fr.om the oth.er 

m.odul.es. Apply.ing rati.on.al th.ink.ing inv.olv.ed pr.esent.ing p.art.ic.ipants with ex.ampl.es 

of how to appraise n.egat.ive thoughts so th.ey d.id n.ot w.orse an.xi.ety and ass.oc.iat.ed 

sympt.oms. Re.laxati.on includ.ed pr.ov.id.ing instructi .ons abo.ut how to enga.ge in 

muscle re .laxati.on. Thought r.ec .ords w.er.e c.reat.ed by ask.ing p.art.ic.ipants to r.ec .ord 

ups.ett.ing em.oti.ons as th.ey ar.ose al.ong with the c .ontext that c.ontr.ib.ut.ed to the 
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distr.ess, n.egat.ive thoughts, and ev.idence that supp.ort.ed or r.ef.ut.ed the m.al.ad.apt.ive 

c.og.niti.ons.  

Syst .emat .ic d.esensitizati.on was acc.omplish.ed by instruct .ing p.art.ic.ipants to imag.ine 

an an.xi.ety hi.er.archy wh.ile s.imultaneously pract.ic.ing re.laxati.on (Orbach, L.inds.ay & 

Gr.ey, 2006). F.ind.ings re.ve.al.ed that c.om.pu.t.er bas.ed CBT was eff.ect.ive in the 

t.reat.ment of an.xi.ety. Int.er.est.ingly, although l.ev.el of an.xi.ety d.ec.reas.ed substanti.ally 

p.ost-.int.erventi.on, this had no impact on t.ak.ers p.erc.epti .on of the.ir pr.obl.em s.olv.ing 

ab.iliti.es, wh.ich draws attenti.on to issu.es that could be re .lat.ed to s.elf-.este.em. An 

ov.er.arch.ing th.em.e in the lit.eratu.re is that although c .og.nit.ive beh.avio.ur.al 

int.erventi.ons h.ave been succ.essful in r.educ .ing an.xi.ety, th.ese int.erventi.ons h.ave 

been inc .onsistently eff.ect.ive int.erventi.ons f.or impr.ov.ing PsC p .erf.ormance (Denda.to 

& Dien.er, 1986).  

Denda.to & Dien.er (1986) c .all.ed attenti.on to this c .omplex re.lati.onsh.ip b.et.ween 

an.xi.ety and PsC p.erf.ormance and c .onclud.ed that PsC an.xious students h.ave po.or 

study habits, wh.ich r.esults in a fa.ilu.re to le.arn and und.erstand the re .qui.r.ed mat.eri.al. 

G.iven this l .ink b.et.ween an.xi.ety and PsC p.erf.ormance d.ef.ic.its, Benj .am.in, 

McKeachie, and H.ol.ing.er (1981) expl.or.ed inf.ormati .on pr.oc.ess.ing the.ory 

sp.ec.if.ic.ally in t.erms of b.oth pr.obl.ems re.lat.ed to enc.od.ing and orga.niz.ing 

inf.ormati.on as we.ll as in the r.etrie .v.al of inf.ormati.on in a pract.icum situati.on. 

Benj .am.in, McKeachie, L.in and H.ol.ing.er (1981) sugg.est .ed that th.er.e ar.e two reas.ons 

f.or po.or PsC p.erf.ormance in pract.icum s.essi.ons.  

The f .irst is that h.ighly an.xious students m .ake task ir.re.le.vant r.esp.ons.es (th.ey c.all.ed 

“w.orry r.esp.ons.es”). The au.th.ors reas.on.ed that h.igh l.ev.els of an.xi.ety pr.oduce task-

.ir.re.le .vant r.esp.ons.es that c .omp.ete with and/ .or int .erf.er.e with the task re.le.vant 

r.esp.ons.es that ar.e n.ec.ess.ary f.or g.oo.d p.erf.ormance in e .v.aluat.ive situati.ons 

(Benj .am.in, McKeachie, L.in & H .ol.ing.er, 1981). The s .ec.ond reas.on is that an.xious 

students h.ave po.or ab.ility on pract.icum re.lat.ed sk.ills. The au.th.ors argu.ed that the 

s.ec.ond c.ontr.ibu.t.or to d.ec.reas.ed pract.icum p.erf.ormance m.ight c.reate even m .or.e 

an.xi.ety. G.iven that po.or ab.ility and po.or sk.ills c .ontr.ib.ute to po.or pract.icum  

p.erf.ormance, s.om.e h.ighly an.xious PsC h.ave g.oo.d reas.on to be an.xious. N.ot only 

do.es an.xi.ety pr.oduce po.or pract.icum p.erf.ormance, b.ut also po.or ab.ility pr.oduc .es 

an.xi.ety (Benj.am.in, McKeachie, L.in & H.ol.ing.er, 1981).  
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The au.th.ors sugg.est that the pr.obl.ems of h.ighly pract.icum an.xious students ar.e n.ot 

all l.ocat.ed in one ar.ea b.ut m.or.e l.ik.ely lie al.ong a c.ont.in.uum fr.om po.or couns.ell.ors 

sk.ills study habits to w.orry in the pract .icum situati.on. This “tax.es the.ir attenti.on so 

th.ey ar.e n.ot able to r.etri.eve the re.qui.r.ed inf.ormati.on” and supp.orts the st.rength 

m.od.el of s.elf-c.ontr.ol that stat.es s.elf-c.ontr.ol is a l.imit.ed r.eso.urce that can be 

d.epl.et.ed (B.au.meist.er, Vohs & T.ice, 2007; Benj .am.in, McKeachie, L.in & H.ol.ing.er, 

1981). 

F.urth.erm.or.e, M.orran, (2008) found that the r .epeat of fac .ilitat.ive and n.on-.fac.ilitat .ive 

s.elf-t.alk was n.ot re.lat.ed to ex.ec.uti.on, he se.em to h.ave had little eff .ect on supp.ort.er 

arrang.ing pract.ic .es (Johns.on and H.eppn.er, 1989; S.ipps et al., 1988). M.ost- gu.ide 

pr.ep.ar.ing c.ont.inu.es to be re.v.olv.ed around ev.eryth.ing c.ons.id.er.ed v.erb.al aptitud.es 

(R.onn.estad and Sk.ovh .olt, 1993; S.ipps et al., 1988), ut .ilis.ing a m.icr.osk.ill arrang.ing 

approach and enhanc .ing gath.er.ing of th.ree and f .urth.erm.or.e r.ec.ord.ed pract.ice to 

show und.erstudi.es crit.ic .al pract .ic.es. Co.inc.ident.ally, a couple of jo.urn.alists 

(R.ob.ins.on and K.in.ni.er, 1988) h.ave be.gun to h.elp a m.ov.em.ent of the fixati .on in 

di.r.ect want.ing to jo.in c.og.nit.ive v.ariabl.es.  

 

Discl.osu.r.es sugg.est that h.igh.er p.arts of an.xi.ety ar.e re.lat.ed with h.igh.er s.eg.ments of 

n.egat.ive s.elf-t.alk and low.er ass.ess.ments of p.osit.ive s.elf-t.alk. H.igh.er s.ecti .ons of 

an.xi.ety ar.e in l.ike mann.er ass.oc.iat.ed with low.er ass.ess.ments of ex.ec.uti.on on a 

r.ec.ord.ed gath.er.ing. Also, d.ec.reas.es in n.egat.ive s.elf-t.alk ar.e re.lat.ed with r.educti.on 

in an.xi.ety, inc .reas.es in c .erta.in s.elf-t.alk and b.ett.er ex.ec.uti.on on a r.ec.ord.ed 

c.oll.ect.ing. This sugg.ests that d.im.in.ish.ing the n.egat.ive s.elf-t.alk abo.ut gu.ide le.arn.ers 

m.ay h.elp d.ec.ay an.xi.ety and fac .ilitat.es sw.ay the pr.esentati.on of aptitud.es (R.onn.estad 

and Sk.ovh.olt,2003).  

 

Inf.ormati.on off.ers h.elp f.or m .ak.ing a  numb.er of off.ers to bu.ild up the l.ev.el of 

educat.or pr.ep.ar.ing proj.ects (Hie .b.ert, 1988; K.ur.puis, et al., 1985; R.ob.ins.on and 

K.in.ni.er, 1988; Uhl.emann et al , 1988). It was sugg.est.ed that educat.or pr.ep.ar.ing 

errands m.ay be r.efr.esh.ed by bu .ild.ing up the l.ev.el of want.ing to c .omb.ine co.urse and 

pract.ice in st.irr.ing up a fac .ilitat.ive and draw.ing in s.elf-exchan.ge that enabl.es low.er 

an.xi.ety and p.osit.ive lead c.onc.ern.ing adv.ocate le.arn.ers. It m.ay fuse advis.ing 

educat.or students the m .ost ide.al approach to subv.oc.ally ment.or th.em to z.ero on the 
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th.ing the cust.om.er is c.ommun.icat.ing and how one ought to react to the cust .om.er's 

r.em.arks, rath.er than p.est.er.ing the l.ik.el.ih.oo.d that one m.ay pr.esent a misst .ep.  

 

In an ident.ic.al ve.in, R.ob.ins.on and K.in.ni.er (1988) r.ec.om.mend.ed that s.urv.ey h.all 

ti.me m.ay be ut .ilis.ed c.ons.id.erably m .or.e us.efully by entw.in.ing s.elf-head.ing 

pr.ep.ar.ing in.to the instruct.or arrang.ing measu.re. This m.ay s.ol.id.ify appe.ar.ing (by the 

teach.er instruct.or, such as, Hie.b.ert, 1988) and ro.ut.ine c.onc .ern.ing s.elf-str.ong, l.imit 

fac.ilitat.ive ins.ide exchan.ge (by the ins.ight student, f .or instance,  K.ur.puis, et al., 

1985).  

 

Ybañez (2010) c .onduct.ed one such study, ex.am.in.ing the eff.ects of an an.xi.ety 

r.educti.on c.lassro.om gu.idance int.erventi.on on th.ird grade students’ l .ev.el of an.xi.ety 

and s.elf-c.onc.ept. A 10-.we.ek educati.on.al instructi.on and supp.ort u.nit was c.onduct.ed 

with 170 students, r.esult .ing in a meas.urable r.educti .on in an.xi.ety on two an.xi.ety 

sc.al.es: phys.ic .al sympt.oms and s.ep.arati.on/pan.ic. At the c .onclusi.on of the study, 

p.ost-.int.erventi.on int.erviews with 28 rand.omly s.el.ect.ed study p.art.ic.ipants w.er.e 

c.onduct.ed. The r.ec.ord.ed int.erviews yi.eld.ed qu.alitat.ive data re .g.ard.ing wh.ich p.arts of 

the int.erventi.on made the m.ost impact on re.lati.onsh.ips at scho.ol and h.om.e. Many 

students r.ep.ort.ed r.em.emb.er.ing how to ident .ify fe .el.ings and impl.em.ent re.laxati .on 

t.ech.niqu.es when ne.ed.ed, with one student sp.ec.if.ic .ally n.ot.ing, “I us.ed (the l.ess.ons) 

at h.om.e b.ec.ause my br.oth.er was mad…he was sad and cry.ing.” The student r.ep.ort.ed 

be.ing able to use th.ese ind.icat.ors to h.elp oth.ers ident.ify and n.am.e fe.el.ings.  

An.oth.er p.art.ic.ipant n.ot.ed how his ident.ifi.ed supp.ort syst.em (i.e., p.ar.ents and 

br.oth.er) ro.ut.in.ely re.inf.orc .ed one of the gu.idance l.ess.ons (pr.obl.em s.olv.ing) when 

h.elp.ing h.im to r.educe the an.xi.ety he was exp.erienc .ing with read.ing d.iff.iculti.es: 

“th.ey sa.id t.ake a st.ep at a ti.me when you’.re read.ing and that re.ally h.elp.ed me. When 

I he.ard you s .ay t.ake a st.ep at a ti.me, it r.em.ind.ed me of my p.ar.ents.” R.eg.ard.ing 

c.og.nit.ive r.estruct.ur.ing sk.ills intr.oduc.ed in the l.ess.ons, one p.art.ic.ipant r.esp.ond.ed 

she us.ed this sk.ill at h.om.e: “If I g.ot ground.ed, I could t .ell mys.elf it’s n.ot go.ing to be 

f.or.e.v.er.” This use of c .og.nit.ive r.estruct.ur.ing assist.ed the student in n.ot b.ec.om.ing 

h.ighly em.oti.on.al when fac.ed with c.ons.eq.uenc.es, a pr.obl.em she r.ep.ort.ed h.av.ing 

b.ef.or.e le.arn.ing and pract.ic.ing th.ese sk.ills. 
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The m.ak.ing pr.esents v.arious syst.ems f.or assist.ing cust.om.ers with chang.ing the.ir 

an.xi.ety and lead.ing through s.elf-.instructi.on.al m.etho.d.ol.ogy (such as C.ormi.er and 

C.ormi.er, 1991; D.obs.on, 1988; M .art.in and Hie.b.ert, 1985). It radiat.es an impr.essi.on 

of be .ing fitt.ing f.or teach.er educat.ors to apply th.ese rul.es to exh.ibit.ing educat.or 

students to de .al with the.ir own inn.er m.essag.es am .idst l.imit pr.ep.ar.ing encount.ers and 

when w.ork.ing with cust.om.ers. As argu.ed by K.ur.puis et al. (1985) e.arli.er, it could be 

ne.arly bas.ic to inv.ig.orate see student c.og.nit.ive strat.egy, if p.oss.ible, to enable 

cust.om.er c.og.nit.ive ph.il.os.ophy. As pr.om.ot.er instruct.ors st.art ende.avo.ur.ing d.iff.er.ent 

th.ings with new syst.ems and att.empt.ing to m .er.ge new f .oc.i in.to the.ir ende.avo.urs, 

th.ey w.ill c.erta.inly end up be.ing c.onstantly c.apable at teach.ing an.oth.er, expand.ed 

extent of l .imits. 

 

2.3.4 Couns.ell.ing S.elf Eff.icacy and PsCA 

B.ar.bee, et al. (2003) and Tang and acc .ompl.ic.es (2004) found that und.erstudi.es with 

m.or.e co.ursew.ork, sh.ort l.iv.ed p.ositi.on und.erstand.ing and re.lat.ed w.ork exp.erience 

d.eta .il.ed h.igh.er c.omp.onents of he.alth c .onc.ern.ing orga.nis.ing l.imits. As to c.omm .on 

sense am.idst cl.in.ic.al encount .ers, Koz.ina and ass.oc .iat.es (2010) disc.ov.er.ed that the 

instruct.ing s.elf-abundancy c.onc.ern.ing f.irst ye.ar Mast.er's-l.ev.el co.ord.inat.ing 

und.erstudi.es str.etch.ed o.ut am.idst be.g.inn.ing w.ork with cust.om.ers am.idst cl.in.ic.al 

exp.erience. M.or.e.ov.er, Cash.we.ll and Do.ol.ey (2001) found that rehe .ars.ing pi.ec.es of  

adv.ic .es g.ett.ing the ex.ec.ut.iv.es, show.ed up c.ontrast.ingly, c.orr.esp.ond.ing to th.ose n.ot 

end.ur.ing ov.ers.ight, d.eta.il.ed h.igh.er c .omp.onents of s.elf-c.omm.on sense, exh.ibit.ing 

that adm.in.istrati.on re.inf.orc.es broaden.ed senti.ments of co.ord.inat.ing eff.icacy.  

 

In any case, no appr.opriat.ed ex.am.inati.ons w.er.e seen lo.ok.ing at pr.ov.ok.ing 

und.erstudi.es' l.ongitud.in.al chan.ge in s.elf-p.la.us.ib.ility as a r.esult of the.ir assistance in 

a gu.ide arrang.em.ent pr.ogr.am.me fr.om the m.ost punctu.al be .g.inn.ing sta.ge of the 

pr.ogr.am.me through the .ir cl.in.ic.al encount.ers.  

 

Efstati.on, Pat.to.n and K.ardash (1990) and Str.auss (1994) found that th.er.e is a m.or.e 

ground.ed s.ign.if.icant re.lati .onsh.ip b.et.ween an und.ert.ak.ing arrang.ed manag.eri.al style 

and Couns .ell .or s.elf-.reas.onablen.ess than a draw.ing in or s.oc .i.ally d.el.icate style. 

Str.ik.ingly, re.g.ardl.ess, Hans.on (2007) found that the be .gu.il.ing and s.oc.i.ally dubious 

styl.es w.er.e witho.ut a doubt and d.ec.id.edly ident.ifi.ed with Couns.ell .or s.elf-
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.reas.onablen.ess; in any case, the und.ert.ak.ing p.lann.ed style was n.ot fr.om an ov.er.all 

p.ersp.ect.ive re .lat.ed. Th.ese an.om.ali.es m.ay e.xist c.ons.id.er.ing the w.ay that the c.reat.ors 

ut.ilis.ed v.arious d.eg.re.es of CSE, ut.ilis.ed manag.ers with chang.ing d.eg.re.es of 

p.lann.ing and exp.erience, and amass.ed inf.ormati.on fr.om v.arious obj .ect.iv.es. In the 

hyp.oth.et.ic.al w.orkp.lace, Couns.ell.ors' po.int of view on c .oll.egi.al and re.gu.lat.ory h.elp 

is unassum .ingly ident.ifi.ed with the.ir s.elf-plent.ifuln.ess (L.ars.on et al., 1996; S.ut.to.n 

and F.all, 1995).  

Th.ese indist.inguishable ex.am.inati.ons bas.ic .ally disc .ov.er.ed little re .lati.onsh.ip 

b.et.ween Couns .ell .or s.elf-plent.ifuln.ess and extent of ti.me spent on errands, re .liably 

cust.om.er c.ontact ho.urs, cust .om.er or iss.ue b.urden, and f.am.ily imp.edance.  

 

L.ars.on (1996) and S.ut.to.n and F.all (1995) d.id n.ot l.ocate an essenti.al re .lati.onsh.ip 

b.et.ween Couns .ell .or s.elf-plent.ifuln.ess and cust .om.er or iss.ue b.urden. It ought to be 

n.ot.ed, in any case, that the pe .ople in th.ese ex.am.inati .ons w.er.e ut.ilis.ed as Couns.ell.ors 

and n.ev.er aga.in in p.lann.ing. Hence, th.ey hyp.oth.et.ic.ally had m.or.e chanc .es to 

encount.er ex.ec.uti.on achi.ev.em.ents and r.ecoup fr.om ex.ec.uti.on dis.appo.int.ments. F.or 

Couns.ell.or tra .ine.es, in any case, see.ing all the f .urth.erm.or.e t.est.ing cust.om.ers m.ay 

h.ave a m.or.e ground.ed and m.or.e antago.nist.ic eff.ect on the.ir s.elf-.appr.opriaten.ess 

than on the s.elf-.eff.icacy of the ind.iv.idu.als who h.ave graduat.ed and ar.e ut.ilis.ed as 

Couns.ell.ors. Al.ong th.ese l .in.es, it is w.orth f.urth.er expl.or.ing, wh.eth.er and how 

impr.essi.on of cust.om.er or iss.ue b.urden impacts CSE am .ong tra.ine.es.  

 

The t.arg.et bits of the adm.in.istrati .on/w.orkp.lace can in l.ike w.ay be r.ese.arch.ed. 

L.ars.on and acc.ompl.ic.es (1992) found a c .ol.oss.al p.osit .ive re.lati .onsh.ip b.et.ween's 

Couns.ell.or’s s.elf-plent.ifuln.ess and s.em.est .ers th.ey g.ot to ex.ec.ut.iv.es. H.arris (2007) 

found that extent of cl.in.ic .al ov.ers.ight was p.osit .iv.ely ident .ifi.ed with Couns.ell.or’s 

s.elf-abundancy, p.ay.ing little he.ed to how the re.lati .onsh.ip was n.ot s.ign.if.icant. 

D.iff.er.ent disc.ov.eri.es r.ec.om.mend that s.elf plent.ifuln.ess d.ev.el.ops f.ollow.ing 

d.iff.er.ent s.orts of p.lann.ing. F.or instance, Urba .ni and acc.ompl.ic.es (2002) found that 

CSE on an essenti.al l.ev.el str.etch.ed o.ut aft.er a p.art.icul.ar s.ort of p.lann.ing c .all.ed the 

sk.ill.ed Couns.ell.or g.ett.ing ready m.od.el. Educat.or s.elf-sens.ib.ility has in l.ike w.ay 

been found to bu.ild f.ollow.ing to g.ett .ing ready in full cent .er (L.evitt, 2001), aft.er p.re-

adm.in.istrati .on p.lann.ing (B.ar.bee et al., 2003), and aft .er imag.in.es (L.ars.on et al., 

1999).  



95 
 

 

An.alysts h.ave ut.ilis.ed b.re.ak-.faith ass.ess.ments to c.ons.id.er ind.icat.ors of Couns.ell .or 

s.elf-suff.ic.iency. All th.ings c.ons.id.er.ed, the m.ost ground.ed re.lat.es of Couns.ell.or s.elf-

abundancy ar.e in l.ike w.ay the m.ost ground.ed ind.icat.ors of Couns .ell .or s.elf-c.omm .on 

sense. F.or instance, Da.ni.els (1997) found that past s.elf-suff.ic .iency qu.ality, state 

an.xi.ety and p.osit.ive inf .ormati.on ant.ic.ipat.ed 80% of the qu.al.if.icati.on in Couns .ell .or 

s.elf-achie.vab.ility. M.elch.ert and acc.ess.ori.es (1996) found that exp.erience l.ev.el and 

est.imati .on of g.ett.ing ready t .og.eth.er sp.oke to 43% of the d .iff.er.entiati.on in CSE. To 

Wats.on (1992), Couns .ell.or-.re.lat.ed co.ursew.ork and re .lat.ed exp.erience sp.oke to 35% 

of the chan.ge in Couns.ell.or s.elf-p.la.us.ib.ility. Efstati.on and acc.ompl.ic.es (1990) 

re.ve.al.ed that po.int of view on manag.eri.al style (that is, task-co.urse) by b.oth the b.oss 

and the sup.ervisee sp.oke to 14% of the instab.ility in CSE; anyw.ay, Hans.on (2007) 

found that the re.gu.lat.ory w.ork.ing ass.oc.iati.on (as saw by the sup.ervisee) sp.oke to 

31% of the alt.erati.on in Couns .ell .or s.elf-p.la.us.ib.ility.  

 

Unde.niably, est.imati.on of c.ons.id.erati.on, est.imati.on of g.ett .ing ready, an.xi.ety and 

viewpo.int on the ov.ers.ight/w.orkp.lace c .ontr.ib.ute g.igant.ic c .omple.xity to Couns.ell .or 

s.elf-atta.inab.ility. Apply.ing the SCT syst .em, est.imati.on of g.ett.ing ready and 

est.imati .on of exp.erience can be n.am.ed stable Couns.ell.or Ch.aract.erist.ics. An.xi.ety 

can be n.am.ed an ind.iv.idu.al ass.oc.iati.on v.ariable. N.otwithstand.ing how intr.oducti .on 

is a bas.ic s.eg.ment of SCT, it is past the l .ev.el of this c.ur.rent inv.est.igati .on. Instruct.ors' 

read.in.ess, r.ight off the bat cl.in.ic.al encount.ers and the bo.ard ident.ifi.es with the .ir s.elf-

.appr.opriaten.ess em.oti.ons. Incl.inati.on, et al. (2008) found that aptitud .es p.lann.ing 

infl.uenc.ed scho.ol und.erstudi.es' aff.irmati.on c.onc.ern.ing the use of h.elp.ing l.imits. 

R.eg.ardl.ess, H.ill and ass.oc.iat.es (2008) c.ons.id.er.ed that to be und .erstudi.es fac.ed 

l.og.ic .ally badly d.es.ign.ed l.imits, the.ir c.onf.irmati.on d.im.in.ish.ed, y.et f.in.ally reach.ed 

o.ut in the w.ake of g.ett.ing exp.erience ut .ilis.ing the incl.inati.on.  

 

B.ar.bee and ass.oc.iat.es (2003) found that tra.ine .es' (N=113) jo.int eff.ort in 

adm.in.istrati .on le .arn.ing had a p.osit.ive re.lati.onsh.ip with ov.ersee s.elf-.eff.icacy. In any 

case, th.ese sp.ec.i.alists additi.on.ally found that all o.ut cr.edits of co.ursew.ork (that is, 

ti.me in the read.in.ess pr.ogr.am.me) and e .arli .er - re.lat.ed w.orks w.er.e m.or.e ground.ed 

ind.icat.ors of s.elf-.eff.icacy when show.ed up c.ontrast.ingly c.omp.arable to supp.ort 

le .arn.ing.  



96 
 

Supp.ort.ing the disc .ov.eri.es fr.om B.ar.bee and acc.ess.ori.es (2003), Tang and 

acc.ompl.ic.es (2004) found that und .erstudi.es with m .or.e co.ursew.ork, entry l.ev.el 

p.ositi.on und.erstand.ing and re .lat.ed w.ork exp.erience pr.onounc.ed h.igh.er c.omp.onents 

of we.ll.be .ing c .onc .ern.ing l.imits. As to c.omm.on sense am.idst cl.in.ic.al encount.ers, 

Koz.ina and ass.oc.iat.es (2010) found that the s .elf-.eff.icacy of f.irst-ye .ar Mast.er's-l.ev.el 

und.er studi.es reach.ed o.ut am.idst st .art.ing w.ork with cust.om.ers am.idst cl.in.ic.al 

exp.erience.  

 

Additi .on.ally, Cash.we .ll and Do.ol.ey (2001) found that rehe .ars.ing adv.ocat.es end .ur.ing 

ov.ers.ight s.to.o.d ap.art fr.om th.ose n.ot g.ett .ing the ex.ec.ut.iv.es, po.int-by-po.int h.igh.er 

c.omp.onents of s.elf-.eff.icacy, show.ing that adm.in.istrati.on re .inf.orc.es expand.ed 

senti .ments of sens.ib.ility. In any case, no ci.rcl.ed inv.est.igati.ons w.er.e p.erce.iv.ed 

an.alys.ing und.erstudi.es' l.ongitud.in.al chan.ge in s.elf-c.omm.on sense c .ons.id.er.ing the.ir 

assistance in an instruct.or’s read.in.ess pr.ogr.am.me fr.om the m .ost punctu.al be.g.inn.ing 

sta.ge of the pr.ogr.am.me through the.ir cl.in.ic .al encount .ers. Ev.aluat .ing the re .lati.onsh.ip 

b.et.ween s.ecti.on l.ev.el tra.ine.es' est.imati.on traits re.ve.al.ed s.elf-.eff.icacy at th.ree k.ey 

fixati.ons am.idst the.ir graduat .ed c .lass arrang.em.ent pr.ogr.am.me. The disc.ov.eri.es fr.om 

this apprais.al displ.ay.ed no re.lati.onsh.ip b.et.ween pe.ople's a .ge, sexu.al orientati.on, 

ethn.ic.ity or pr.ogr.am.me track and the.ir re.ve.al.ed s.elf-c.omm .on sense at what.ev.er 

po.int in the pr.ogr.am.me. Th.ese o.utc.om.es lo.ok l.ike Tang and acc.ompl .ic.es' (2004) 

disc.ov.eri.es, wh.ich saw no re.lati.onsh.ip b.et.ween tra .ine.es' s.elf-.eff.icacy and the.ir a.ge.  

 

R.eg.ardl.ess, Tang and acc .ess.ori.es (2004) found that co .ursew.ork and pass.ing p.ositi .on 

ho.urs f.in.ish.ed had a l.egit.imat.ely c.ol.oss.al eff.ect on tra.inee' s.elf-.eff.icacy.  

The c.ur.rent apprais .al is r.em.arkable in that it l.ongitud.in.ally c.ons.id.er.ed mast .er's-l.ev.el 

tra.ine.es' s.elf-.eff.icacy at f.ormat .ive fixati.ons fr.om the m.ost ti.me .ly e .arly phase past 

what many would c .ons.id.er c.once .iv.able of the.ir p.lann.ing pr.ogr.am.me, wh.ile 

d.iff.er.ent ex.am.inati .ons h.ave s.ep.arat.ed the s.elf-.eff.icacy through a cr.oss-s.essi.on.al 

syst.em or c.oncentrat .ed on cl.in.ic .al encount.ers (such as, B.ar.bee at al., 2003; Cash.we.ll 

and Do.ol.ey, 2001; Koz .ina et al., 2010; M.elch.ert et al., 1996; Tang et al., 2004). The 

aft.er eff.ects of this apprais.al p.erce.iv.ed s.ep.arati .ons in tra .ine.es' s.elf-.eff.icacy at the 

th.ree t.ot.al habitats (en.ormous impact measu.re), show.ing that tra .ine.es had an 

aug.mentati.on in s.elf-.appr.opriaten.ess c .ons.id.er.ing the.ir jo.int eff.ort in the pr.ogr.am.me. 

Additi .on.ally, the o.utc .om.es saw mean s.ep.arati.ons in tra.ine.es' s.elf-atta.inab.ility t.ak.ing 
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in.to account ti.me in the pr.ogr.am.me fr.om New Student Orientati.on (NSO) to 

Pract.icum Orientati.on (CPO) to F.in.al Int .ernsh.ip Group Sup.ervisi.on Me .et.ing 

(FIGSM).  

 

It is sh.arp that tra .ine.es ent.er.ing couns.el arrang.em.ent adventu.r.es ne.ed h.igh 

c.omp.onents of head.ing, show.ing and co.urse b.ec.ause of the.ir fr.eshn.ess in the 

c.ontr.ol. Open gatew.ays f.or ind.icat.ing aptitud.es transiti.on.ally ov.er subj.ect ar.eas, 

ne.ar to events f.or rehe.ars.ing l.imits, off.er opp.ortu.niti.es to tra.ine.es to m.ake qu.ality 

encount.ers oth.er th.ings be.ing equ.al in the.ir pr.ogr.am.me. As c.lai.m.ed by Koz.ina and 

acc.ompl.ic.es (2010), g.iv.ing c.ommit.ment on the bumble b.et.ween tra .ine.es' ab.ility 

c.omp.etency and see.ing eff .icacy m.ay push refl.ecti.on and impr.ov.em.ent at k.ey 

occasi.ons all through the .ir read.in.ess pr.ogr.am.me (Da.ni.els and L.ars.on, 2001; 

Hoffman, H.ill, H.olm.es, and F.reitas, 2005).  

 

Also, disc.ov.eri.es p.erce .iv.ed the centr.ality of tra .ine.es' instruct.or arrang.em.ent 

co.ursew.ork, in p.art.icul.ar, str.etch.ed o.ut und.erstudy co.urse essenti .als to satisfy 

accr.editati.on rul.es (f.or instance,  B.obby, 2013; CACREP, 2009; Hag.ed.orn, Culbr.eth, 

and Cash.we.ll, 2012) ar.e l.ik.ely go.ing to impr.ove tra .ine.es' s.elf-.reas.onablen.ess (Tang 

et al., 2004). E.arli.er ex.am.inati .on show.ed that all-enc.ompass.ing co.ursew.ork, b.ec.ause 

of h.igh.er accr.editati.on est .imat.es, impacts exp.ert le.arn.ing (Ad.ams, 2006). F.ind.ings 

c.reate e.xist.ing structu.re by displ.ay.ing that co.ursew.ork impacts tra .ine.es' s.elf-.eff.icacy 

b.ef.or.e the.ir fund.am.ent.al cl.in.ic.al encount.ers, adv.ocate teach.ers ought to be 

fund.am.ent.al and see essenti.al co.urs.es to upgrade und.erstudi.es' s.elf-.eff.icacy on 

e.arn.est po.ints (f.or instance, l.imits, g.et-t.og.eth.er, c.onf.irmati.on and t.reat .ment co.urs.es) 

go.ing b.ef.or.e und.erstudi.es' fund.am.ent.al w.ork with cust.om.ers.  

 

An extra o.utc.om.es ident.ify with tra.ine .es' c.omp.onent of s.elf-.eff.icacy as one ent .ers 

st.art.ing cl.in.ic .al encount.ers. Pe .ople in the inv.est.igati.on ent.er.ed pract.icum with h.igh 

c.omp.onents of s.elf-.eff.icacy c.onc.ern.ing cl.in.ic.al l.imit; f.urth.erm.or.e, pe .ople had low 

to di.r.ect incr.em.ents in s.elf-.eff.icacy am.ong pract.icum and the f .in.ish.ing of the.ir 

passa.gew.ay l .ev.el p.ositi.on. In that l .imit, the disc.ov.eri.es ch.allen.ge the p.oss.ib.ility that 

impr.ov.em.ent in s.elf-.reas.onablen.ess h.appens am.idst the cl.in.ic .al w.ork seas.on of 

p.lann.ing (such as,  Koz.ina et. .al.,2010),b.ec.ause an en.ormous bit of pr.ogr.essi.on in 

s.elf-.eff.icacy f.or this c .ur.rent ex.am.inati.on's pe.ople h.appen.ed b.ef.or.e be.g.inn.ing 
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cl.in.ic.al encount.ers. Then, aga .in, pe .ople's r.ep.orts of s.elf-.eff.icacy b.ec.ause of 

co.ursew.ork m.ay h.ave been inflat.ed, g.iven that the tra.ine.es re .g.ardl.ess of ev.eryth.ing 

could n.ot se.em to f.in.ish the.ir cl.in.ic.al w.ork. Thus, gu.ide teach.ers ought to an.alyse 

sup.ervise.es am.id the.ir essenti.al cl.in.ic.al w.ork to audit the .ir unmist.akable 

atta.inab.ility and au.thent.ic l.imit.  

 

All around, the disc.ov.eri.es as f.or the re .lati .onsh.ip b.et.ween Couns.ell .ors s.elf-

.appr.opriaten.ess and ex.ec.uti.on ar.e blend.ed. F.or instance, exp.erts h.ave pr.oc.lai.m.ed 

little to di.r.ect p.osit.ive ass.oc.iati.ons b.et.ween's Couns.ell .ors’ s.elf-.eff.icacy and 

ex.ec.uti.on (Wats.on, 1992). Am.ong f.irst-ye.ar ace's est.imati.on und.erstudi.es, Johns.on 

(1985) found expans .ive c .oll.ecti.on in the re .lati.onsh.ip b.et.ween Couns.ell.ors’ s.elf-

.appr.opriaten.ess and ex.ec .uti.on. This c .ol.oss.al c.omb.inati .on m .ay n.ot so much be 

cl.ar.ifi.ed by f.ormat.iv.ely bas.ic dang.ers in s.elf-.eff.icacy, ch.eck of an.xi.ety, or st.art.ing 

Couns.ell.ors' trouble in abs.ol.ut.ely expl.or.ing the.ir intr.oducti.on (Johns.on et al., 1989). 

 

Acc.ord.ing to Band.ura (1977b), s.elf-.eff.icacy c.om.es fr.om fo.ur so.urc.es: v.ic.arious 

exp.erience, p.erf.ormance acc.omplish.ments, em.oti.on.al arous.al and v.erb.al p.ersuasi.on. 

The m.or.e re .liable the so.urc.es, the g.reat.er the impact on a p.ers.on’s p.erce.iv.ed 

c.omp.etency.  

When ind.iv.idu.als h.ave the opp.ortu.nity to obs.erve oth.ers m.od.el beh.avio.ur, th.ey ar.e 

engag.ed in v.ic.arious exp.erience. Witn.ess.ing s.om.e.one enga.ge in tasks succ.essfully 

can  c.reate a sense that th.ey, to.o, can acc.omplish the task. Th.er.e ar.e ci.rcumstanc .es 

that can impact the st .rength of the v.ic .arious exp.erience. F.or ex.ample, when th.er.e is a 

cle.ar c.onn.ecti.on b.et.ween the beh.avio.ur and the o.utc.om.e, the obs.erv.er’s s.elf-

.eff.icacy is m.or.e l.ik.ely to be aff.ect.ed. L.ikewise, when the obs.erv.er can see 

“d.iv.ers.ifi.ed m.od.el.ing,” or witn.ess pe .ople with v.ary.ing ch.aract.erist.ics c.ompl.ete the 

task eff.ect.iv.ely, the.ir own s.elf-.eff.icacy is l.ik.ely to impr.ove.  

P.erf.ormance acc.omplish.ments r.ef.er to the hands-.on exp.erienc .es ind.iv.idu.als h.ave 

with beh.avio.urs. When one engag.es succ.essfully in a beh.avio.ur the .ir eff.icacy can 

inc .rease, wh.er.eas be.ing unsucc.essful can d.im.in.ish eff.icacy be .li.efs. Unsucc .essful 

exp.erienc.es ar.e p.art.icul.arly h.armful when th.ey occ.ur e.arly in the le.arn.ing pr.oc.ess. 

As ind.iv.idu.als c.onsistently obta .in m.or.e succ.essful exp.erienc.es, lat.er fa.ilu.r.es can 

b.ec.om.e l.ess d.etri.ment.al (Band.ura, 1977b). Em.oti.on.al arous.al r.ef.ers to the phys.ic.al 
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r.esp.onse the b.ody has when fac.ed with c .erta.in situati.ons. When ind.iv.idu.als ar.e 

ov.erc.om.e with an.xi.ety or fe .ar, it could be ev.idence that th.ey do n.ot fe.el c.onf.ident in 

the .ir ab.ility to p.erf.orm we .ll. Band.ura also n.ot.es that d.ec.reas.ed em.oti.on.al arous.al 

can also l.imit the amount of avo.idance beh.avio.urs. V.erb.al p.ersuasi.on spe.aks to the 

pow.er of sugg.esti.on.  

The fe .edback r.ece.iv.ed re .g.ard.ing oth.ers’ be.li.ef in the .ir ab.ility can infl.uence s.elf-

.eff.icacy, be it n.egat.ive or p.osit.ive fe.edback. The impact of v.erb.al p.ersuasi .on is, 

ho.we .v.er, impact.ed g.reatly by p.ers.on.al exp.erience. In oth.er w.ords, when ind.iv.idu.als 

h.ave endu.r.ed, f.irsthand, s.om.eth.ing that c .ontrad.icts what th.ey ar.e be .ing t.old, the 

impact of the v.erb.al fe.edback is n.ot as str.ong. Additi .on.ally, the p.erce.iv.ed cr.ed.ib.ility 

of the so.urce of the fe.edback can d.et.erm.ine the we .ight it is g.iven.  

 The infl.uence of th.ese so.urc.es of s.elf-.eff.icacy was studi .ed us.ing a group of 

ind.iv.idu.als with a sn.ake ph.obia (Band.ura, 1977b). The p.art.ic.ipants w.er.e s.ep.arat.ed 

in.to th.ree groups, with the f .irst group engag.ing di.r.ectly in beh.avio.urs with a sn.ake, 

the s.ec.ond obs.erv.ing s.om.e .one else engag.ing in beh.avio.urs with a sn.ake, and a 

c.ontr.ol group.  

P.art.ic .ipants w.er.e ask.ed to r.ep.ort on the .ir p.erce.iv.ed ab.ility to c .ompl.ete th.reaten.ing 

tasks re .lat.ed to the.ir ph.obia. In the end, ind.iv.idu.als who engag.ed di .r.ectly in the 

exp.erience r.ep.ort.ed the h.igh.est eff.icacy exp.ectati.ons (r = 83), with the v.ic.arious 

exp.erience group be.ing s.ec .ond h.igh.est (r = 84). F.or couns.el.ing tra .ine.es, the 

opp.ortu.nity to enga.ge di.r.ectly occ .urs d.ur.ing exp.erienti.al act.iviti .es such as the 

cl.in.ic.al int.ernsh.ip. In the fi.eld, s.elf-.eff.icacy re.lat.es to the ind.iv.idu.al’s p.erce.iv.ed 

ab.ility to use couns.el.ing sk.ills and t.ech.niqu.es eff.ect.iv.ely. B.arn.es (2004) n.ot.es that 

the fund.am.ent.al pr.emise of couns.el.or s.elf-.eff.icacy (CSE) is that it can pr.ed.ict 

couns.el.or p.erf.ormance. Sp.ec .if.ic.ally, ind.iv.idu.als with inc .reas.ed s.elf-.eff.icacy w.ill 

c.ompl .ete couns.el.ing sk.ills m.or.e eff.ect.iv.ely than th.ose with low.er CSE. 

 
2.3.5  Em.oti.on.al Int.ell.ig.ent and PsCA 

Th.er.e ar.e a w.ide d.eg.ree of em.oti.on.al, c.og.nit.ive and s.oc.i.al r.esults found in 

cust.om.ers who h.ave f.in.ish.ed a d.ev.el.op.ment of EI gath.er.ings that c.omb.ine s.om.e 

em.oti.on.al d.el.iv.ery and em.oti.on.al r.ecoup.ing (Pe .ars.on 2003). Ut.ilis.ing EI has been 

appe .ar.ed to pr.ompt a w.ide d.eg.ree of p.osit .ive r.esults f.or a cust.om.er, and has been 



100 
 

found to h.elp brought c .apable fulf .il.ment up in au.th.oriti.es (H.olian 2001; O'Brien and 

B.urn.ett 2000; Pe .ars.on 2003; T.er.e .ba 1999). F.or instance, G.ol.eman (1995, 1996), a 

centr.al gu.ide of the blend.ed m .od.el st.art of EI, reas.on.ed  that if IQ t.ests ar.e known to 

f.or.esee 20 % of the chan.ge in ex.ec.uti.on, by then EI must account f .or 80 % of the 

d.iff.er.ence in ex.ec.uti.on.  

 

D.iff.er.ent w.ays to de.al with ov.ersee d.ep.ict.ing and s.urv.ey.ing EI asks t .est t.ak.ers the.ir 

s.elf-pr.onounc.ed senti.ments abo.ut the.ir EI. A s.elf-r.ep.ort d.eg.ree of EI m.ay s.ol.id.ify 

th.ings, f.or ex.ample, "I'm in c.ontact with my em .oti.ons," or "I am a d.el.icate 

ind.iv.idu.al" (e.g., M.ay.er and St.evens, 1994; S.al.ov.ey, M.ay.er, G.oldman, T.urv.ey, and 

P.al.fai, 1995). R .eg.ardl.ess, s.elf-r.ep.orts of cu.toff and c.ert.ifi.ed b.re.ak.ing po.int ar.e just 

ins.ign.if.icantly re.lat.ed in the space of int.ell .ig.ence r.ese.arch (f .or ex.ample,  r=. 20 or 4 

%; P.aulhus, Lysy, and Y.ik, 1998), includ.ing EI (D.avi.es, Stank.ov, and R.ob.erts, 

1998). S.elf-r.ep.ort d.eg.re.es of int.ell .ig.ence ar.e im.mense, c.ons.id.er.ing the w.ay that 

ind.iv.idu.als re .liably f.ollow up on the.ir senti.ments abo.ut the .ir c.apa.citi.es, instead of 

the .ir v.eritable cu.toff po.ints (Band.ura, 1977). In any case, in the space of int .ell.ig.ence, 

s.elf-r.ep.ort ass.ess.es that ar.e suff.ic.iently fa.k.ed and aff.ect.ed l.ib.erat.ed fr.om s.om.e 

oth.er ind.iv.idu.al idea, n.egl.ig.ence to g.au.ge one's cust.om.ary c.apa.city to pl .ay o.ut a 

g.iven und.ert.ak.ing, re.g.ardl.ess of wh.eth.er that try jo.ins v.erb.al, spati.al or em.oti.on.al 

le .arn.ing.  

 

S.om.e em.oti.on.al chang.es, seen by the c.reat.ors, when a cust.om.er w.orks through 

em.oti.ons include: an even m .or.e qui.et d.em.eano.ur, l.ess opp.ositi.on, l.ess an.xi.ety, 

expand.ed ass.urance and un.equ.iv.ocati.on (Pe .ars.on 2003); ass .ess.ment of p.oss.ib.ility, 

frag.ile qu.ality and c.orr.esp.ondence (Pe .ars.on and W .ils.on 2007); re-.re.lati.onsh.ip with 

a fe .el.ing of c.ontr.ol and em .oti.on.al qu.ality, s.avvy and imag.inat.ive bra.in; broaden.ed 

c.onclusi.on of s.elf-ass.erti.on; dyn.am.ic.ally che.erful p.ersp.ect.ive on the f.utu.re (Pe.ars.on 

and W.ils.on 2001); su.ren.ess (Pe.ars.on 2006) al.iven.ess and imp.ortance (F.osha 2000).  

 

A pi.ece of the c .og.nit.ive chang.es include impr.ov.ed c.apa.city to f.ocus and en.ergy f .or 

le .arn.ing; broaden.ed cu.toff c .onc .ern.ing imag.inat.ive fund.am.ent.al th.ink.ing. S.oc.i.al or 

s.oc .i.al r.esults include impr.ov.ed ab.ility to re.late, emphat.ic.ally, g.reat.er acc.ess.ib.ility to 

mast .erm.ind, a l.egit.imat.ely su.re p.ersp.ect.ive wh.ich can h.ave a p.osit.ive s.oc .i.al eff.ect 

(Pe.ars.on 2003). F.osha (2000) d.ep.ict.ed an intens.ely o.utc .om.e abo.ut a r.esult of g.ett.ing 
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ready n.otew.orthy em.oti.on: acc.ess to new ass.ets and r.esus.citat.ed vit .ality. This 

pr.ompts what she t.erms 'v.ersat.ile act.ivity tenden.ci.es'. The c.apa.city to chan.ge is at 

the f.oc.al po.int of m.ak.ing v.ersat.ility.  

 

B.oyatzis and McKee (2004) r.ec.ord.ed a ti .me of p.re.l.im.in.ary inv.est.igati.on in.to the 

fund.am.ent.al w.ork EI pl.ays in fruitful reas.ons f .or l.iv.ing. Sp.ec.i.alists gu.ide with h.igh 

p.arts of EI w.ill all-.around succe .ed, practise s .ol.id impact ov.er oth.ers, and acc.omplish 

au.th.oritat.ive go.als. Low c.omp.onents of EI in an in.cit .ing tra.inee pr.esent bas.ic 

obstacl.es to pr.ogr.ess. Irr.ef.utably, re.g.ardl.ess the re.lati.onsh.ip am.ong pe.ople with 

v.arious foundati .ons to the d.eg.ree ethn.ic.ity, re.l.igi.on, s.ev.erity, sex, sexu.al be .ar.ing, 

race, c.ov.er.ing, a.ge and d.iff.er.ing f.inan.ci.al asp.ects, c.orr.esp.ond.ingly as status 

c.onc.ern.ing hand.ic.ap, m.ilit.ary h.elp and r.es.idency with the ass .oc.iati.on, tr.igg.er 

we.ight and even an.xi.ety in the w.ork env.ir.on.ment. 

 
This s.oc.i.al re.lati.onsh.ip str.ess, wh.ich acc.ompl.ic .es view em.oti.on.ally and genu.in.ely, 

int.errupts with ex.ec .uti.on. Essenti.ally und.er the least p.erf.ect c.onditi.ons, the we.ight 

and an.xi.ety can in.cite disu.nity and count.erpr.oduct.ive c .lash, fund.am.ent.ally d.iv.ert.ing 

pe.ople and s.oc .i.al occasi.ons fr.om the.ir r.esp.ons.ib.iliti.es and c.ommit.ments. 

Ex.am.inati.on has disc.ov.er.ed that tra.inee adv.ocat.es with the le.arn.ing of EI w.ill h.ave 

all the m.or.e.ov.er m .od.ify.ing c.apa.city to d.iff.er.ent d.iff.iculti.es that w.ill no ifs, ands or 

b.uts c .om.e up s.et o.ut tow.ard be.ing c .apable instruct.ors (McCa .be et al., 1999). 
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2.4 CONCEPTUAL MODEL 
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CONCEPTUAL MODEL FOR THE STUDY 

 In this study, a c .onc .eptu.al fr.am.ew.ork was d.ev.el.op.ed around the int.erventi.ons with 

a view to r.educ .ing  p.re-s.erv.ice couns.ell.or’s an.xi.ety. Bas.ed on the m.od.el, Em .oti.on.al 

Th.er.apy and C.og.nit.ive Beh.avio.ur.al Th.er.apy w.er.e the two t.reat.ment packag.es that 

w.er.e us.ed with.in. The v.ariabl.es man.ip.u.lat.ed by the r.ese.arch.er to d.et.erm.ine the.ir 

eff.ects  on the d.ependent v.ariable, ar.e  PsCA. The int .erm.ediate v.ariabl.es w.er.e of 

two k.inds; pr.im.ary and s.ec .ond.ary. Pr.im.ary int .erven.ing v.ariabl.es ar.e organ.ic or 

intr.ins.ic v.ariabl.es that ar.e int .ern.ally re.lat.ed to ind.iv.idu.al r.ese.arch p.art.ic.ipants. 

Th.ese include s.elf-.eff.icacy and EI. The s .ec.ond.ary int.erven.ing v.ariabl.es ar.e 

env.ir.on.ment.al or ext.ern.al v.ariabl.es that include Pract.icum Exp.erienc .es and 

Sup.ervis.or Ev.aluati.on. 
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2.5 Hyp.oth.es.es 

The f .ollow.ing null hyp.oth.es.es w.er.e t.est.ed at 0.05 l.ev.el of s.ign.if.icance. 

1. Th.er.e is no s.ign.if.icant ma .in eff.ect of t.reat.ments on an.xi.ety of p.re s.erv.ice 

couns.ell .ors. 

2. Th.er.e is no s.ign.if.icant ma.in eff.ect of EI on PsCA. 

3. Th.er.e is no s.ign.if.icant ma.in eff.ect of couns.ell.or’s s.elf-.eff.icacy on PsCA. 

4. Th.er.e is no s.ign.if.icant two-w.ay int .eracti.on eff.ect of t.reat.ment and EI on 

PsCA.  

5. Th.er.e is no s.ign.if.icant int.eracti.on eff.ect of CSE and t.reat.ment on PsCA. 

6. Th.er.e is no s.ign.if.icant int.eracti.on eff.ect of EI and CSE t.reat.ment, on PsCA. 

7. Th.er.e is no s.ign.if.icant int .eracti.on eff.ect of t.reat.ment, couns.ell .or’s  s.elf-

.eff.icacy and EI on PsCA. 
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CHAPTER THREE 

METHODOLOGY 

 This Ch.apt.er pr.esents the d.es.ign and m.etho.d.ol.ogy us.ed f.or this study. It is 

arrang.ed und.er the f.ollow.ing head.ings f.or cle .ar pr.esentati .on and c.omp.rehensi.on. 

 

3.1  D.es.ign 

This study ad.opt.ed 3x2x2 pr.et.est - p.ostt.est, c .ontr.ol group quasi-exp.eri.ment.al 

d.es.ign. The r.ese.arch had th.ree (3) groups: two exp.eri.ment.al groups and one c .ontr.ol 

group. The exp.eri.ment.al groups had p.art.ic.ipants in Em.oti.on F.ocus.ed and C.og.nit.ive 

Beh.avio.ur.al Th.er.apy. Th.er.e w.er.e two c.olumns stat.ing the Couns.ell.ing S.elf 

Eff.icacy of the p.art.ic.ipants and two c.olumns f.or EI,  ind.icat.ing H.igh, Low, and 

H.igh and Low l.ev.els, r.esp.ect.iv.ely. This d.es.ign was ad.opt.ed to enable the 

r.ese .arch.er ex.am.ine the int.eract.ive eff.ects of ind.ependent v.ariabl.es and d.ependent 

v.ariabl.es. 

 

Table 3x2x2 FACTORIAL MATRIX FOR THE STUDY  

Fact.ori.al Matrix f.or the Study 

TREATMENT  CSE  

 

 

T.ot.al 

 HIGH (B1)   LOW (B2) 

 EI(C) 

H.igh (C1) Low (C2)  H.igh (C1) Low (C2)  

EFT(A1) n= 5 n= 7 n= 6  n=7  

CBT(A2) n= 7 n= 7 n= 6 n= 5  

C.ontr.ol(A3) n= 6 n= 6  n= 5 n= 7  

 

EFT-Em .oti.on- F.ocus.ed , CBT- C.og.nit.ive Beh.avio.ur.al Th.er.apy  

K.ey 

A1- Em.oti.on-F.ocus.ed Th.er.apy 

A2- C.og.nit.ive Beh.avio.ur.al Th.er.apy 

A3-C.ontr.ol Group 
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B1- H.igh Couns.ell.ing S.elf Eff.icacy 

B2- Low Couns.ell.ing S.elf Eff.icacy 

C1- H.igh EI 

C2- Low EI. 

3.2  P.op.u.lati.on 

The p.op.u.lati .on f.or this study includ.ed all the P.re- S.erv.ice Couns.ell.ors fr.om the 

Faculty of Educati .on in the th.ree s.el.ect.ed f.ed.er.al un.iv.ersiti.es in So.uth-W.est 

N.ig.eria (Un.iv.ersity of Ibadan, Ibadan, Oyo-State, Ob .af.emi Aw.olowo Un.iv.ersity, 

Ile-Ife, Osun-State and Un.iv.ersity of Lag.os, Lag.os-State).  

 

3.3  S.ample and S.ampl .ing T.ech.niqu.es. 

The multi-sta.ge s.ampl.ing pr.oc .edu.re was us.ed. P.urp.os.ive s.ampl.ing t.ech.niq.ue was 

us.ed to s.el.ect fo.ur f.ed.er.al un.iv.ersiti.es (Un.iv.ersity of Ibadan UI; Ob.af.emi Aw.olowo 

Un.iv.ersity OAU;  Un.iv.ersity of Lag.os UNILAG; and F.ed.er.al Un.iv.ersity Oye- 

Ekiti, FUOYE) that off.er.ed Bach.el.or of Educati.on D.eg.ree in Gu.idance and 

Couns.ell.ing. S.imple rand.om s.ampl.ing was us.ed to s.el.ect th.ree f.ed.er.al un.iv.ersiti .es 

(UI, OAU, and UNILAG) o.ut of the fo.ur f .ed.er.al un.iv.ersiti .es. The p.art.ic.ipants who 

sc .or.ed h.igh on Zung S.elf- an.xi.ety rat.ing (r=0.74) w.er.e s.el.ect.ed and rand.omly 

ass.ign.ed to Em.oti.on F.ocus.ed Th.er.apy (25), CBT (25) and C.ontr.ol groups (24). The 

s.ampl.es w.er.e susta .in.ed with pr.ovisi.on of ex.er.cise bo.oks, b.all pens and r.efr.esh.ment 

d.ur.ing s.essi.ons. 

3.4  Inclusi.on Crit.eria 

1. The p.art.ic.ipants of this study w.er.e students in 300 and 400 l.ev.els in the s.el.ect.ed 

un.iv.ersiti.es off.er.ing Bach.el.or of Educati.on D.eg.ree in Gu.idance and 

Couns.ell.ing. Th.ey w.er.e the p.re-s.erv.ice couns.ell .ors. 

2. The p.art.ic.ipants w.er.e b.on.af.ide full-ti.me und.ergraduate students of the s.el.ect.ed 

instit.uti.ons. 

3. Th.ey must h.ave sc .or.ed h.igh in An.xi.ety Sc.reen.ing Sc.al.es adm.in.ist.er.ed to th.em. 

4. Th.ose that w.er.e w.ill.ing to p.art.ic.ipate in the t.reat.ment pr.ogr.amm.es. 

 

3.5  Instru.mentati.on 

This study ut .ilis.ed fo.ur instru.ments f.or  c.oll.ecti.on of data. One sc .ale was us .ed f.or 

the sc.reen.ing ex.er.cise. 
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3.5.1  Zung Self Anxiety Rating Scale  

The Zung S.elf-Rat.ing sc.ale d.ev.el.op.ed by Zung (1971) was ad.apt.ed and us.ed as a 

sc.reen.ing to.ols to measu.re p.re-s.erv.ice couns.ell.ors an.xi.ety in this study. The Zung 

sc.ale is a s.urv.ey of only 20 stat .em.ents. Int.er-rat.er re.liab.ility c .onstructs has been 

r.ep.ort.ed as an Intra c.lass C.or.re.lati.on Co.eff.ic.ient of 0.74–0.96 [Bruss 1994] and 

V.al.idity of The t.ot.al sc .or.e obta.in.ed us.ing the structu.r.ed int.er-view f.ormat 

c.or.re.lat.ed h.ighly with the t.ot.al sc.or.e of the traditi.on.al f.ormat on b.oth d.ay one (r = 

0.77, P < 01) and d .ay two (r = 0.75, P < 01). Ex.ampl.es of s.om.e of th.ese stat.em.ents 

include: (1) "I am b.oth.er.ed by dizzy sp.ells."(2) "I fe.el m .or.e n.ervous or an.xious than 

usu.al."(3) "I can b.reathe in and o.ut eas.ily." Ho.we .v.er, f.or the pr.esent study, the it.ems 

in the sc.ale w.er.e m.od.ifi.ed to measu.re p.re-s.erv.ice couns.ell.ors an.xi.ety. F.or ex.ample 

“I am b.oth.er.ed by dizzy sp.ells d.ur.ing couns.ell.ing s.essi.on” I fe.el m.or.e n.ervous and 

an.xious than usu.al d.ur.ing couns.ell .ing s.essi.on” and I can b.reathe in and o.ut eas.ily 

d.ur.ing couns.ell.ing s.essi.on with clients” the sc .ale was subj .ect.ed to a p.il.ot t.est f .or 

cult.ur.al sensit.ivity and it r.ec.ord.ed a Cr.onbach alpha of  0.87. 

Each one is a p.osit .ive or n.egat.ive stat .em.ent that re.lat.es to s.om.e of the sympt.oms of 

an.xi.ety. Patients ar.e exp.ect.ed to answ.er th.ese qu.esti.ons on the.ir own by s .el.ect.ing 

any one of the f.ollow.ing fo.ur answ.ers: 

A little of the ti.me,- S.om.e of the ti.me,- G.oo.d p.art of the ti.me,-  M .ost of the ti .me. 

Th.er.e is neith.er a "n.one of the ti .me" n.or an " .all of the ti.me" opti .on on this sc.ale, 

pr.esumably to f.orce pe.ople to th.ink m.or.e abo.ut the.ir tr.ue sympt.oms. 

Zung S.elf Rat.ing Sc.ale f.or an.xi.ety is w.id.ely us.ed in the psychiatr .ic fi.eld. It is n.ot 

c.ons.id.er.ed a r.ep.lac.em.ent f.or a prof.essi.on.al diagn.osis, b.ut has been pr.oven at least 

int.ern.ally re.liable in many d.iff.er.ent t.ests, and c.ont.inu.es to be us.ed in the cl.in.ic.al 

fi.eld. 

 

T.ayl.or Man.if.est An.xi.ety Sc.ale d.ev.el.op.ed by T.ayl.or 1953 was ad.apt.ed to measu.re 

p.re-s.erv.ice couns.ell .ors an.xi.ety. It is a t.est of an.xi.ety as a p.ers.on.ality trait, to 

ident.ify subj.ects who would be us.eful in the study of an.xi.ety dis.ord.ers. The sc.ale has 

often been us.ed to s.ep.arate n.orm.al p.art.ic.ipants fr.om th.ose who would be c .ons.id.er.ed 

to h.ave path.ol.og.ic.al an.xi.ety l.ev.els. The TMAS has been shown to h .ave h.igh t.est-

r.et.est re.liab.ility. The TMAS has been pr.oven re.liable us.ing t.est-r.et.est re.liab.ility. 

O’C.onn.or, L.orr, and St.aff.ord found th.er.e w.er.e f.ive gen.er.al fact.ors in the sc.ale: 
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chro.n.ic an.xi.ety or w.orry, .inc .reas.ed physi.ol.og.ic .al .react.ivity, sle .eps dist.urbanc .es 

ass.oc .iat.ed with inn.er stra.in, sense of p.ers.on.al inad.equacy, and m.ot.or tensi.on.  

This study show.ed that p.ers.ons adm.in.ist.er.ed the t .est could displ.ay d.iff.er.ent an.xi.ety 

l.ev.els acr.oss th.ese ar.eas. S.ampl.es of the or.ig.in.al it .ems w.er.e as f .ollows: “I 

f.re.q.uently n.ot.ice my hand sh.ak.es when I try do s.om.eth.ing”, “My hands and fe.et ar.e 

usu.ally w.arm enough”   the r.ep.ort.ed re.liab.ility c.onstructs f .or sc.ale was 0.82 

ind.icat.ing a h.igh re.liab.ility. Ho.we .v.er, f.or the pr.esent study, the it.ems in the sc .ale 

w.er.e m .od.ifi.ed to measu.re p.re-s.erv.ice couns.ell.ors an.xi.ety. F.or ex.ample “I 

f.re.q.uently n.ot.ice my hand sh.ak.es when couns.ell.ing client(s), “My hands and fe .et ar.e 

usu.ally w.arm enough d.ur.ing int .eracti.on with client(s)”. This it.ems w.er.e measu.r.ed 

us.ing 5 l.ik.ert r.esp.onse rang.ing fr.om Str.ongly Disag.ree to Str.ongly Ag.ree. M.or.e so , 

f.or the c.ur.rent study, the sc .ale was subj .ect.ed to a p.il.ot t.est f.or cult.ur.al sensit .ivity 

and it r.ec.ord.ed a Cr.onbach alpha of  0.74 

 

Emotional Intelligence Sc .ale- EIS 

Em.oti.on.al Int.ell.ig.ence Sc.ale- EIS: - The Em .oti.on.al Int.ell .ig.ence sc.ale (EIS)  also 

known as The Sch.utte S.elf- R.ep.ort Em .oti.on.al Int.ell.ig.ence T .est (SSEIT) was 

d.ev.el.op.ed by Sch.utte, M.aluff, Hagg.erty, Co.op.er, G.olden and D.ornhe.im (1998) to 

ass.ess em.oti.on.al int .ell.ig.ence bas.ed on s.elf-r.ep.ort r.esp.ons.es of the r.esp.ondents. It is 

a m.eth.od of meas.ur.ing gen.er.al Em.oti.on.al Int .ell .ig.ence (EI), us.ing fo.ur sub-sc .al.es: 

em.oti.on p.erc.epti .on, ut.iliz.ing em.oti.ons, manag.ing s.elf – re.le.vant em.oti.ons, 

manag.ing oth.ers’ em.oti.ons. The SSEIT is structu .r.ed fr.om the Em .oti.on.al 

Int.ell.ig.ence m.od.el by S.al.ov.ey and M.ay.er (1990). The SSEIT m .od.els is cl.os.ely 

ass.oc .iat.ed with the EQ-I m.od.el of Em.oti.on.al Int.ell.ig.ence. The instru.ment  has 33 

it.ems apprais.ing em .oti.ons in s.elf and oth.ers, re.gu.lati.on of em.oti.ons in s.elf and 

oth.ers, ut.ilizati.on of em.oti.ons in s.olv.ing pr.obl.ems, This sc.ale h.ave been eff.ect.ive in 

studi.es c .arri.ed o.ut in N.ig.eria; ( Ad.ey.emo and Ag.okei, 2011, Ad.ey.emo, 2010, 2005; 

S.al.ami, 2007 ; Ar.emu and Tejum.ol.a, 2008). 

 

R.esp.ondents ar.e re .qui.r.ed to r.esp.ond to it.ems by ind.icat .ing the.ir ag.re.em.ent to each 

of the 33 stat .em.ents us.ing a l.ik.ert sc .ale rang.ing fr.om 1 ( str.ongly disag.ree) to 5 ( 

str.ongly ag.ree). The sc.or.es ran.ge b.et.ween 33 and 165. A sc .or.e be.low 77 is low 
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wh.ile a sc.or.e fr.om 78 to 121 is m.od.erate and 122 and ab.ove is h.igh. Em.oti.on.al 

int.ell.ig.ence Sc .ale (EIS) d.em.onstrat.ed h.igh int .ern.al c.onsistency with Cr.onbach alpha 

rang.ing fr.om 0.87 to 0.90 and a two we .ek t.est-r.et.est re.liab.ility co.eff.ic.ient to 0.78. 

Ex.ampl.es of s.om.e it .ems in the sc .ale “ I know when to spe .ak abo.ut my pr.obl.ems to 

oth.ers” and  “I exp.ect that I w.ill do so we.ll on m.ost th.ing I try”. 

Couns .ell.or’s Act.ivity S.elf-Eff.icacy Sc.ale: 

The Couns .ell.or Act.ivity S.elf-Eff.icacy Sc.ale (CASES) is a s.elf-r.ep.ort measu.re of 

couns.ell .ing s.elf-.eff.icacy d.ev.el.op.ed by Lent et al. (2003). It c .onsists of 41 it .ems with 

a 10- po.int L.ik.ert-type sc.ale in wh.ich r.esp.ondents rate the.ir c.onf.idence fr.om 0 (no 

c.onf.idence at all) to 9 (c.ompl .ete c.omp.etence). P.art.ic .ipants r.esp.ond to it.ems by 

ind.icat.ing how c .onf.ident th.ey ar.e in the.ir ab.ility to use list.ed sk.ills eff.ect.iv.ely “ .ov.er 

the next we .ek, in couns.ell.ing m.ost clients.” It measu.r.es th.ree asp.ects of couns.ell.ing 

s.elf-.eff.icacy. Th.ese ar.e; H.elp.ing Sk.ills S.elf-.eff.icacy - ab.ility to c.reate a fac.ilitat.ive 

re.lati.onsh.ip and el.ic.it inf.ormati .on fr.om client, h.elp client ga .in und.erstand.ing, 

pr.om.ot.ing chang.es in aff.ect thought or beh.avio.ur (f.or ex.ample, “.to po.int o.ut 

discr.epan.ci.es, c.ontrad.icti.ons, d.efenc .es or irrati.on.al be.li.efs of wh.ich the client is 

unaw.ar.e or that he or she is unw.ill.ing or unable to chan .ge”); 

 

S.essi.on Manag.em.ent S.elf-.eff.icacy - Int.egrat.ing bas.ic sk.ills to mana .ge c.omm.on 

couns.ell .ing tasks such as r.esp.ond.ing to n.ormat .ive s.essi.on d.emands(f.or ex.ample, “.to 

ke.ep s.essi.ons on track and f .ocus.ed”); and Couns .ell .ing Ch.alleng.es S.elf-.eff.icacy - 

Manag.ing situati.ons that seas.on.ed couns.ell.ors would f.ind ch.alleng.ing, c.op.ing with 

and pr.obl.em s.olv.ing d.iff.icult s.essi.on scen.ari.os. F.or ex.ample, “.to w.ork with a client 

who shows s.igns of s.ev.er.e.ly dist.urb.ed th.ink.ing”.  

 

To expl.or.e the v.al.idity of the CASES, Lent et al. (2003) adm .in.ist.er.ed a pack.et of 

instru.ments to a s.ample of 345 und.ergraduate and graduate students. The instru .ment 

pack includ.ed the CASES as we .ll as the Couns .ell.ing S.elf-.est.imate Invent .ory 

(COSE), the int.er.est in th.er.apy act.iviti .es subsc.ale of the S.cientist- Practiti.on.er 

Invent .ory (SPI), the Couns .ell.ing R.ole O.utc.om.e Exp.ectati.ons Sc.ale, the P.osit.ive and 

N.egat.ive Aff.ect Sch.edule (PANAS), and the S.oc.i.al D.es.irab.ility Sc.ale. Additi.on.ally, 

the au.th.ors d.ev.el.op two qu.esti.ons re.g.ard.ing couns.ell .ing c .ar.e .er go.als. 
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Each of the the.or.et.ic .ally p.osit.ed sc .al.es was expl.or.ed ind.iv.idu.ally with fact.or 

an.alysis, sugg.est.ing that the H.elp.ing Sk.ills S.elf-.eff.icacy Sc.ale c .onsist.ed of th.ree 

fact.ors (expl .orati.on,  ins.ight and acti.on sk.ills), the S.essi.on Manag.em.ent S.elf- 

eff.icacy Sc.ale had a one fact.or s.ol.uti.on, and the Couns .ell .ing Ch.alleng.es S.elf-

Eff.icacy c.onsist .ed of two fact.ors (client distr.ess and re.lati.onsh.ip c.onfl.ict). The t .ot.al 

CASES was subj .ect.ed to fact.or an.alys.es wh.ich re.ve.al.ed str.ong int .er-sc.ale 

c.or.re.lati.ons and inf .orm.ed the c .ol.la.ps.ing of fact.ors one and two, sugg.est.ing that 

h.elp.ing and s.essi.on manag.em.ent sk.ills s.elf-.eff.icacy str.ongly ov.er.la.pp.ed wh.ile 

couns.ell .ing ch.alleng.es s.elf-.eff.icacy includ.ed dist.inct el.em.ents. 

 

C.onv.er.gent v.al.idity was found as the CASES c .or.re.lat.ed h.ighly with the COSE, an 

e.xist.ing measu.re of couns.ell .ing s.elf-.eff.icacy. F.urth.er ev.idence of discr.im.inant 

v.al.idity was establish.ed as the CASES show sm .all and n.on-s.ign.if.icant c.or.re.lati.ons 

with the s.oc .i.al d.es.irab.ility measu.re. Crit .eri.on v.al.idity was expl.or.ed by t.est.ing 

re.lati.onsh.ips am.ong adm .in.ist.er.ed measu.r.es aga.inst what would be ant.ic.ipat.ed by 

s.oc .i.al-c .og.nit.ive c.ar.e.er the .ory (SCCT) int.er.est and cho.ice m .od.el. C.onsistent with 

the int.er.est m.od.el, CASES sc.or.es c .ontr.ib.ut.ed u.niqu.ely to the v.ariance of 

occupati.on.al int .er.est and when c.omb.in.ed with o.utc.om.e exp.ectati.ons, account.ed f.or 

47% of the v.ariance in occupati .on.al int.er.est.  
 

In additi.on, sm.all to m.edium c.or.re.lati .ons w.er.e found b.et.ween CASES sc .or.es and 

students’ occupati.on.al go.als, a di.r.ecti.on.al re.lati .onsh.ip wh.ich is the.or.et.ic.ally 

c.onsistent, al.beit m.od.estly, with what is p .osit .ed by the cho.ice m.od.el. Additi.on.ally, 

CASES sc .or.es inc.reas.ed with l.ev.el of couns.ell.ing exp.erience as ant.ic.ipat.ed and 

w.er.e ad.equat.ely sensit.ive to n.ot.ice chang.es that occ.urr.ed d.ur.ing 15 we .eks of p.re-

pract.icum exp.erienc.es. The au.th.ors also r.ep.ort.ed the CASES t.ot.al sc.or.e had a h.igh 

re.liab.ility with a Cr.onbach’s alpha of 97. The sc .ale was p.il.ot t.est .ed with p.re-s.erv.ice 

couns.ell .ors fr.om a un.iv.ersity oth.er than th.ose in this study pr.oduc .ed a sc .ale alpha of 

0.78. 

3.6  Pr .oc .edu.re 

The r.ese.arch.er sought the p.ermissi .on of the Un.iv.ersiti .es’ au.th.oriti.es and the 

d.ep.art.ments that w.er.e us.ed f.or the study. A-d.ay tra.in.ing was orga.nis.ed by the 
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r.ese.arch.er to tra.in the r.ese.arch assistants. The r.ese.arch assistants w.er.e Mast.ers 

D.eg.ree students in Gu.idance and Couns.ell.ing.  

The r.ese .arch.er be.gan an e.ight (8)-s .essi.on of tra.in.ing to the numb.er of p.art.ic.ipants 

s.el.ect.ed who w.er.e in th.ird and f .in.al ye .ars. P.re- s.erv.ice couns.ell.ors’ students 

p.art.ic.ipat.ed in the tra.in.ing in each of the un.iv.ersiti.es. An EI sc .ale was us.ed as a p.re-

t.est to ass.ess the l.ev.el of p.re-s.erv.ice couns.ell.or’s an.xi.ety fr.om the s.el.ect.ed 

un.iv.ersiti.es in re.lat.ed d.ep.art.ments. S.el.ect.ed p.art.ic.ipants fr.om the two t.reat.ment 

groups w.er.e g.iven tra.in.ing on C .og.nit.ive Beh.avio.ur.al and Em.oti.on f.ocus.ed 

r.esp.ect.iv.ely.  
 

3.7  C.ontr.ol of Extraneous V.ariabl.es 

The r.ese.arch.er c .ontr.oll.ed s.om.e extraneous v.ariabl.es that could aff .ect the o.utc .om.e of 

the exp.eri.ments us.ing c .erta.in strat.egi.es that h.elp.ed to mana.ge the intrusi .on of th.ese 

v.ariabl.es. The r.ese.arch.er f .irst ensu.r.ed rand.omisati.on in the s.el.ecti.on of the 

p.art.ic.ipants f .or the study. M.or.e so, the maj .or int.erventi.ons w.er.e  adm.in.ist.er.ed in 

two d.iff.er.ent un.iv.ersiti.es, wh.ile a p.lac.ebo t.reat.ment w.er.e adm.in.ist.er.ed to a 

d.iff.er.ent un.iv.ersity as a c .ontr.ol group. 

S.ec.ondly, the r.ese.arch.er ensu.r.ed that a 3x2x2 fact .ori.al matrix was c .ar.efully adh.er.ed 

to in the co.urse of c.arry.ing o.ut the study, and the s.el.ecti.on of p.art.ic.ipants was 

str.ictly bas.ed on the o.utl.in.ed crit.eri.on. 

 

3.8  T.reat.ment Packag.es O.utl.ine 

D.iff.er.ent tra.in.ing s.essi.ons w.er.e h.eld f.or p.re-s.erv.ice couns.ell.or’s an.xi.ety. 

Exp.eri.ment.al Group 1 (Em.oti.on.al F.ocus.ed th.er.apy) 

Couns .ell.ing P.re-s.erv.ice Couns.ell.or An.xi.ety 

S.essi.on 1: P.re-t.est Adm.in.istrati.on 

S.essi.on2: D.ef.in.iti.on of Couns.ell.ing p.re-s.erv.ice couns.ell .or’s an.xi.ety, as we .ll as pr.os 

and c.ons of couns.ell.ing p.re-s.erv.ice couns.ell.or’s an.xi.ety 

S.essi.on 3: Exp.la.in.ing the mean.ing and Stag.es of Em.oti.on.al F.ocus.ed Th.er.apy 

S.essi.on 4: Discussi.on on Un-c.ov.er.ing the Em.oti.on.al tr.uth of the sympt.om 

S.essi.on 5: Tra.in.ing in C.reati.on of Disc .ov.ery Exp.erienc.es and Re .lat.ed C.onc.epts 

S.essi.on 6: Discussi.on on C.reati.ons of Int .egrati.on Exp.erienc.es 

S.essi.on 7: Exp.la.in.ing the C.onc.ept of Em.oti.on Transf .ormati.on 

S.essi.on 8: Tra.in.ing in Beh.avio.ur M.od.if.icati .on 
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S.essi.on 9: Ov.er.all R.eview, P.ost- Exp.eri.ment T.est Adm .in.istrati.on and C.onclusi.on 

S.essi.on 10: F.ollow-up 

Exp.eri.ment.al Group 2 (CBT) 

Couns .ell.ing P.re-s.erv.ice Couns.ell.or’s An.xi.ety 

S.essi.on 1: P.re-t.est Adm.in.istrati.on (Establish.ing r.app.ort with the students and Go.al 

S.ett.ing) 

S.essi.on 2: D.ef.in.iti.on of An.xi.ety and its natu.re (Ident.ify.ing the c.ur.rent pr.obl.ems) 

S.essi.on 3: Discussi.on of Mean.ing and pr.oc .ess.es of CBT (S.elf-Obs.er.vati.on) 

S.essi.on 4: Tra.in.ing in P.osit.ive Th.ink.ing Strat.egi.es (Go.al S.ett .ing) 

S.essi.on 5: Tra.in.ing in the Manag.em.ent of An.xi.eti .es (Strat.egi.es – S.elf t.alk)  

S.essi.on 6: Exp.la.in.ing Structu.r.ed pr.obl.em-s.olv.ing tra.in.ing 

S.essi.on 7: Discussi.on of how to de.al with an.xi.ety 

S.essi.on 8: Tra.in.ing in Ass.ert.ive Imag.in.ary S.elf- mo.nit.or.ing 

S.essi.on 9: P.ost- Exp.eri.ment T.est Adm.in.istrati .on and C.onclusi.on 

S.essi.on 10: F.ollow-up 

 

C.ontr.ol Group 

S.essi.on 1: Adm.in.istrati.on of P.re-t.est Instru.ment in the 1st we.ek 

S.essi.on 2: Mean.ing of Ex.am.inati .on M.alpract.ic.es 

S.essi.on 3: C.ons.eq.uenc.es of Ex.am.inati.on M.alpract.ic .es 

S.essi.on 4: Adm.in.istrati.on of P.ost- t.est Instru.ment in the 4th we.ek. 

 

3.9  M.eth.od of Data An.alysis 

Data w.er.e an.alys.ed us.ing An.alysis of C.ov.ariance (ANCOVA) wh.ich was us.ed f.or 

the f.ollow.ing reas.ons: 

-  F.or the el.im.inati.on of c.onfounds (C.onfounds ar.e un.measu.r.ed v.ariabl.es that 

dist.ort r.esults of study. It v.ari.es syst.emat.ic.ally with exp.eri.ment.al 

man.ip.u.lati .on). 

-  Anc.ov.a has the ab.ility to adjust t.reat.ment means, int.erpr.et data, est.imate 

miss.ing data, inc.rease pr.ec .isi.on in rand.omis.ed exp.eri.ment, and t.ake 

c.or.re.lati.on b.et.ween p.re- and p.ost-t.est measu.r.es in.to account. 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

This ch.apt.er pr.ov.id.es the statist.ic.al r.esults of the an.alys.ed data, re.ve.al.ing the 

o.utc.om.es of the study.  

4.1 D.em.ogr.aph.ic Prof.ile of P.art.ic.ipants 

DEMOGRAPHICS 

AGE (N=74) FREQUENCY PERCENTAGE 

16-20 ye.ars 8 10.8 

21-25ye.ars 42 57.8 

26-30ye.ars 24 32.4 

GENDER (N=74) FREQUENCY PERCENTAGE 

M.ale 28 37.8 

F.em.ale 46 62.4 

LEVEL ( N=74) FREQUENCY PERCENTAGE 

300 38 51.4 

400 36 48.6 
 

Table 4.1 revealed that 8 (10.8%), out of the 74 participants, were between 16 and 20 

years of age; 42( 57.8%) were between 21 and 25 years of age, and 24( 32.4%) were 

between 26 and 30years of age. Male participants were  28 (37.8%), and forty-six 

(62.4%)  were females participants. This implies that there were more females than 

males in this study. Also, thirty-eight (51.4%) were 300 level students, and thirty-six 

(48.6%) were 400 level students. 
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Hyp.oth.es.es 

Hyp.oth.esis 1:  

Table 4.2 The summ.ary of the An.alysis of C.ov.ariance (ANCOVA) is pr.esent.ed in 

be.low. 

So.urce Type III 

Sum of 

Squ.ar.es 

Df Mean 

Squ.ar.e 

F S.ig. P.arti.a

l Eta 

Squ.ar .

ed 

C.orr.ect.ed M.od.el 15084.299a 12 1160.331 261.807 .000 .982 

Int.erc.ept 28.878 1 28.878 6.443 .027 .096 

Pr.et.est An.xi.ety 87.927 1 87.927 19.551 .000 .243 

T.reat.ment 11314.706 2 5657.353 1262.238 .000 .976 

EI 72.318 1 72.318 16.135 .001 .209 

Couns.ell.ing-

Eff.icacy 

243.963 1 243.963 54.432 .000 .472 

T.reat.ment * EI 123.145 2 61.572 13.738 .000 .311 

T.reat.ment * 

Couns.ell.ing-

Eff.icacy 

145.534 2 72.767 16.235 .000 .347 

EI * Couns .ell.ing-

Eff.icacy 

11.746 1 11.746 2.621 .172 .041 

T.reat.ment * EI * 

Couns.ell.ing-

Eff.icacy 

10.870 1 10.870 2.425 .169 .038 

Err.or 273.415 61 4.482    

T.ot.al 
120524.00

0 

74     

C.orr.ect.ed T.ot.al 15357.714 73     

R Squ.ar.ed = 982 (Adjust.ed R Squ.ar.ed = 977) 
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Table 4.4 shows that th.er.e is a s.ign.if.icant ma.in eff.ect of PA t.reat.ment at f.ed.er.al 

un.iv.ersiti.es; F (2; 71) = 1262.2, p <0.01, η2 = 0.976. C .ons.eq.uently, the null 

hyp.oth.esis is rej.ect.ed. This means that couns.ell.ing eff.icacy infl.uenc .es the.ir TA. The 

table also shows that the student couns.ell.ing eff.ic.iency rate is 47.2% of the chan.ge in 

the .ir TA. 

The pa.ir-wise c.omp.aris.on us.ing B.onf.erro.ni was c.om.pu.t.ed, and the r.esult is shown 

in table 4.2. 

 

Table 4.3: B.onf .er.on.ni Pa.ir-wise C.omp.aris.on show.ing the s.ign.if.icant 

d.iff.er.enc.es am.ong v.arious t.reat.ment groups and the c .ontr .ol group. 

(I) T.reat.ment (j) T.reat.ment 

Mean 

D.iff.er.ence (I-

J) 

Std. 

Err.or 

 

S.ig.c 

C.ontr.ol group  

(.mean= 59.481) 

EFT group 29.197 .867 .000 

c.og.nit.ive beh.avio.ur 

th.er.apy group 

31.975 .807 .000 

EFT group (.mean= 

30.284) 

C.ontr.ol group -29.197 .867 .000 

c.og.nit.ive beh.avio.ur 

th.er.apy group 

2.778 .829 .005 

C.og.nit.ive beh.avio.ur 

th.er.apy group (.mean= 

27.506) 

C.ontr.ol group -31.975 .807 .000 

EFT group -2.778 .829 .005 

 

Table 4.5  re.ve.als that aft.er c.ontr.oll.ing f.or the eff .ect of p.re-TA, exp.eri.ment.al group 

II (CBT) (.mean= 27.506) displ .ay.ed the low.est TA, f.ollow.ed by exp.eri.ment.al group I 

(EFT) (.mean= 30.284) and c .ontr.ol group (.mean= 59.481). By impl.icati.on, CBT is 

m.or.e p.otent in r.educ.ing PsCA than em.oti.on f.ocus th.er.apy.  
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Hyp.oth.esis Two:  

Table 4.4: B.onf.er.on.ni Pa .ir-wise C.omp.aris.on show.ing the s.ign.if.icant d.iff.er.ence 

am.ong l.ev.els of couns.ell.ing eff .icacy. 

 

Table 4.4 shows that aft.er adjust.ing f .or the eff.ect of TA p.re-t.est.ing, p.art.ic.ipants with 

h.igh couns.ell.ing eff.icacy (.mean = 38.703) had a low.er PsCA than p.art.ic.ipants with 

low couns.ell.ing eff .icacy (.mean = 40.438). The impl .icati.on is that m.or.e eff.ect.ive 

couns.ell .ing r.educ .es the l.ik.el.ih.oo.d of TA. 

 

  

 (I) Couns.ell.ing 

eff.icacy 

(J) Couns.ell.ing 

eff.icacy 

Mean 

D.iff.er .ence (I-J) Std. Err.or S.ig.c 

 Low couns.ell .ing-

.eff.icacy 

(.mean=40.438) 

H.igh couns.ell.ing-

.eff.icacy 

1.735 1.014 .280 

H.igh couns.ell .ing-

.eff.icacy 

(.mean=38.703) 

Low couns.ell.ing-

.eff.icacy 

-1.735 1.014 .280 
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Hyp.oth.esis Fo.ur:  

Table 4.5 also shows that th .er.e is a s.ign.if.icant int .eracti.on eff.ect of the eff .ect.iven.ess 

of t.reat .ment and couns .ell.ing on PSCA; F (2; 71) = 16.235, p <0.05, η2 = 0.347. 

Th.er.ef.or.e, the null hyp.oth.esis is rej .ect.ed. This means that the eff.ect.iven.ess of 

couns.ell .ing s.ign.if.icantly r.educ.ed the eff.ect of t.reat.ment on TA.  

 
Table 4.5: B.onf.er.on.ni Pa .ir-wise C.omp.aris.on show.ing the int.eracti.on eff .ect of 

t.reat.ment and couns.ell.ing eff.icacy on TA. 

T.reat.ment Couns.ell.ing-.eff.icacy Mean Std. Err .or 

C.ontr.ol group H.igh couns.ell.ing-.eff.icacy 

p.art.ic .ipants 

58.544a .799 

Low couns.ell.ing-.eff.icacy 

p.art.ic .ipants 

64.793a,b .842 

Em.oti.on-f.ocus.ed th.er.apy 

group 

H.igh couns.ell.ing-.eff.icacy 

p.art.ic .ipants 

26.550a,b .973 

Low couns.ell.ing-.eff.icacy 

p.art.ic .ipants 

31.647a,b .916 

C.og.nit.ive beh.avio.ur th.er.apy 

group 

H.igh couns.ell.ing-.eff.icacy 

p.art.ic .ipants 

33.450a .906 

Low couns.ell.ing-.eff.icacy 

p.art.ic .ipants 

22.797a,b .955 
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Table 4.5 shows that aft.er c.ontr.oll.ing f .or the eff.ect of TA pr.et.est.ing, t.reat.ment group 

II (CBT) was m.or.e m.od.erate in t.erms of couns.ell.ing eff.ect.iven.ess than t.reat.ment 

group I ( .em.oti.on-f.ocus.ed th.er.apy) and c.ontr.ol group. P.art.ic.ipants in exp.eri.ment.al 

group II show.ed d.iff.er.ent l.ev.els of PsCA d.epend.ing on the eff.ect.iven.ess of the 

couns.ell .ing. The CBT int.erventi.on was m.or.e eff.ect.ive in r.educ.ing PsCA am.ong 

p.art.ic.ipants with low couns.ell .ing eff.ect.iven.ess (.mean = 22,797) than am .ong 

p.art.ic.ipants with h.igh couns.ell.ing eff.ect.iven.ess (.mean = 33.450). 

 

  



A gr.aph.ic r.epr.esentati.on of this int

F.igu.re 4.4: L.ine gr.aph show
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on of this int.eracti.on is pr.esent.ed in f.igu.re 4.8 

aph show.ing the int.eracti.on eff.ect of t.reat.ment and CSE

  

 

ment and CSE 
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Hyp.oth.esis Fo.ur:  

Table 4.6 f.urth.er shows that th.er.e is a s.ign.if.icant ma .in eff.ect of EI on PSCA; F(1;71)= 

16.135, p<0.01, η2= 0.209. Hence the null hyp.oth.esis is rej.ect.ed. This impli.es that 

th.er.e is a s.ign.if.icant d.iff.er.ence in the PsCA of low and h.igh EI p.art.ic.ipants. The 

table f .urth.er re.ve .als that p.art.ic.ipants’ EI account.ed f.or 20.9% chan.ge in the.ir TA; 

that is, EI had l.ar.ge eff.ect in the v.ariati.on of the.ir PsCA sc .or.e the r.esult is shown in 

Table 4.6. 
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Table 4.6: B.onf.er.on.ni Pa.ir-wise C.omp.aris.on show.ing the s.ign.if.icant d.iff.er.ence in 

EI (h.igh and low) of TA. 

 

 

  

(I) EI (J) EI 

Mean 

D.iff.er .ence (I-J) Std. Err.or S.ig.c 

 H.ighEI p.art.ic.ipants 

(.mean= 39.14) 

Low EI p.art.ic.ipant -2.204 .704 .003 

Low EI p.art.ic.ipants 

(.mean=41.29) 

H.igh EI p.art.ic.ipant 2.204 .704 .003 
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Table 4.6 re .ve .als that aft.er c .ontr.oll.ing f.or the eff.ect of pr.et.est TA, p.art.ic.ipants with 

lowEI displ.ay.ed h.igh.er (.mean=41.29) an.xi.ety than th.ose with h.ighEI (.mean= 39.14). 

By impl.icati.on,  lowEI p.art.ic.ipants had h.igh.er tendency to displ.ay PsCA than th.ose 

with h.igh EI p.art.ic.ipants. 

 

  



122 
 

Hyp.oth.esis F.ive:  

Table 4.7: B.onf.er.on.ni Pa.ir-wise C.omp.aris.on Show.ing the Int.eracti.on Eff.ect of 

T.reat.ment and EI on TA. 

T.reat.ment EI Mean Std. 

Err.or 

C.ontr.ol group 

H.igh EI p.art.ic.ipant 
57.819a .794 

Low EI p.art.ic.ipant 
61.973a,b .829 

EFT (EFT)group 

H.igh EI p.art.ic.ipant 
28.715a,b .991 

Low EI p.art.ic.ipant 
33.422a,b .986 

C.og.nit.ive beh.avio.ur 

th.er.apy (CBT) group 

H.igh EI p.art.ic.ipant 
25.818a .888 

Low EI p.art.ic.ipant 
28.631b .728 
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Table 4.7 re.ve.als that aft.er c.ontr.oll.ing f .or the eff.ect of pr.et.est TA, exp.eri.ment.al 

group II (c.og.nit.ive beh.avio.ur th.er.apy) was m .or.e m.od.erat.ed by EI than exp.eri.ment.al 

group I ( .em.oti.on f.ocus th.er.apy) and c .ontr.ol group. P.art.ic.ipants in exp.eri.ment.al 

group II displ.ay.ed v.ary.ing l.ev.els of PsCA bas.ed on the EI. M.or.e.ov.er, CBT 

int.erventi.on was m.or.e eff.ect .ive in r.educ .ing PsCA am .ong p.art.ic.ipants with h.igh EI 

(.mean=25.818) than th.ose with low EI (.mean=28.631). Ho.we.v.er, em.oti.on f.ocus 

th.er.apy int.erventi.on was m.or.e eff.ect.ive in r.educ.ing the PsCA of p.art.ic .ipants with 

th.ose h.av.ing h.igh EI (.mean=28.715) than th.ose with low EI (.mean= 33.422). A 

gr.aph.ic .al r.epr.esentati.on of this int.eracti .on is pr.esent.ed in f.igu.re 4.13. 

 

  



 

A graphic representation of this interaction is presented in figure 4.5

F.igu.re 4.5: L.ine gr.aph show

 

 

124 

A graphic representation of this interaction is presented in figure 4.5 

aph show.ing the int.eracti.on eff.ect of t.reat.ment and EI

  

 

ment and EI 
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Hyp.oth.esis 6:  

Table 4.7 also shows that th.er.e is no s.ign.if.icant int.eracti.on eff.ect of couns.ell.ing 

eff.icacy and EI on TA; F (1; 71) = 2.621, p> 0.05, η2 = 0.041. Hence, the null 

hyp.oth.esis is acc.ept.ed. This means that the eff.ect.iven.ess of couns.ell.ing could n.ot 

s.ign.if.icantly r.educe the eff.ect of EI on TA. 
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4.2  Discussi.on of F.ind.ings 

D.em.ogr.aph.ic prof.ile of the p.art.ic.ipants 

In l.ine with the d.em.ogr.aph.ic prof.ile of the p.art.ic.ipants as illustrat.ed in  the.ir a.ge 

distr.ib.uti.on, the r.esult re.ve.al.ed that 8(10.8%) of 74 p.art.ic .ipants ar.e b.et.ween the a.ge 

ran.ge of 16-20 ye .ars of a.ge. By impl .icati.on this m.ight be as a r.esult of the l.ev.el 

ran.ge of the r.esp.ondent us.ed in the study, the r.ese.arch.er made use of 300 l.ev.el and 

400 students in the s.el.ect.ed un.iv.ersiti.es. The distr.ib.uti.on a .ge of 21-25 has the 

h.igh.est f.re.q.uency and p.ercenta.ge of (57.8%) of the 74 p .art.ic.ipants, by impl.icati.on 

this m.ight be as a r.esult of the ind.iv.idu.al exp.erienc.es acc.ord.ing to the sc.reen.ing 

instru.ments, m.ost of the r.esp.ondent c.am.e in as a di.r.ect entry student wh.ich means 

that th.ey must h.ave g.one through a nati.on.al c .ert.if.icate ex.am.inati.on (NCE) or 

ad.vance l.ev.el of educati .on (A’l.ev.els) b.ef.or.e c.om.ing in f.or the.ir d.eg.ree pr.ogr.am.me. 

A.ge is also an ind.ic.es f.or mast.ery and mat.urity. 

L.ars.on (1998) p .ostu .lat .es couns .ell .ors’ d.em.ogr.aph.ic fact.ors and couns.ell.ing s.elf-

.eff.icacy as be.ing int.ern.al fact.ors inv.olv.ed in couns.ell.or d.ev.el.op.ment. Couns.ell.ing 

s.elf-.eff.icacy r.ef.ers to the be.li.ef that one has the “c.apab.iliti.es to eff.ect.iv.ely couns.el a 

client” (L.ars.on et al. 1992, p. 120). Couns.ell.ing s.elf-.eff.icacy re.gu.lat.es tra.ine .es’ 

functio.n.ing in m.ak.ing couns.ell.ing r.esp.ons.es (L.ars.on 1998), and c .ons.eq.uently pl .ays 

an imp.ortant r.ole in tra .ine.es’ p.erf.ormanc .es (Ja.a.f.ar et al. 2009; L.ars.on et al. 1992; 

Lent et al. 2006). Acc.ord.ing to the s.oc.i.al c.og.nit.ive the.ory of Band.ura (1995), 

pe.ople’s s.elf-.eff.icacy d.ev.el.ops fr.om exp.erienc .es of mast.ery, obs.er.vati.on of oth.ers’ 

mast .ery, s.oc.i.al aff.irmati.on of the.ir mast.ery, and the.ir p.erc.epti.on of physi.ol.og.ic .al or 

em.oti.on.al stat.es d.ur.ing the exp.erience. Cult .ur.al c .ontexts, wh.ich include tra.ine .es’ 

sp.ec.if.ic a.ge, gend.er and .ethn.ic.ity, m.ay impact th.ese fo.ur so.urc.es of s.elf-.eff.icacy 

(K.lassen 2004 ) and sh.ape the d.ev.el.op.ment of tra .ine.es’ sense of c .omp.etence (P.ope-

D.avis et al. 1994). 

 

 A.ge, gend.er, and educati.on.al qu.al.if.icati.ons h.ave typ.ic.ally d.om.inat.ed the 

couns.ell .ing prof.essi.on in the U.S. Ri .em.ersma (2010) c .onduct.ed a d.em.ogr.aph.ic 

s.urv.ey of M.arria .ge and F.am.ily Th.er.apists (MFT) in C .al.if.or.nia with r.esults show.ing 

that ab.ove 70 % of MFT’s w .er.e f.em.ale, had an av.era.ge a .ge of 56.4 ye .ars, and that 

ab.ove 90 % w.er.e White. The s.am.e p.ercenta.ge of f.em.ale d.om.inance has been 

r.ep.ort.ed in the numb.er of und.ergraduate maj .ors in couns.ell.ing psych.ol.ogy in the 
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U.S. (C.arne .v.ale et al. 2011). To acc .omplish this missi.on, couns.ell .or educat .ors ar.e 

enco.urag.ed to c.ons.id.er the p.otenti.al impact of d.iv.ersity status on the .ir students’ 

prof.essi.on.al d.ev.el.op.ment. D.iv.ersity includ.es d.iff.er.enc.es in “rac.es, ec.on.om.ic 

backgrounds, ag.es, gend.ers, sexu.al orientati.ons, and phys .ic.al and ment.al ab.iliti.es” 

(CACREP 2009, p. 108). The sc .ope of the pr.esent study, ho.we.v.er, is l.imit.ed to a .ge, 

and gend.er. Tra .ine .es’ a.ge r.efl.ects b.oth d.ev.el.op.ment.al stag.es and gen.erati.on.al 

aff.iliati.on.  

 

Us.ingEr.iks.on’s ‘Identity D.ev.el.op.ment The.ory’, E.vans et al. (2010) o.utl.in.ed the 

ma .in c.onc.erns of c .olle.ge students in d.iff.er.ent a.ge groups as f.ollows: int.imate 

re.lati.onsh.ip f.or young adults, prof.essi.on.al establish.ment f.or the m .iddle-ag.ed, and 

s.ign.if.icant chang.es in thought patt.erns f.or old.er adults. Couns.ell .or tra.ine .es’ 

couns.ell .ing s.elf-.eff.icacy m.ay to s.om.e extent r.efl.ect the .ir re.lat.ive succ.ess in 

acc.omplish.ing such d.ev.el.op.ment.al tasks. Sh.allcr.oss (2009) al.erts us to the pr.esence 

of gen.erati.on.al identiti.es that m.ay aff.ect one’s sense of s.elf: ‘Baby Bo.om.ers’ (50 

ye.ars old and ab.ove) se.em to h.ave a str.ong sense of group identity; ‘Gen.erati .on 

X.ers’ (30–50 ye.ars old) a str.ong sense of ind.iv.idu.alism and au.to.n.omy; and 

‘Gen.erati.on Y.ers’ (10–30 ye.ars old) v.al.ue b.oth the.ir identity as ind.iv.idu.als and as 

m.emb.ers of a group. 

 

D.iff.er.enc.es in the sense of s.elf m.ay aff.ect the d.ev.el.op.ment and/.or expr.essi.on of 

s.elf- eff .icacy. F.urth.erm.or.e, pe.ople’s mast .ery of c.erta.in knowl.ed.ge and sk.ills m.ay 

chan.ge as th.ey a.ge. The.ir p.erc.epti.on of gen.erati.on-.re.lat.ed ab.iliti.es m.ay be aff.ect.ed 

by how much th .ey v.al.ue the sk.ills and knowl.ed.ge th.ey h.ave mast.er.ed f.or c .ur.rent j .ob 

exp.ectati.ons. F.or ex.ample, one’s c.og.nit.ive s.elf-.eff.icacy m.ay chan.ge acr.oss the 

l.if.espan d.ue to the chang.ing natu.re of L.ars.on (1998) p .ostu .lat .es couns .ell .ors’ 

d.em.ogr.aph.ic fact.ors and couns.ell.ing s.elf-.eff.icacy as be.ing int.ern.al fact.ors inv.olv.ed 

in couns.ell .or d.ev.el.op.ment. Couns.ell.ing s elf-.eff.icacy r.ef.ers to the be .li.ef that one has 

the “c.apab.iliti .es to eff.ect.iv.ely couns.el a client” (L.ars.on et al. 1992, p. 120). 

Couns.ell.ing s.elf- eff.icacy re.gu.lat.es tra.ine.es’ functio.n.ing in m.ak.ing couns.ell.ing 

r.esp.ons.es (L.ars.on 1998), andc .ons.eq.uently pl.ays an imp.ortant r.ole in tra.ine .es’ 

p.erf.ormanc.es (Ja.a.f.ar et al. 2009; L.ars.on et. .al. 1992; Lent et al. 2006). 
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Acc.ord.ing to the s.oc.i.al c.og.nit.ive the.ory of Band.ura (1995), pe.ople’s s.elf-.eff.icacy 

d.ev.el.ops fr.om exp.erienc.es of mast.ery, obs.er.vati.on of oth.ers’ mast.ery, s.oc .i.al 

aff.irmati.on of the.ir mast.ery, and the.ir p.erc.epti.on of physi.ol.og.ic .al or em .oti.on.al 

stat .es d.ur.ing the exp.erience. Cult .ur.al c.ontexts, wh.ich include tra.ine .es’ sp.ec .if.ic a .ge, 

gend.er and ethn.ic.ity, m.ay impact th.ese fo.ur so.urc.es of s.elf-.eff.icacy (K.lassen 2004 ) 

and sh.ape the d.ev.el.op.ment of tra.ine .es’ sense of c.omp.etence (P.ope-D.avis et al. 

1994). 

Tra .ine .es’ a .ge r.efl.ects b.oth d.ev.el.op.ment.al stag.es and gen.erati.on.al aff.iliati.on. Us.ing 

Er.iks.on’s ‘Identity D.ev.el.op.ment The .ory’, E.vans et al. (2010) o.utl.in.ed the ma.in 

c.onc.erns of c.olle.ge students in d.iff.er.ent a.ge groups as f .ollows: int .imate re.lati .onsh.ip 

f.or young adults, prof .essi.on.al establish.ment f .or the m.iddle-ag.ed, and s.ign.if.icant 

chang.es in thought patt.erns f.or old.er adults (p. 51). Couns.ell.or tra.ine.es’ couns.ell.ing 

s.elf-.eff.icacy m.ay to s.om.e extent r.efl.ect the .ir re.lat.ive succ.ess in acc .omplish.ing such 

d.ev.el.op.ment.al tasks. Sh.allcr.oss (2009) al .erts us to the pr.esence of gen.erati.on.al 

identiti.es that m.ay aff.ect one’s sense of s.elf: ‘Baby Bo.om.ers’ (50 ye.ars old and 

ab.ove) se.em to h.ave a str.ong sense of group identity; ‘Gen.erati.on X.ers’ (30–50 ye .ars 

old) a str.ong sense of ind.iv.idu.alism and au.to.n.omy; and ‘Gen.erati .on Y.ers’ (10–30 

ye.ars old) v.al.ue b.oth the .ir identity as ind.iv.idu.als and as m.emb.ers of a group. 

 

The f.irst hyp.oth.esis stat.ed that, th.er.e is no s.ign.if.icant ma.in eff .ect of t.reat.ment on 

PsCA in f .ed.er.al un.iv.ersiti .es. Ho.we.v.er, the r.esult ev.inc.ed a s.ign.if.icant d.iff.er.ence 

am.ong groups (EFT, CBT and c.ontr.ol) in the p.ost-t.est sc.or.es on PsCA. This 

s.ign.if.icant d.iff.er.ence ind.icat.ed a substan.ci.al ma.in eff.ect of t.reat.ment on PsCA in 

f.ed.er.al un.iv.ersiti .es. Hence, the null hyp.oth.esis was rej.ect.ed. This impli .es that  EFT 

and CBT ar.e eff.ect.ive in r.educ.ing PsCA am.ong f.ed.er.al un.iv.ersiti .es students’ 

couns.ell .ors. The B.onf.erro.ni Pa.ir-wise C.omp.aris.on f.urth.er ind.icat.ed that the group 

t.reat.ed with CBT displ .ay.ed low.est PsCA in c.omp.aris.on with the oth.er groups (EFT 

and c.ontr.ol group).  

 

The ab.ove f.ind.ings c.orr.ob.orate pri.or studi.es (Cumm .ings, H.allb.erg, M.art.in, Sl .em.on, 

and Hie .b.ert, 1990; C .ormi.er and C.ormi .er, 1991; R.onn.estad and Sk.ovh.olt, 2003; 

Menn.in et al. 2005). M .ost of th.ese studi.es sugg.est that PsCA is c .og.nit.iv.ely dr .iven as 

such att.empts to r.educe an.xi.ety w.er.e typ.ic.ally CBT pr.ogr.amm.es. In all th.ese 

studi.es, the c .og.nit.ive beh.avio.ur.al approach (such as s.elf-t.alk, ass.ert.ive imag.in.ary 
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s.elf-mo.nit.or.ing, go.al s.ett.ing, r.ole-pl.ay and/.or visu.al imag.ery us.ed eith.er al.one or 

c.omb.in.ed) was eff.ect .ive in r.educ.ing PsCA am.ong f.ed.er.al un.iv.ersiti.es students’ 

couns.ell .ors. Th.ese ar.e und.erp.inn.ed on the fact that the CBT fr.am.ew.ork, as espous.ed 

by B.ecks and Em .ery (1985), and W .ells and K.ing (2006), pr.op.os.ed a the.ory of 

couns.ell .or- tra.in.ing that int.egrat.es v.arious c.omp.onents of c .og.nit.ive beh.avio.ur.al 

the .ory in.to a un .ifi.ed, emp.ir.ic.ally t.estable m.od.el. This m .od.el is u.niq.ue in that it 

f.ocus.es on v.ariabl.es that m .ay re .lat.iv.ely r.educe PsCA. In this re .g.ard, r.ese.arch.ers 

h.ave expl.or.ed the impact of sp.ec.if.ic c .og.nit.ive beh.avio.ur.al int.erventi.ons and 

tra.in.ing m .eth.ods on the r.educti .on of PsCA.  

 

The p.oss.ible exp.lanati.on f.or the c.ur.rent f .ind.ing re.v.olv.es around the fund.am.ent.als of 

CBT. The CBT m .odule f.ocus on m.od.ify.ing m.al.ad.apt.ive thoughts and transf .err.ing 

the sk.ills le .arn.ed in th.er.apy to ev.eryd.ay l.ife. It also pr.ov.id.es the pract.ic.al 

fr.am.ew.ork f .or all .eviat.ing or c.ur.ing psych.ol.og.ic .al/.em.oti.on.al distr.ess and 

dysfuncti .on.al beh.avio.ur, via und.erstand.ing and m.od.ify.ing au.t.omat.ic thoughts, 

int.erm.ediate and c.or.e be.li.efs, and sch.ema (Hofmann et al., 2012; R.ect.or and B.eck, 

2012). The eff.ect.iven.ess of CBT can be view.ed fr.om the p.ersp.ect.ive that the 

t.reat.ment be.li.efs un.arguably infl.uence how pe .ople th.ink, fe.el, m.ot.iv.ate th.ems.elv.es 

and act. P.re-s.erv.ice couns.ell.ors exp.os.ed to CBT w.er.e tra.in.ed to r.ec.og.nise and 

mana.ge the.ir an.xi.ety.  

 

F.urth.erm.or.e, acc.ord.ing to B.ecks, CBT and c .or.oll.ari.es ar.e imp.ortant asp.ects of 

p.erf.ormance and pr.ep.arati.on to succ.essfully acqui .re a new s.et of sk.ills, such as 

ov.erc.om.ing an.xi.ety.Th.ese attr.ib.ut.es m.ay h.ave impact .ed s.ign.if.icantly and p.osit.iv.ely 

on the r.educti.on of PsCA am.ong p.art.ic .ipants. This p.la.us.ibly expl.icat.es the natu.re of 

c.onn.ecti.on that was found b .et.ween CBT and PsCA of p.art.ic.ipants in this study. 

Em.oti.on F.ocus Th.er.apy (EFT) was also found to be eff .ect.ive in the r.educti.on of 

PsCA. This f .ind.ing is in c.ongr.uence with studi .es of e .arli.er r.ese.arch.ers (P.os, 

G.reenb.erg, G.oldman, and K.orman, 2003; Am.ir et al., 2005; Str.au.be et al., 2005; 

G.oldman and G.reenb.erg, 2005; F.ernandez-B.err.oc .al et al., 2006; Fish.er, Brown, 

Ar.on, Str.ong and Mash.ek 2010; Summ .erf.eldt et al. 2011; H.amp.el et al., 2011). 

 

The eff.ect.iven.ess of EFT in the r.educti.on of PsCA st.ems fr.om its ab.ility to go 

b.ey.ond cath.arsis, exp.osu.re or habituati .on, in r.estruct.ur.ing and transf .ormati.on of 
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pr.obl.emat.ic em.oti.on sch.em.es through a s.eq.uence of em.oti.on.al pr.oc.ess.ing st .eps 

(Pascu.al-Le.one and G.reenb.erg, 2007; T.imu.la .k and McEl.van.ey, 2018). In c.ontr.ary to 

CBT m.od.els, the EFT m.od.el p.ostu.lat.es that ind.iv.idu.als struggle to c.ope with 

sp.ec.if.ic tr.igg.ers wh.ich ev.oke in th.em sp.ec .if.ic chro.n.ic m.al.ad.apt.ive pa.inful fe.el.ings 

such as an.xi.ety (T.imu.la .k, McEl.van.ey, Ke.ogh, M.art.in, Cl .ar.e, Ch.ep.uk.ov.a and 

G.reenb.erg, 2017). Th.ese tr.igg.ers ar.e veh.em.ently avo.id.ed by ind.iv.idu.als us.ing 

n.egat.ive s.elf-t.reat .ments, em.oti.on.al and beh.avio.ur.al avo.idance. 

 

P.re-s.erv.ice couns.ell.ors exp.os.ed to EFT in this study w.er.e enco.urag.ed to exp.erience 

and acc.ept fe.el.ings as opp.os.ed to avo.id.ing or deny.ing unpleasant aff .ect.ive stat.es, 

art.icu.late the unm .et ne.eds impl .ic.it in th.ese unpleasant aff .ect.ive stat.es and h.elp to 

transf.orm th.ese pa.inful fe.el.ings through the gen.erati .on of ad.apt.ive em .oti.ons. By 

extensi.on, this transf .ormati.on m.od.el includ.ed inc.rease in em .oti.on aw.ar.en.ess, 

enhanc.ing em.oti.on re .gu.lati.on, and em.oti.on transf .orm.ing (D.av.ids.on, 2000). This 

could account f.or the eff.ect.iven.ess of EFT in the r.educti.on of PsCA in this study. 

 

Th.er.e is a s.ign.if.icant ma.in eff.ect of couns.ell.ing eff .icacy on PsCA. The r.esult f .urth.er 

ind.icat.es that h.igh.er CSE r.educ.es the l.ik.el.ih.oo.d of PsCA. This cann.ot be distanc.ed 

fr.om the fact that s.elf-.eff.icacy and an.xi.ety h.ave been found to be inv.ers.ely re.lat.ed 

(Hoffman, H.ill, H.olm.es, and F.reitas, 2005; Koz.ina et..al., 2010). Th.ese f.ind.ings can 

be c .ontextu.alis.ed in s.ev.er.al p.oss.ible w.ays. F.or instance, s.oc .i.al le .arn.ing the .ory 

couns.ell .or av.ers that th.er.e ar.e c.onst.el.lati .ons of d.et.erm.inants of an ind.iv.idu.als’ s.elf-

.eff.icacy, includ.ing mast.ery exp.erienc .es, v.ic .arious exp.erienc.es, v.erb.al p.ersuasi .on 

and em .oti.on.al arous.al (Band.ura, 1977). Studi.es in supp.ort of this obs.er.vati.on  

d.em.onstrate that l .ev.el of tra.in.ing and amount of couns.ell.ing exp.erience d.id 

s.ign.if.icantly pr.ed.ict couns.ell.ing s.elf-.eff.icacy (B.ar.bee et al. 2003),  as we.ll as 

d.ec.rease PsCA (Bischoff and B.ar.to.n, 2002). 

 

Hyp.oth.esis Th.ree re.ve.als that EI has a s .ign.if.icant ma.in eff.ect on PsCA in f .ed.er.al 

un.iv.ersiti.es in so.uth-w.est N.ig.eria. Pri.or studi.es h.ave shown that the acquisiti.on of EI 

sk.ills can s.ign.if.icantly low.er an.xi.ety in ad.ol.escents (R.es.urr.ec.ci.on, et al., 2014). 

L.ikewise, studi.es (Luml.ey et. al, 1996; De Gucht et. .al, 2004) h.ave obs.erv.ed that low 

EI c .ontr.ib.ut.es to the d .ev.el.op.ment, ma .intenance and exac .erbati .on of an.xi.ety wh.ich 

m.ight n.egat.iv.ely impact couns.ell.or d.ev.el.op.ment and p.erf.ormance.  
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A viable expl .icati.on of the s.ign.if.icant ma.in eff.ect of EI on PsCA can be und.erp.inn.ed 

on the c .or.oll.ari.es of EI, wh.ich s.ign.ifi.es that  b.ett.er s.elf-aw.ar.en.ess, p.ay.ing attenti .on 

to em.oti.ons, r.ec.og.niti.on and und.erstand.ing on.es.elf and oth.ers’ em.oti.ons, and us.ing 

th.em to mana .ge the.ir re.lati.onsh.ips and pr.ov.ide s.oc.i.al supp.ort ar.e int.egr.al 

c.omp.onents of couns.ell .ing d.ev.el.op.ment and p.erf.ormance. In additi.on, the ab.ility of 

em.oti.on re.gu.lati.on and s.oc.i.al sk.ill impr .ov.es c.op.ing m .echa.nisms and b.ett.er 

r.es.ilience (L.ol.aty, Ghah.ari, T.irg.ari and F.ard, 2012; Radf .ar, Aghaie, M.otashk.er, 

N.oohi and Sab.uri, 2013). Th.ese attr.ib.ut.es m.ay exp.la.in the k.ind of l.inka.ge that was 

found b.et.ween EI and PsCA of p.art.ic.ipants in this study. 

 
In Hyp.oth.esis Fo.ur, a s.ign.if.icant int.eracti .on eff.ect of t.reat.ments and couns.ell.ing 

eff.icacy on PsCA was obs.erv.ed. M.or.e .ov.er, the int.eracti.on eff.ect re.ve.als that h.av.ing 

a h.igh CSE in additi.on to the eff.ect of t.reat .ments approach.es is essenti.al in the 

r.educti.on of PsCA. This, ho.we .v.er, is d.iff.er.ent f.or b.oth t.reat.ment groups, g.iven that 

p.re-s.erv.ice couns.ell.ors exp.os.ed to EFT with h.igh CSE w.er.e b.ett.er off than th.ose 

exp.os.ed to CBT with h.igh CSE. Although a few p.oss.ible exp.lanati.ons on the nexus 

b.et.ween the t.reat.ments and CSE on PsCA e .xist fr.om p.re.vious studi.es (Gunt.er and 

Whitt.al, 2010; Ilkhchi, Po.ursh.ar.ifi and Al.ilo, 2011), CSE account.ed f.or a substanti.al 

amount of the v.ariance in PsCA in the c .ur.rent study.  

 
M.or.e so, this f .ind.ing supp.orts p.re.vious study o.utc .om.es, ev.inc .ing that, the st.rength 

of th.er.ap.eu.t.ic int.erventi.ons on PsCA v.ari.es, d.epend.ing on int.erm.ingl.ing el.em.ents 

that c.ontr.ib.ute  to tra.in.ing an.xi.ety (Ellis et al., 2002; Bischoff and B .ar.to.n, 2002; 

Gunt.er, 2002). Ho.we.v.er, th.ese studi.es sugg.est that couns.ell.or tra.in.ing d.es.ign.ed to 

low.er PsCA could be m.od.erat.ed bycouns.ell .ors’ be.li.efs abo.ut the.ir ab.ility to p.erf.orm 

couns.ell .ing-.re.lat.ed beh.avio.urs or n.eg.otiate p.art.icul.ar cl.in.ic.al situati .ons. In c.ontrast, 

the r.esult of this study also impli .es exp.osu.re of couns.ell .ors in tra.in.ing to 

psych.ol.og.ic.al t.reat .ments (CBT and em .oti.on.al f.ocus.ed th.er.apy) with h.igh s.elf-

.eff.icacy w.ill r.educe an.xi.ety.  

 
Wh.ile exp.osu.re to psych.ol.og.ic.al t.reat.ments (CBT and em .oti.on.al f.ocus.ed th.er.apy) 

with low s.elf-.eff.icacy m.ight n.ot r.educe an.xi.ety am.ong tra.ine .es. It impli .es that 

d.espite th.er.ap.eu.t.ic inj.ecti.ons discuss.ing dis.pu.t.ing n .egat.ive thoughts and engag.ing 

in p.osit.ive s.elf-t.alks the p.oss.ib.ility of exp.erienc.ing an.xi.ety wh.ile engag.ing in 
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couns.ell .ing act.ivity by a tra.inee is st.ill h.igh exc .ept th.er.e is h.igh s.elf-.eff.icacy wh.ich 

is the c.onf.idence in the .ir ab.ility to c .arry o.ut couns.ell.ing act.ivity eff.ect.iv.ely. This 

ass.erti.on al.igns with the f.ind.ings of Henry, Schacht, and Strupp (1990) who found 

that tra .ine.es who ar.e m.or.e l.ik.ely to be crit.ic.al tow.ard th.ems.elv.es and the.ir clients 

m.ay lead to n.egat.ive couns.el.ing o.utc .om.es. Also, tra.ine .es with low.er s.elf-

c.ompassi.on in the.ir cl.in.ic.al w.ork at Ti.me 1 m.ay be ov.er-.ident.ifi.ed or be c.ompl.et.ely 

abs.orb.ed by the .ir own an.xi.ety. B.ec.ause th.ey ar.e p.re.occupi.ed with an.xi.ety, it m.ay be 

h.ard f.or th.em to f.ocus on the pr.esent m.om.ent with clients and m .ay f .reeze the.ir 

couns.el.ing s.elf-.eff.icacy. By impl.icati.on, the eff.ect.iven.ess of t.reat .ments re.qui.r.es 

h.igh s.elf-.eff.icacy to r.ec.ord r.educ.ed an.xi.ety am.ong couns.ell .ors in tra.in.ing. This m.ay 

account f.or the eff.ect.iven.ess of couns.ell.ing eff.icacy in this study. 

 
The r.esult f .or Hyp.oth.esis F.ive d.em.onstrat.es that th.er.e is a s.ign.if.icant int.eracti .on 

eff.ect of t.reat.ment and EI on PsCA. In additi .on, the int.eracti .on eff.ect re.ve .als that 

h.av.ing h.igh EI t.ally.ing with t.reat.ment approach.es is essenti.al in r.educ.ing PsCA. 

This o.utc.om.e c.orr.ob.orat.es a  p.re.vious r.ese.arch o.utc.om.e ev.inc.ing that EI could 

s.erve as a pr.ot.ect.ive fact.or fr.om th.er.ap.eu.t.ic int .erventi.ons to an.xi.ety (Liu and Ren, 

2016; F.ost.er, L.omas, Down.ey and S.tough, 2018; Kousha, Bagh .eri and H.eyd.arzadeh, 

2018).  

 
S.im.il.arly, the r.esult also al.igns with K.och et al. (2010) who ex.am.in.ed the 

re.lati.onsh.ip b.et.ween em.oti.on.al int.ell.ig.ence and fact.ors such as coach ab.ility, 

c.oncentrati.on, de .al.ing with pr.essu.re, and m.ot.iv.ati .on am.ong t.op ju.ni.or l.ev.el 

bask.etb.all pl.ay.ers fr.om the U.nit.ed Stat.es and Ch.ina. Bask.etb.all pl.ay.ers fr.om the 

U.nit.ed Stat.es sc.or.ed h.igh.er than bask.etb.all pl.ay.ers fr.om Ch.ina on all fact.ors of 

em.oti.on.al int .ell.ig.ence and r.esults show.ed that the int.erp.ers.on.al c.omp.etence fact.or 

of the EI was the m.ost imp.ortant fact.or f.or p.erf.ormance-.re.lat.ed ind.icat.ors. To 

pr.ov.ide a p.la.us.ible exp.lanati.on f.or this r.esult, it can be inf.err.ed that em.oti.on.al 

int.ell.ig.ence is c.lass of p.osit.ive em.oti.on wh.ich p.oss.ess that c.apa .city to r.educe 

an.xi.ety wh.ich a n.egat.ive em.oti.on.al disp.ositi .on.  

 
M.or.e imp.ortantly, n.egat.ive em .oti.on.al disp.ositi.on l.ike an.xi.ety can only thr.ive wh.er.e 

th.er.e ar.e oth.er n.egat.ive em.oti.on.al fact.ors b.ut lacks the c.apa.city to r.esist the 

pr.esence of em.oti.on.al int.ell.ig.ence. It is th.er.ef.or.e p.oss.ible to assu.me that couns.ell.ors 

in tra.in.ing would h .ave s.om.e l.ev.el of em.oti.on.al int.ell.ig.ence wh.ich aft.er exp.osu.re to 
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CBT d.ev.el.op c .apa.city to withstand thoughts c .reat.ing n.egat.ive s.ign.als in the m .ind. 

This submissi.on ag.re.es with Lane, Th.el.we.ll, Lowth.er, and D.ev.onp.ort, (2009) who 

r.ep.ort.ed fr.om the .ir study that ind.iv.idu.als with h.igh.er EI w.er.e found to be p.osit.iv.ely 

re.lat.ed to the use of psych.ol.og.ic.al sk.ills, such as imag.ery and s.elf-t.alk. 

 
Hyp.oth.esis Six shows that th.er.e is no s.ign.if.icant co.op.erati .on impact of couns .ell.ing 

eff.icacy and EI on PsCA. Also, the c .ol.labo.urati .on impact shows that advis.ing s.elf-

.eff.icacy l.ev.els d.id n.ot di.r.ect the impact of EI on PsCA. This o .utc.om.e r.ef.ut.es the 

r.esults of e .arli.er inv.est.igati.ons ind.icat.ing that couns.ell.ing s.elf-.eff.icacy is ident .ifi.ed 

with c .og.nit.ive and em.oti.on.al fact.ors, includ.ing EI (M.art.in, Eas.to.n, W.ils.on, 

T.ak.em.ot.o, and Sull.iv.an, 2004) and an.xi.ety (L.ars.on and Da.ni.els, 1998). M.or.e.ov.er, 

EI instruct.ors that the c.apa.city to dist.inguish ind.iv.idu.al em.oti.ons, use em .oti.ons f .or 

crit.ic.al th.ink.ing, and imp.art em.oti.ons to an.oth.er ar.e c.omp.ell .ing in expand.ing 

advis.or s.elf-.eff.icacy, just as d.ecl.ine PsCA (N.els.on and Low, 2003; Low and N .els.on, 

2005; Ar.emu and Akp.och.af.or, 2007; Ad.ey.emo and Ag.okei, 2009).  

 
To just.ify the or.ig.in.ality of this f .ind.ings, it is p.oss.ible f .or a couns.ell.or in tra .in.ing to 

be an.xious at the.ir f.irst exp.erience of op.erati .on.alis.ing the.ir pr.osp.ect.ive c.ar.e.er 

witho.ut actu.ally been an an.xious ind.iv.idu.al. The p.oss.ib.ility of h.av.ing an int.eracti .on 

of the v.arianc.es that e.xist am.ong the l.ev.el of couns.ell .ors’ eff.icacy and the .ir 

em.oti.on.al int.ell .ig.ent could s.urv.ive when an.xi.ety is a trait. Ho.we .v.er, in this c .ontext 

th.er.e ar.e no ev.idenc.es that an.xi.ety is a trait b.ut c.onditi.on.al disp.ositi.on ow.ing to f.irst 

exp.erience in the fi.eld. It w.ill be unc.omm.on n.ot to f.ind a tra.inee of a prof.essi.on n.ot 

displ.ay.ing an.xiousn.ess at f.irst exp.erience of a re .al-l.ife situati .on re.lat.ed to the.ir fi.eld.  

 
M.or.e so it is the.ir f.irst ti.me of try.ing o.ut the c .onn.ecti.on that e.xist b.et.ween the .ory 

and pract.ice f .or the couns.ell.ors in tra .in.ing. This submissi.on ag.re.es with H.al.ey, 

M.ar.in and G.elgand (2014) who c .onduct.ed a study with a s.ample of 59 n.on-nat.ive 

spe.ak.ers and 61 nat.ive spe.ak.ers, to ex.am.ine the infl.uence of langua.ge an.xi.ety on 

couns.el.ing s.elf-.eff.icacy. Am.ong th.ese 59 n.on-nat.ive spe.ak.ers, students with h.igh.er 

langua.ge an.xi.ety tend.ed to h.ave low.er couns.el.ing s.elf-.eff.icacy. By impl.icati.on, the 

n.one s.ign.if.icance of the int .eracti.on eff.ect of couns.ell.ors’ s.elf-.eff.icacy and EI on 

PsCA is exp.ect.ed, m.or.e so it is an ev.idence of c.onditi.on.al an.xi.ety wh.ich w.ill be 

d.iff.icult to h.ave a matrix of v.ariance that e.xist b.et.ween couns.ell.or’s s.elf-.eff.icacy 

and EI to exp.la.in in a s.ign.if.icant mann.er. 
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The o.utc .om.e in Hyp.oth.esis S.even d.em.onstrat.es that th.er.e is no s.ign.if.icant th.ree-

w.ay c.ol.labo.urati.on impact of t.reat.ment, advis.ing eff.icacy and EI on PsCA. 

C.ons.eq.uently, the inv.al.id hyp.oth.esis is acknowl.edg.ed. This inf .ers that EI and 

couns.ell .ing eff.icacy could n.ot s.ign.if.icantly di.r.ect the impact of t.reat .ment on PsCA. 

The ins.ign.if.icant th.ree-w.ay c.onn.ecti.on impact of t.reat.ment, couns .ell.ing eff.icacy and 

EI on advis.ing PsCA m.ight be a  fa .irly c .apa.city of a gen.er.ally h.om.og.enous ex.ample 

wh.ich ne.ed.ed fluctuati .on on b.oth EI, couns.ell .ing s.elf-.eff.icacy and PsCA measu.r.es, 

with s.ign.if.icant l.ev.els of EI, couns.ell.ing s.elf-.eff.icacy and PsCA und.er-sp.oke to. 

M.or.e .ov.er, EI, CSE and PsCA w .er.e est.imat.ed through s .elf-r.ep.ort measu.r.es. It is 

c.once.iv.able that s.oc .i.al allu.re impact.ed r.esp.ondents to sh.orten c .ons.eq.uenc .es f.or EI, 

CSE and the basis measu.re. 
 

As exp.ect.ed, the r.esult also ind.icat.es that the int.eracti .on b.et.ween couns.ell.or’s s.elf-

.eff.icacy and EI d.id n.ot s.ign.if.icantly m.od.erate the eff.ect of t.reat.ments on PsCA. It 

f.urth.er ind.icat.es that th.er.e ar.e no suff.ic.ient mix of v.arianc .es that e.xist b.et.ween 

couns.ell .or’s s.elf-.eff.icacy and EI to exp.la .in the eff.ect of t.reat.ment on PsCA. 

Math.emat.ic.ally spe.ak.ing when th.ree p.osit.ive c .lass of v.ariabl.es ar.e mult.ipli.ed the 

r.esult w.ill pr.oduce a p.osit.ive v.ariable. This ho.we.v.er ind.icate that the th.ree-w.ay 

int.eracti.on in this study cann.ot reach s.ign.if.icance b.ec .ause the th.ree ind.ependent 

v.ariabl.es (t.reat, couns.ell.ors’ s.elf-.eff.icacy and EI) ar.e p.osit.ive v.ariabl.es wh.ile the 

d.ependent v.ariable (PsCA) is a n.egat.ive v.ariable.  
 

This ass.erti .on p.arti.al al.igns with S.toe .b.er et al., (2006) who c .onclud.ed that str.iv.ing 

f.or p.erf.ecti.on in sp.orts is n.ot m.al.ad.apt.ive. Th .ey f.urth.er b.uttr.ess.ed that athl.et.es who 

str.ive f.or p.erf.ecti.on and succ.essfully c.ontr.ol the.ir n.egat.ive reacti.ons to imp.erf.ecti.on 

m.ay even exp.erience l.ess an.xi.ety and m.or.e s.elf-c.onf.idence d.ur.ing c.omp.etiti.ons. 

S.im.il.arly, F.il.ai.re et al., (2008) r.ep.ort.ed that w.inn.ers had s.ign.if.icantly low.er 

c.og.nit.ive an.xi.ety and h.igh.er S.elf-c.onf.idence sc.or.es than l.os.ers. Wh.ile s.omat.ic 

an.xi.ety was s.ign.if.icantly h.igh.er in the l.os.ers. The.or.et.ic.ally spe.ak.ing, em .oti.on.al 

int.ell.ig.ence re.lat.es to the ab.ility to mo.nit.or, empl.oy, and mana.ge em.oti.ons (S.al.ov.ey 

& M.ay.er, 1990). Th.er.ef.or.e, p.art.ic .ipants h.igh in em.oti.on.al int.ell.ig.ence ar.e m .or.e 

l.ik.ely to re .gu.late the.ir em.oti.ons. An.oth.er c.onstruct that al.igns with c .ontr.oll.ing 

em.oti.ons and arguably sh.ar.es s.om.e s.im.il.ar ch.aract.erist.ics to em.oti.on.al int.ell .ig.ence 
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is s.elf-.eff.icacy. One us.eful strat.egy to enable em.oti.on.al c .ontr.ol is psych.ol.og.ic.al 

sk.ills (Th.el.we.ll, 2008), wh.ich m.ay h.elp to raise .em.oti.on.al .int.ell .ig.ence and enhance 

s.elf-.eff.icacy.
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

This ch.apt.er pr.esents the summ.ary, c.onclusi.on and r.ec.om.mendati.on of the 

study.  

 
5.1  Summ.ary of R.esults 

This study, inv.est.igat.ed the ut.ilisati.on of em.oti.on-f.ocus.ed and c .og.nit.ive beh.avio.ur 

th.er.api.es to mana .ge couns.ell.or an.xi.ety in So.uth w.est.ern, N.ig.eria. The m.od.erat.ing 

impacts of CSE and em.oti.on.al int.ell.ig.ence (EI) w.er.e also ex.am.in.ed. Th.er.e was a 

s.ign.if.icant infl.uence of em.oti.on f.ocus.ed and c .og.nit.ive beh.avio.ur th.er.api.es on the 

p.art.ic.ipants’ an.xi.ety. The tra .ine.es’ an.xi.ety impr.ov.ed m.ost am.ong p.art.ic.ipants with 

h.igh EI when c .omp.ar.ed to oth.ers with low and m.od.erate EI. Equ.ally, the tra.ine.es’ 

an.xi.ety impr.ov.ed m.or.e am.ong p.art.ic.ipants with h.igh couns.ell.ing-.eff.icacy.  

 

5.2  Impl.icati.ons of the Study  

The c.ur.rent study off.ers obs.er.vati.on.al h.elp f.or the c.onj .ectu.r.ed c.onn.ecti.on am.ong  EFT, 

CBT and k.ey-couns.ell.or tra.in.ing and d.ev.el.op.ment. The r.esults g.ive pr.oof that a sizable 

bit of the d.iff.er.ence in couns.ell.or s.elf-.eff.icacy and EI can be cl.ar.ifi.ed by an 

und.erstudy's c .apa.city to inc .orp.orate ind.iv.idu.al, ec.ol.og.ic.al, s.oc.i.al act.iviti.es and be .ing 

c.ar.eful in re .gul.ar d.ay-.to-d.ay e.xistence and d.el.ib.erat.ely c .ontr.ol c.ons.id.erati.on d.ur.ing 

couns.ell.ing me.et.ings. In view of the eff .ect of couns.ell.or s.elf-.eff.icacy and EI on 

cust.om.er r.esults, it is bas.ic that couns.ell.or tra.in.ing pr.ogr.amm.es g.ive le.arn.ing 

encount.ers that d.ev.el.op th.ese ab.iliti.es. C.ons.eq.uently, the o.utc.om.es h.ave sugg.esti.ons 

f.or couns.ell.ors as f.ar as p.otenti.al couns.ell.or pr.ep.ar.ing c .onf.irmati.ons, couns.ell.or 

tra.in.ing, and couns.ell.ing pract.ice. Hence, the inv.est.igati.on g.iv.es a s.ign.if.icant 

c.ommit .ment to writ.ing and inf.ormati.on, esp.ec.i.ally to c.ontr.oll.ing and c.all.ing of 

ch.aract.er ad.vanc.em.ent and advis.ing bra.in s.cience. 
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As pr.oven fr.om the f.ind.ings, CBT is m.or.e viable than EFT in b.oo.st.ing couns.ell.or 

eff.icacy am.ong the p.art.ic.ipants. S.im.il.arly, CBT is m.or.e intense than EFT in 

l.essen.ing PsCA. The r.am.if.icati.on of th.ese f.ind.ings is that the two pr.ep.ar.ing m.od.aliti.es 

ought to be inc .orp.orat.ed in.to gu.ide tra.in.ing educati.on.al p.lan and proj .ects f .ocus.ing on 

couns.ell.or eff.icacy and EI.  

 

The o.utc.om.e l.ikewise has a sugg.esti.on f.or d.im.in.ish.ing PsCA through the fund .am.ent.al 

pr.inc.ipl.es of the t.reat.ment bundl.es and f .urth.erm.or.e accentuat.es the ind.iv.idu.al ab.iliti.es 

and exp.ert sk.ills wh.ich th.ey should h.ave in ord.er to be pr.oduct.ive and succ.essful 

ch.aract.ers in rehe.ars.ing the c.all.ing. N.otwithstand.ing the r.esults in this study, emp .ir.ic.al 

ev.idence pr.op.os.es that the inc .orp.orati.on of c.og.nit.ive c .onduct th.er.apy in.to p.re-s.erv.ice 

couns.ell.or instructi.on m.ay h.ave extra ad.vantag.es. C.og.nit.ive c .onduct th.er.apy m.ay g.ive 

couns.ell.ing und.erstudi.es ab.iliti.es that can h.elp th.em to succ.essfully handle the pr.essu.re 

of be.ing a couns.ell.ing und.erstudy and, at last the d.iff.iculty that acc.ompa .ni.es it (Ba .er, 

2003; Sh.ap.iro et al., 2005). By acqua .int.ing couns.ell.ors in-pr.ep.ar.ing with c.og.nit.ive 

s.oc.i.al aptitud.es, couns.ell.ors would g.ive th.em app.aratus.es that m.ay assist th.em to b.ett.er 

handle the str.ess.ors of be.ing a gu.ide.  

 

The f.ind.ings d.em.onstrate that EI essenti .ally m.od.erat.ed the impr.ov.em.ent of couns.ell.ing 

eff.icacy and eff .icacy  re.ve.al.ed in this study. P.re-s.erv.ice couns.ell.ors with h.igh d .eg.ree of 

EI h.ave been found to h.ave crit.ic.al pr.op.orti.on of gu.ide eff.icacy. In this w.ay, g.iv.ing and 

empow.er.ing rudi.ment.ary pr.ep.ar.ing in EI is indispensable to impr.ov.ing couns.ell.ing 

eff.icacy. 

 

5.3  L.imitati.on of the Study 

The r.esults of the c .ur.rent study pr.ov.ide ins.ight in.to the re.lati.onsh.ip b.et.ween EFT, CBT 

and couns.ell.or-tra.in.ing v.ariabl.es. The r.esults, ho.we.v.er, should be view.ed in l.ight of 

s.om.e l.imitati.ons in the r.ese.arch d.es.ign and of the c .ur.rent s.ample. This study is bas .ed on 

an exp.eri.ment.al d.es.ign. Exp.eri.ment.al d.es.igns h.ave s.ev.er.al l.imitati.ons, the m.ost 

obvious of wh.ich is re.lat.ed to the e.v.aluati.on (such as, to ass.ess the impact of a 

pr.ogr.am.me, l.ogist.ic.al and feas.ib.ility issu.es) c.onstra.in of exp.eri.ment.al fr.am.ew.orks. In 
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this study, the r.esp.onse rate and style, students’ int .er.est, ar.ea of d.el.ineati.on and t.im.ing 

ar.e acknowl.ed.ge l.imitati.ons. 
 

F.irst, the r.esp.onse rate f.or this study was l.ess than exp.ect.ed. S.ince p.art.ic.ipati.on is bas.ed 

on v.olunte .er.ing f .or all groups, an av.era.ge was atta.in.ed. Ho.we.v.er, d.espite the av.era.ge 

s.ign.if.icant p.art.ic.ipati.on, it is p.oss.ible that th.ose ind.iv.idu.als who ch.ose to p.art.ic.ipate 

m.ight syst.emat.ic.ally d.iff.er fr.om th.ose who ch.ose n.ot to p.art.ic.ipate. This m.ight h.ave 

r.esult.ed in s.om.e bias in the s.urv.ey s.ample. An att.empt is made in the r.ese.arch d.es.ign to 

l.imit this th.reat to int.ern.al v.al.idity. The v.ariance of mean sc.or.es on the v.ariabl.es of 

int.er.est, at the p.re and p.ost-t.est, ho.we.v.er, sugg.ests that this is n.ot a maj.or l.imitati.on in 

this study. 

 

The study was also l.imit.ed to the ar.eas of d.el.ineati.on (Lag.os, Oyo and Osun stat.es) 

wh.ich h.ave a pr.ep.ond.erance of a p.art.icul.ar ethn.ic group. Although the scho .ols us.ed f.or 

the study ar.e f.ed.er.al instit.uti.ons wh.ich ar.e exp.ect.ed to r.efl.ect the v.arious ethn.ic groups 

in N.ig.eria, the pr.ep.ond.erance of a p.art.icul.ar ethn.ic group cann.ot be dismiss.ed. Hence 

c.au.ti.on should be ex.er.cis.ed in t.erms of gen.er.alisati.on of the f.ind.ings.  

 

An.oth.er l.imitati.on in this study is in the measu.re of couns.ell.or eff.ect.iven.ess. Bas.ic.ally, 

it is easi.er to d.et.erm.ine CSE fr.om the p.ersp.ect.ive of the clients. Ho.we.v.er, this study 

f.ocus.ed on couns.ell.ing PsCA fr.om the p.ersp.ect.ive of the p.re-s.erv.ice couns.ell.ors. 

Although c .ar.e was t.aken to avo.id bias by us.ing a stand.ardis.ed instru.ment f.or the 

measu.re, c .au.ti.on should be t.aken when gen.er.alis.ing th.ese f.ind.ings. F.in.ally, the study 

was di.r.ect.ed at penult.imate and f.in.al-ye.ar couns.ell.ing und.ergraduate students al.one; 

th.er.ef.or.e, it was l.imit.ed to that l.ev.el of educati.on. This, ho.we.v.er, sugg.ests that the 

r.esults should c .au.tiously n.ot be gen.er.alis.ed to the nati.on.al and l.arg.er p.op.u.lati.on of 

mast.er’s and d.oct.or.al l.ev.els’ couns.ell.ing students. 

 

5.4  C.onclusi.on 

The broad obj .ect.ive of this study is the appl .icati.on of Em.oti.on-f.ocus.ed and c .og.nit.ive 

beh.avio.ur.al th.er.api.es in the r.educti.on of couns.ell.ing PsCA in so.uthw.est.ern, f.ed.er.al 

un.iv.ersiti.es. The study made use of EI and CSE as m .od.erat.ing v.ariabl.es. T.reat.ment 

pr.ogr.amm.es w.er.e ex.ec.ut.ed; re.le.vant data w.er.e also obta.in.ed and an.alys.ed us.ing 
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appr.opriate statist.ic.al m.eth.ods. Bas.ed on the f .ind.ings of this study, the f .ollow.ing 

c.onclusi.ons w.er.e drawn:  Em.oti.on-f.ocus.ed and c .og.nit.ive beh.avio.ur.al th.er.api.es w.er.e 

eff.ect.ive in the r.educti.on of couns.ell.ing PsCA of p.re-s.erv.ice couns.ell.ors; hence, 

appl.icati.on of th.ese r.em.edi.al strat.egi.es w.ill assist in r.educ.ing or m.od.erat.ing the v.arious 

l.ev.els of an.xi.ety that m.ay aff.ect the p.re-s.erv.ice couns.ell.ors if the pr.inc.ipl.es ar.e 

ad.equat.ely appli.ed. 

 

In cle.ar.er t.erms, CBT was found to be m.or.e eff .ect.ive in r.educ.ing couns.ell.ing PsCA in 

f.ed.er.al un.iv.ersiti.es in so.uthw.est.ern N.ig.eria. F.urth.erm.or.e, EI s.ign.if.icantly m.od.erat.ed 

couns.ell.ing PsCA. P.re-s.erv.ice couns.ell.or with h.igh EI displ .ay.ed l.ess.er an.xi.ety d.ur.ing 

the pract.icum ex.er.cise as c.omp.ar.ed with p.re-s.erv.ice couns.ell.or with low EI. 

 

5.5  R.ec.om.mendati.ons 

The f.ollow.ing r.ec.om.mendati.ons w.er.e h.ighl.ight.ed fr.om the f .ind.ings of the study: 

 Th.ese f.ind.ings  pr.ov.ide mean.ingful inf.ormati.on f.or und.erstand.ing of PsCA. Hence, the 

r.esults m.ay pr.ov.ide v.aluable cu.es f.or un.iv.ersity couns.ell.ors and l.ectu.r.ers to ut.ilise 

psych.ol.og.ic.al int.erventi.ons, such as em.oti.on-f.ocus.ed and c .og.nit.ive beh.avio.ur.al 

th.er.api.es int.erventi.ons to r.educe the n.egat.ive eff.ects of PsCA in couns.ell.ing pract.ic.es, 

and th.ese should be inc .orp.orat.ed in.to the tra .in.ing pr.ogr.amm.es of un.iv.ersiti.es.  

Students’ couns.ell.ing and ass.ess.ment centr.es in h.igh.er instit .uti.ons should ut .ilise th.ese 

int.erventi.ons in h.elp.ing students who h.ave an.xi.ety. Couns.ell.ors eff.icacy and EI should 

be inc .orp.orat.ed and e .v.aluat.ed at all l.ev.els of couns.ell.ing tra.in.ing and d.ev.el.op.ment to 

ensu.re, enco.ura.ge and f.ost.er its d.ev.el.op.ment am.ong couns.ell.or p.re-s.erv.ice couns.ell.ors.  

 

As re.ve.al.ed in the f.ind.ings of this study, syn.ergis.ing EFT and CBT could yi .eld a 

ma.xi.m.al r.esult in r.educ.ing PsCA  It is, th.er.ef.or.e, r.ec.om.mend.ed that a packa.ge 

int.egrat.ing the two int.erventi.ons should be d.ev.el.op.ed f.or r.educ.ing PsCA am.ong p.re- 

s.erv.ice couns.ell.ors. 

 

5.6  C.ontr.ib.uti.ons to Knowl.ed.ge 

This study has been able to c.ontr.ib.ute to knowl.ed.ge in the f .ollow.ing ar.eas: 
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1. The study has been able to d.em.onstrate the eff .ect.iven.ess of em.oti.on-f.ocus.ed and 

c.og.nit.ive beh.avio.ur.al th.er.api.es in r.educ.ing PsCA on so.uthw.est.ern N.ig.eria 

f.ed.er.al un.iv.ersiti.es couns.ell.ors. 

2. The study has been able to d.em.onstrate that CBT was m .or.e eff.ect.ive than EFT in 

r.educ.ing PsCA on so.uthw.est.ern N.ig.eria f.ed.er.al un.iv.ersiti.es couns.ell.ors. 

3. The study has also d.em.onstrat.ed the re.le.vance of psych.ol.og.ic.al int.erventi.ons in 

h.elp.ing p.re-s.erv.ice couns.ell.ors b.ec.om.e equ.ipp.ed with int.ern.al c.og.nit.ive sk.ills, 

habits of the m .ind and w.ays of be.ing f.or full prof.essi.on.al functio.n.ing. 

4. It has pr.ov.id.ed cl.in.ic.al and couns.ell.ing psych.ol.ogists, as we.ll as couns.ell.or 

educat.ors a r.ich t.reat.ment packa .ge with h.igh sensit.ivity and r.ep.osit.ory of qu.ality 

sk.ills f.or eff.ect.ive beh.avio.ur chan.ge. 

5. It has also pr.ov.id.ed emp.ir.ic.al data to assist cl.in.ic.al and couns.ell.ing 

psych.ol.ogists, as we.ll as couns.ell.or educat.ors, n.av.igate the pr.obl.em of PsCA. 

5.7  Sugg.esti.ons f.or f.urth.er studi.es 

In acc.ordance with the fact that th.er.e is no f.in.ality in r.ese.arch, this study is open f .or 

f.urth.er inv.est.igati.ons and ch.alleng.es. The r.ese.arch.er thus we .lc.om.es the r.epl.icati.on of 

this study elsewh.er.e. This m.ay v.al.idate and establish f .urth.er the f .ind.ings of the 

r.ese.arch. This study was l .imit.ed to th.ree F.ed.er.al Un.iv.ersiti.es in N.ig.eria. The r.ese.arch.er 

sugg.ests a f.urth.er extensi.on of the sc.ope to include l.arg.er s.ampl.es. F.in.ally, it is 

sugg.est.ed that the p.art.ic.ipants could be extend.ed to include mast.ers and d.oct.or.al 

students in ord.er to ensu.re c.ont.inuity and re-.inv.ig.orati.on of tra.in.ing. F.or b.ett.er 

eff.ect.iven.ess,  it is sugg.est.ed that the t.reat.ment should be ass.ign.ed as co.urs.es f.or the 

s.em.est.er in ord.er  to fac.ilitate l.ong.er p.eri.od of t.reat.ment, inc.reas.ed p.art.ic.ipati.on and 

r.educe the pr.obl.ems of ti.me and l.ocati.on.  

 

M.or.e psych.os.oc.i.al v.ariabl.es that w.er.e n.ot c.ons.id.er.ed h.er.e, such as str.ess, d.epr.essi.on, 

m.indfuln.ess, t.ot.al l.ocus of c .ontr.ol, p.ers.on.ality, f .am.ily and pe.er supp.ort should be 

c.ons.id.er.ed as m.od.erat.ing v.ariabl.es. In additi .on, emp.ir.ic.al approach.es ge.ar.ed tow.ards 

d.ev.el.op.ing int.erventi.on measu.r.es and studi.es should be att .empt.ed to d.ev.el.op m.od.els of 

couns.ell.ing PsCA. A study of this k.ind w.ill be gen.er.alis.ed to c .ov.er all fact.ors known in 

r.educti.on of PsCA am.ong f.ed.er.al un.iv.ersiti.es students. 
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APPENDIX 1 

SECTION I 

ZSRAS 

De.ar R.esp.ondent,  

The inf .ormati.on pr.ov.id.ed would be us .ed s.ol.ely f.or the pu.rp.ose of this r.ese.arch and 

would be t.reat.ed with abs.ol.ute c .onf.identi.ality. Please k.indly supply the n.ec.ess.ary 

inf.ormati.on that would enable me to c .arry o.ut this r.ese.arch. 

Thank you f .or yo.ur co-.op.erati.on, 

Babatunde Aja .ni 

P.art 1: PERSONAL BIO-DATA: Tick () as appropriate 

GENDER: MALE () FEMALE () 

AGE: 16-20 () 21-25 () 26-30 () 31-35 () 36- Ab.ove () LEVEL 300 () 400 ()  

NAME OF UNIVERSITY: ------------------------------------------- 

MATRIC NO --------------------------------------- 

TELEPHONE NO……………………… Whatsapp No:…………………………… 

Email: ……………………………………………………………………… 

Previous educational qualification obtained: SSCE (), DIPLOMA CERT(), NCE ()  

SECTION 2 

(SAS) 

List.ed be.low ar.e 20 stat.em.ents. Please read each c.ar.efully and d.ec.ide how much the 

stat.em.ent d.escr.ib.es how you h.ave been fe.el.ing d.ur.ing the past we.ek. C.ircle the 

appr.opriate numb.er f.or each stat.em.ent. 
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S/N ITEMS A little 

of the 

ti.me 

S.om.e 

of the 

ti.me 

G.oo.d 

p.art of 

the ti.me 

M.ost of 

the 

ti.me 

1. I fe.el m.or.e app.rehens.ive and on ed.ge 

than exp.ect.ed d.ur.ing couns.ell.ing s.essi.on.  

    

2. I fe.el app.rehens.ive f .or reas.ons unknown 

at all when in c .ontact with cust.om.ers.  

    

3. I g.et dist.urb.ed eff.ect.iv.ely or fe.el pan.icky 

d.ur.ing couns.ell.ing s.essi.on with 

cust.om.ers.  

    

4. I h.ave an incl.inati.on that I'm s.elf-

d.estruct.ing and t.urn.ing o.ut badly d.ur.ing 

advis.ing exp.erience with cust.om.er.  

    

5. I fe.el that ev.eryth.ing is ok.ay and n.oth.ing 

t.err.ible w.ill occ.ur d.ur.ing di.r.ect.ing 

s.essi.on with cust.om.ers.  

    

6. My arms and l.egs sh.ake and shudd.er 

when I am go.ing to be.g.in di.r.ect.ing 

s.essi.on.  

    

7. I am dist .urb.ed by m.igra.in.es, n.eck and 

back ag.ony d.ur.ing couns.ell.ing s.essi.on.  

    

8. I fe.el pow.erl.ess and g.et w.orn o.ut 

eff.ect.iv.ely d.ur.ing di.r.ect.ing s.essi.on.  

    

9. I fe.el qui.et and can sit st.ill eff.ect.iv.ely 

d.ur.ing couns.ell.ing s.essi.on.  

    

10. I can fe.el my he .art thump.ing qu.ick at 

what.ev.er po.int I am go.ing to be.g.in 

advis.ing s.essi.on.  

    

11. I am p.est.er.ed by d.az.ed sp.ells d.ur.ing 

couns.ell.ing s.essi.ons.  

    

12. D.ur.ing couns.ell.ing s.essi.on, I h.ave     
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sw.oo.n.ing sp.ells or fe .el l.ike it.  

13. I can t.ake in and o.ut eff.ect.iv.ely d.ur.ing 

di.r.ect.ing s.essi.on.  

    

14. I g.et sensati.ons of deadn.ess and sh.iv.er.ing 

in my f.ing.ers and to.es wh.ile c.onn.ect.ing 

with cust .om.ers.  

    

15. D.ur.ing di.r.ect.ing s.essi.on, I am dist.urb.ed 

by st.omach thr.obs or ac .id r.eflux.  

    

16. I ne.ed to pu.r.ge my b.ladd.er f.re.q.uently 

d.ur.ing couns.ell.ing s.essi.on.  

    

17. My hands ar.e gen.er.ally dry and w.arm 

when I am couns.ell.ing cust.om.ers.  

    

18. D.ur.ing di.r.ect.ing s.essi.on, my face g.ets 

h.ot and b.ec.om.es flush.ed.  

    

19. I n.od off eff.ect.iv.ely and g.et a d.ecent 

n.ight's r.est aft.er my exp.erience in 

advis.ing s.essi.on.  

    

20. I gen.er.ally h.ave bad d.re.ams do.ing  

advis.ing s.essi.on. 
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S/N ITEMS SD D U A SA 

1. I do.n't g.et ti.r.ed imm.ediat.ely when couns.ell.ing client(s)       

2. I trust I am n.ot any m.or.e app.rehens.ive than oth.ers d.ur.ing 

couns.ell.ing s.essi.on  

     

3. I h.ave n.ot many c .er.e.br.al pa.ins when advis.ing client(s)s       

4. I w.ork und.er a l.ot of pr.essu.re d.ur.ing advis.ing       

5. I habitu.ally n.ot.ice my hand sh.ak.es advis.ing client(s)       

6. I blush no m .or.e f.re.q.uently than oth.ers d.ur.ing my exp.erience 

with client(s)  

     

7. I am only s.om.eti.m.es w.ind.ed d.ur.ing advis.ing s.essi.ons with 

client(s)  

     

8. I  am str.ess.ed c.ons.id.erable amount when been ass.ess.ed       

9. I f.or all intents and pu.rp.os.es n.ev.er b.ec.om.e flush.ed d.ur.ing my 

s.essi.on with client(s)  

     

10. I am f.re.q.uently app.rehens.ive that I w.ill blush d.ur.ing advis.ing 

s.essi.on  

     

11. My hands and fe.et ar.e n.orm.ally w.arm d.ur.ing c .ommun.icati.on 

with client(s)  

     

12. I s.weat eff.ect.iv.ely even on co.ol d.ays wh.ile m.ak.ing 

c.ompat.ib.ility with client(s)  

     

13. Once in a wh.ile when hum.iliat.ed d.ur.ing couns.ell.ing s.essi.on, I 

b.re.ak o.ut in a p.ersp.irati.on  

     

14. I sc.arc.ely ev.er n.ot.ice my he.art beat.ing d.ur.ing advis.ing 

s.essi.ons with client(s)  
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15. I fe.el hungry pract.ic.ally the enti.r.ety  when I h.ave client(s) to 

t.ake c.ar.e of  

     

16. I am extr.em.e.ly only fr.om ti.me to ti.me ups.et by bl.ocka.ge 

when I h.ave client(s)s to gu.ide  

     

17. I h.ave a l.ot of st.omach inc .onve.nience when di.r.ect.ing client(s)       

18. I h.ave had p.eri.ods in wh.ich I l.ost r.est str.ess.ing ov.er my 

client(s) ch.alleng.es  

     

19. I am hand.ily hum.iliat.ed d.ur.ing advis.ing s.essi.ons       

20. I am m.or.e touchy abo.ut client’s v.erb.al and n.on-v.erb.al h.ints 

than m.ost oth.ers d.ur.ing di.r.ect.ing  

     

21. I re.gul.arly end up str.ess.ing ov.er my advis.ing s.essi.ons with 

client(s)  

     

22. I wish I could be as up.beat as oth.ers appe.ar to be when 

advis.ing client(s)  

     

23. I am typ.ic.ally qui.et and n.ot hand.ily irritat.ed d.ur.ing 

couns.ell.ing s.essi.on  

     

24. I fe.el r.estl.ess abo.ut client’s un-p.art.ic.ipat.ing ment.ality 

pract.ic.ally the enti.r.ety of the ti.me d.ur.ing di.r.ect.ing s.essi.ons  

     

25. I am g.lad m.or.e often than n.ot d.ur.ing di.r.ect.ing s.essi.on       

26. It m.ak.es me an.xious to ne.ed to hang t.ight f .or client(s) 

reacti.on d.ur.ing couns.ell.ing  

     

27. Once in a wh.ile, I b.ec.om.e so en.ergis.ed that I th.ink that it is 

d.iff.icult to r.est subs.eq.uent to advis .ing s.essi.on  

     

28. I h.ave h.er.e and th.er.e f.elt that ch.alleng.es accumu.lat.ing so      
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h.igh I was unable to g.et ov.er th.em d.ur.ing my exp.erience with 

client(s)  

29. I c.onc.ede I h.ave f.elt str.ess.ed r.id.iculous ov.er cust.om.er’s 

ch.alleng.es  

     

30. I h.ave n.ot many fe.el.ings of tr.ep.idati.on abo.ut di.r.ect.ing 

c.ontrast.ed with my c.ompa.ni.ons  

     

31. I abs.ol.ut.ely fe.el po.intl.ess now and aga .in d.ur.ing couns.ell.ing 

s.essi.on with client(s)  

     

32. I th.ink that it is d.iff.icult to ke.ep my psyche on a client’s 

ch.alleng.es d.ur.ing di.r.ect.ing  

     

33. I am gen.er.ally re.luctant when ass .ess.ed d.ur.ing di.r.ect.ing 

s.essi.on with client(s)  
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EI SCALE 

Instructi.on: Answ.er each it.em as c.ar.efully and as acc .urat.ely as you can by p.lac.ing 

a t.ick (/ ) in the appr.opriate b.ox. Use the f.ollow.ing r .esp.onse f.ormat as a gu.ide. 

SD =Str.ongly Disag.ree, D =Disag.ree, U=Und.ec.id.ed, A=Ag.ree , SA =Str.ongly Ag.ree 

SN  ITEMS S D U A S

1. I do.n't  g.et ti.r.ed imm.ediat.ely when advis.ing      

2 I trust I am n.ot any m.or.e an.xious than oth.ers      

3 I h.ave n.ot many c.er.e.br.al pa .ins when advis.ing      

4 I w.ork und.er a l.ot of stra.in d.ur.ing di.r.ect.ing       

5 I oftenti.m.es n.ot.ice my hand sh.ak.es di.r.ect.ing      

6 I r.edden no m.or.e f.re.q.uently than oth.ers d.ur.ing 

my exp.erience with client(s)  

     

7 I am r.ar.e.ly w.ind.ed d.ur.ing di.r.ect.ing s.essi.ons      

8 I str.ess a c.ons.id.erable amount when been      

9 I essenti.ally n.ev.er b.ec.om.e flush.ed d.ur.ing my      

10 I am f.re.q.uently app.rehens.ive that I w.ill r.edden      

11 My hands and fe.et ar.e typ.ic.ally w.arm d.ur.ing      

12 I s.weat eff.ect.iv.ely even on co.ol d.ay wh.ile      

13 At ti.m.es when hum .iliat.ed d.ur.ing advis.ing      

14 I sc.arc.ely ev.er n.ot.ice my he.art beat.ing d.ur.ing      

15 I fe.el hungry pract.ic.ally the enti.r.ety of when I      

16 I am exc .epti.on.ally only s.om.eti.m.es ups.et by      

17 I h.ave a l.ot of st.omach inc .onve.nience when      

18 I h.ave had p.eri.ods in wh.ich I l.ost r.est str.ess.ing      

19 I am eff.ect.iv.ely hum.iliat.ed d.ur.ing advis.ing      

20 I am m.or.e touchy abo.ut client(s) v.erb.al and      

21 I oftenti.m.es end up ago.niz.ing ov.er my advis.ing      

22 I wish I could be as up.beat as oth.ers appe.ar to      

23 I am n.orm.ally qui.et and n.ot eff.ortl.essly      

24 I fe.el r.estl.ess abo.ut client(s )un-co.ord.inat.ing      

25 I am che .erful m.or.e often than n.ot d.ur.ing      

26 It m.ak.es me app.rehens.ive to ne.ed to sit t.ight 

f.or client(s) reacti.on d.ur.ing couns.ell.ing  
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27 Now and then I b.ec.om.e so en.ergiz.ed that I      

28 I h.ave now and then f.elt that ch.alleng.es      

29 I c.onc.ede I h.ave f.elt str.ess.ed r.id.iculous ov.er      

30 I h.ave n.ot many fe.el.ings of tr.ep.idati.on abo.ut      

31 I unqu.esti.onably fe.el f.ut.ile on occasi .on d.ur.ing      

32 I th.ink that its d.iff.icult to ke.ep my psyche on a      

33 I am gen.er.ally unsu.re when ass.ess.ed d.ur.ing      
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COUNSELLOR ACTIVITY SELF-EFFICACY SCALES- CASES 

P.artI. 

 

S/N How c.onf.ident ar.e you that you could use 
th.ese gen.er.al sk.ills eff .ect.iv.ely with m.ost 
clients ov.er the next we.ek? 

0 1 2 3 4 5 6 7 8 9 

1. Jo.in.ing in (.arran.ge yo.urs.elf genu.in.ely tow.ard 
the cust.om.er)  

          

2. Tun.ing in (catch and c .omp.rehend the 
m.essag.es that cust.om.ers c.onv.ey).  

          

3. R.ep.etiti.ons (.rehash or rew.ord what the 
cust.om.er has stat.ed, in a w.ay that is bri.ef 
c.em.ent, and cle.ar).  

          

4. Open inqu.iri.es (p.ose inqu.iri.es that h.elp 
cust.om.ers to exp.la.in or then aga.in inv.est.igate 
the.ir c.ont.emp.lati.on or em.oti.ons).  

          

5. Impr.essi.on of senti.ments (.rehash or rew.ord 
the cust.om.er's exp.lanati.ons with an 
accentuati.on on the.ir em.oti.ons).  

          

6. S.elf-.re.ve.lati.on f.or inv.est.igati.on (unc.ov.er 
ind.iv.idu.al data abo.ut yo.ur hist.ory, 
accr.editati.on, or em.oti.ons).  

          

7. P.urp.os.eful qui.et (use qui.etn.ess to allow 
cust.om.ers to g.et in c.ontact with the .ir 
c.ont.emp.lati.ons or senti .ments).  

          

8. D.iff.iculti.es (br.ing up disp.ariti.es, 
inc.onsisten.ci.es, s.af.egu.ards or s.illy 
c.onv.icti.ons of wh.ich the cust.om.er is 
un.inf.orm.ed or that the p.ers.on in qu.esti.on is 
re.luctant or unfit to chan.ge).  

          

9. Int.erpr.etati.ons (off.er expr.essi.ons that go past 
what the cust.om.er has unmist.akably 
expr.ess.ed and that g.ive the cust.om.er an.oth.er 
m.eth.od of see .ing the.ir c.onduct, mus.ings, or 
senti.ments).  

          

10. S.elf-.re.ve.lati.ons f.or und.erstand.ing (unve.il 
past encount.ers in wh.ich you inc.reas.ed s.om.e 
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cl.ose to h.om.e und.erstand.ing).  

11. Qu.ickn.ess (unc.ov.er pr.ompt em.oti.ons you 
h.ave abo.ut the cust.om.er, the r.em.edi.al 
re.lati.onsh.ip or yo.urs.elf in c.onn.ecti.on to the 
cust.om.er).  

          

12. Data g.iv.ing (.instruct or g.ive the cust.om.er 
inf.ormati.on, c.onclusi.ons, re.aliti.es, ass.ets, or 
answ.ers to qu.esti.ons).  

          

13. Di.r.ect di.r.ecti.on (g.ive the cust.om.er 
r.ec.om.mendati.ons, ord.ers or, on the oth.er 
hand, couns.el that inf.ers act.iviti.es f.or the 
cust.om.er to t.ake).  

          

14. Pr.etend and c.onduct practise (h.elp the 
cust.om.er to pr.etend or pract.ice practis.es in-
.me.et.ing).  

          

15. Scho.olw.ork (c.reate and pr.escr.ib.e r.est.orat.ive 
tasks f.or cust.om.ers to g.ive a sh.ot b.et.ween 
me.et.ings). 

          

 

  



173 
 

P.art II. 

Instructi.ons: Please ind.icate how c .onf.ident you ar.e in yo.ur ab.ility to do each of the 

f.ollow.ing tasks .eff.ect.iv.ely, ov.er the next we.ek, in couns.ell.ing m.ost clients: 

 

 

S/N 

How c .onf.ident ar.e you that you could do 
th.ese sp.ec.if.ic tasks eff.ect.iv.ely with m.ost 
clients ov.er the 
next we.ek? 

0 1 2 3 4 5 6 7 8 9 

1. Ke.ep me.et.ings " .on t.arg.et" and f .ocus.ed.            

2. React with the b.est h.elp.ing aptitude, 
c.ont.in.gent up.on what yo.ur cust.om.er ne.eds 
at a g.iven s.ec.ond  

          

3. H.elp yo.ur cust.om.er to inv.est.igate the.ir 
mus.ings, em.oti.ons and act.iviti.es.  

          

4. H.elp yo.ur cust.om.er to discuss the .ir int.er.ests 
at a "profound" l.ev.el.  

          

5. C.omp.rehend what to do or s .ay next aft.er 
yo.ur cust.om.er t.alks.  

          

6. H.elp yo.ur cust.om.er s.et sens.ible couns.ell.ing 
obj .ect.iv.es.  

          

7. H.elp yo.ur cust.om.er to g.et the.ir 
c.ont.emp.lati.ons, senti.ments and act.iviti.es.  

          

8. Ass.emble an aw.ay fr.om of yo.ur cust.om.er 
and the.ir di.r.ect.ing issu.es.  

          

9. St.ay m.indful of yo.ur a.ims (that is, the 
reas.ons f .or yo.ur int.erc.essi.ons) d.ur.ing 
me.et.ings.  

          

10. H.elp yo.ur cust.om.er to ch.oo.se what m.ov.es 
to m.ake in re.g.ards to the.ir issu.es. 
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P.art III. 

Instructi.ons: Please ind.icate how c .onf.ident you ar.e in yo.ur ab.ility to w.ork eff.ect.iv.ely, 

ov.er the next we.ek with each of the f.ollow.ing client typ.es, issu.es or scen.ari.os. 

S/N How c .onf.ident ar.e you that you could w .ork 
eff.ect.iv.ely ov.er the next we.ek with a client 
who… 

0 1 2 3 4 5 6 7 8 9 

1. is cl.in.ic.ally d.epr.ess.ed.            

2. has been expl.ic.itly manhandl.ed.            

3. is s.elf-d.estruct.ive.            

4. has encount.er.ed an ongo.ing h.or.ren.dous l.ife 
occasi.on (e.g., phys.ic.al or ment.al inj.ury or 
misuse).  

          

5. is v.ery on ed.ge            

6. g.iv.es ind.icati.ons of s.eriously ups.et reaso.n.ing.            

7. you f.ind expl.ic.itly appe.al.ing.            

8. is manag.ing issu.es that you actu.ally disc.ov.er 
h.ard to de .al with.  

          

9. has bas.ic be.li.efs or c.onv.icti.ons that 
c.ontenti.on with yo.ur own (e.g., .re.g.ard.ing 
re.l.igi.on, gend.er j .obs).  

          

10. v.ari.es fr.om you in a s.ign.if.icant mann.er or 
w.ays (e.g., race,.ethn.ic.ity, gend.er, a.ge, s.oc.i.al 
f.inan.ci.al status).  

          

11. isn't " .ment.ally dis.appr.ov.ed" or r.efl.ect.ive.            

12. is expl.ic.itly pull.ed in to you.            

13. you h.ave n.egat.ive r.esp.ons.es tow.ard (e.g., 
b.or.ed.om,ann.oyance).  

          

14. is at a st.al.emate in th.er.apy.            

15. ne.eds m.or.e fr.om you than you ar.e eag.er to 
g.ive (e.g., as f.ar as r.ec.ur.rence of c.ontacts or 
crit.ic.al th.ink.ing pr.escr.ipti.ons).  

          

16. shows man.ip.u.lat.ive pract.ic.es in me.et.ing.           
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APPENDIX 2 

3.9 T.reat.ment Packag.es 

Exp.eri.ment.al Group 1 (Em.oti.on F.ocus.ed th.er.apy) 

An.xi.ety 

S.essi.on 1: P.re-t.est Adm.in.istrati.on 

Go.al: At the end of this s.essi.on, tra.ine.es should h.ave r.esp.ond.ed to the p.re-t.est 

qu.esti.onnai.r.es. 

Act.iviti.es: The r.ese.arch.er w.armly we.lc.om.e the tra.ine.es in.to the pr.ogr.am.me Tra .ine.es 

w.er.e inf .orm.ed that th.ey would h.ave e.ight  s.essi.ons of one ho.ur each f.or a p.eri.od of 

e.ight  we.eks f.or the tra.in.ing ex.er.cise. 

P.re-t.est instru.ment w.er.e adm.in.ist.er.ed to the tra.ine.es. P.re-s.erv.ice couns.ell.or An.xi.ety 

Sc.ale, Em.oti.on.al Int.ell.ig.ence Sc .ale. 

H.om.ew.ork: Ident.ify f.ive ar.eas in wh.ich  you h.ave exh.ibit.ed an.xi.ety as a p.re-s.erv.ice 

couns.ell.or? 

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the .ir co.op.erati.on and enco.urag.ed in  

do.ing the.ir h.om.ew.ork. Th.ey also ar.e r.em.ind.ed of the ti.me and ven.ue f.or the next 

s.essi.on. 

S.essi.on2: D.ef.in.iti.on of An.xi.ety as we.ll as pr.os and c .ons of an.xi.ety 

R.eview of H.om.ew.ork 

Go.al: At the end of this s .essi.on, the tra.ine.es should be able to: d.ef.ine Couns.ell.ing p.re-

s.erv.ice couns.ell.or an.xi.ety and expl.or.e the pr.os and c .ons of p.re-s.erv.ice couns.ell.or 

an.xi.ety as it aff.ects pr.oc.ess. 

Act.iviti.es: p.re-s.erv.ice couns.ell.or an.xi.ety is an app.rehensi.on and fe.el.ing that an 

impend.ing disast.er m.ight st.art at the be.g.inn.ing of the.ir teach.ing pract.icum, the f.irst 

ti.me the p.re-s.erv.ice couns.ell.or is fac.ing a clients in a pract.icum ex.er.cise. 

F.or this, discussi.on s.urround.ing re.qui.r.em.ent f .or pract.icum ex.er.cise the knowl.ed.ge 

bas.ed, p.ers.on.ality bas.ed and c .omp.ort.ment re.qui.r.ed d.ur.ing this pr.oc.ess w.er.e 

extens.iv.ely discuss.ed. 

H.om.ew.ork: Exp.la.in what you h.ave do.ne to ov.erc.om.e p.re-s.erv.ice couns.ell.or 

an.xi.eti.es. 
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C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and r.em.ind.ed of the 

ti.me and ven.ue f.or the next s.essi.on. 

 

S.essi.on 3: Mean.ing and Stag.es of Em.oti.on-F.ocus.ed Th.er.apy 

R.eview of h.om.ew.ork 

Go.al: At the end of this s.essi.on, the tra.ine.es should be able to know the mean.ing of 

Em.oti.on F.ocus.ed Th.er.apy and ident.ify the d.iff.er.ent th.er.ap.eu.t.ic strat.egi.es of Em.oti.on-

F.ocus.ed Th.er.apy.  

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and enco.urag.ed to do 

the.ir h.om.ew.ork. Th.ey w.er.e also ar.e r.em.ind.ed of the ti.me and ven.ue f.or the next 

s.essi.on. 

S.essi.on 4: Unc.ov.er the Em.oti.on.al tr.uth of the sympt.om 

R.eview of H.om.ew.ork. 

Go.al: At the end of the s.essi.on, tra.ine.es w.er.e able to exp.la.in the em.oti.on.al tr.uth of the 

sympt.om. 

H.om.ew.ork: Write o.ut what you und.erstand by the t.erm em.oti.on.al tr.uth and ident.ify 

what tr.igg.er yo.ur p.re-s.erv.ice couns.ell.or an.xi.ety tendency. 

C.onclusi.on: The p.art.ic.ipants w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and enco.urag.ed 

to do the.ir h.om.ew.ork. The p.art.ic.ipant w.er.e  also is r.em.ind.ed of the ti.me and ven.ue f.or 

the next s.essi.on. 

S.essi.on 5: C.reati.on of Disc .ov.ery Exp.erienc.es and Re.lat.ed C.onc.epts 

R.eview of H.om.ew.ork 

Go.al: At the end of this s.essi.on, the tra.ine.es should be able to exp.la.in the mean.ing of 

disc .ov.ery exp.erienc.es and should be able to ident.ify the disc.ov.ery stat.es of the .ir 

an.xi.ety traits and state. 

Act.iviti.es: The disc .ov.ery state is the m .om.ent wh.er.e th.er.e is no l.ong.er any pu.rp.ose 

re.qu.ir.ing a sympt.om; hence, the client st.ops pr.oduc.ing it. It leads to a cl.in.ic.al 

m.etho.d.ol.ogy, Em.oti.on R.egu.lati.on Th.er.apy. 

H.om.ew.ork: Ident.ify and list reas.ons that gu.ide h.av.ing the sympt.om (an.xi.eti.es) f.or 

Em.oti.on-F.ocus.ed Th.er.apy.  

S.essi.on 6: C.reati.on of Int.egrati.on Exp.erienc.es 
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R.eview of H.om.ew.ork 

Go.al: At the end of this s.essi.on, the tra.ine.es should be able to d.ef.ine int.egrati.on 

exp.erience and c .omp.rehend how to int.egrate the.ir pro-sympt.om. 

Act.iviti.es: In this s.essi.on, the p.art.ic.ipants w.er.e ask.ed to r.esu.me the type of 

exp.erienti.al disc.ov.ery. 

 

H.om.ew.ork:  

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and enco.urag.ed to do 

the.ir h.om.ew.ork. Th.ey w.er.e also r.em.ind.ed of the ti.me and ven.ue f.or the next s.essi.on. 

S.essi.on 7 

T.op.ic: Em.oti.on transf.ormati.on 

R.eview of H.om.ew.ork 

Go.al: At the end of this s.essi.on, tra .ine.es should be able to atta .in transf.ormati.on sta.ge 

of Em.oti.on-F.ocus.ed Th.er.apy. 

Act.iviti.es: The impl.icati.on of an.xi.eti.es up.on em.oti.on-f.ocus.ed th.er.apy was rais.ed and 

p.art.ic.ipants w.er.e t.aught how to disc .onf.irm and diss.olve e .arli.er c.onstruct, that is, 

em.oti.on.al aw.ar.en.ess that h.elps to m.in.i.mise the an.xi.eti.es that m.ay occ.ur in pract.icum/ 

S.essi.on. A v.iv.id exp.lanati.on of how the p.re-s.erv.ice  couns.ell.ors ne.ed to und.erstand the 

clients that c.am.e f.or h.elp in know.ing the approach, t.ol.erate and re.gu.late,  as we.ll as 

acc.ept the.ir em.oti.on with the m.ind to transf.orm it in.to m.or.e ben.efitt.ing and ad.apt.ive 

beh.avio.ur. 

H.om.ew.ork: Anyti.me you exp.erience an.xi.ety as a p.re-s.erv.ice couns.ell.or in pract.icum 

ex.er.cise or pr.oc.ess, r.efl.ect on yo.ur pro-sympt.oms stat.em.ent in the index c.ard. 

Cl.os.ing r.em.ark: The tra .ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and enco.urag.ed 

to do the.ir h.om.ew.ork. Th.ey w.er.e also  r.em.ind.ed of the ti.me and ven.ue f.or the next 

s.essi.on.  
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S.essi.on 8 

T.op.ic: Beh.avio.ur M.od.if.icati.on 

R.eview of H.om.ew.ork 

Go.al: At the end of this s.essi.on, the f.ollow.ing should be atta.in.ed: 

1. The tra.ine.es should h.ave been able to ident.ify, the infl.uence of p.re-s.erv.ice couns.ell.or 

an.xi.ety in the.ir pract.icum. 

2. Th.ey should be able to mast.er how to r.educe the p.re-s.erv.ice couns.ell.or an.xi.ety. 

3. Th.ey should be able to r.educe the p.re-s.erv.ice couns.ell.or ass.oc.iat.ed an.xi.eti.es in the 

f.utu.re. 

H.om.ew.ork: The tra .ine.es w.er.e re.qui.r.ed to a s.elf-.obs.er.vati.on on s.om.e pr.obable c .aus.es 

of an.xi.ety d.ur.ing Pract.icum Ex.er.cise. 

 

S.essi.on 9:  

Ov.er.all R.eview, P.ost- Exp.eri.ment T.est Adm.in.istrati.on and C.onclusi.on. 

Go.als: At the end of this s.essi.on, tra .ine.es h.ave r.esp.ond.ed to the p.ost-exp.eri.ment t.est 

qu.esti.onnai.r.es. 

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on all through the 

s.essi.ons. Th.ey also ar.e r.em.ind.ed of the ti.me and ven.ue f.or the next s.essi.on. 

S.essi.on 10: F.ollow-up 

Th.er.e w.er.e an int.eract.ive s.essi.on b.et.ween the exp.eri.ment.er and the tra.ine.es on how 

eff.ect.iv.ely th.ey can be able to r.educe p.re-s.erv.ice couns.ell.or an.xi.ety tenden.ci.es with 

the appl.icati.on of em.oti.on f.ocus.ed th.er.apy. 

Exp.eri.ment.al Group 2 (CBT f .or P.re-s.erv.ice couns.ell.or An.xi.ety). 

S.essi.on 1 

T.op.ic: P.re-t.est Adm.in.istrati.on (Establish.ing r.app.ort with the student and Go .al 

S.ett.ing) 

Go.al: At the end of this s.essi.on, tra.ine.es should h.ave r.esp.ond.ed to the p.re-t.est 

qu.esti.onnai.r.es. 

Act.iviti.es: The r.ese.arch.er w.armly we.lc.om.e the tra.ine.es in.to the pr.ogr.amm.em.e 

Tra.ine.es w.er.e inf.orm.ed that th.ey would h.ave 10 s.essi.ons of 1 ho.ur each f .or a p.eri.od of 

ten we.eks f.or the tra.in.ing ex.er.cise.  
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P.re-t.est instru.ment w.er.e adm.in.ist.er.ed to the tra.ine.es. The State- Trait An.xi.ety 

Invent.ory (STAI), Em.oti.on.al Int.ell.ig.ence Sc.ale (E.I.S.) 

H.om.ew.ork: The tra.ine.es w.er.e re.qui.r.ed to list pract.icum go.als s.et b.ef.or.e witho.ut 

achi.ev.ing th.em. 

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and enco.urag.ed to do 

the.ir h.om.ew.ork. Th.ey w.er.e r.em.ind.ed of the ti.me and ven.ue f.or the next s.essi.on. 

S.essi.on2 

T.op.ic: D.ef.in.iti.on of An.xi.ety and its Natu.re (.ident.ify.ing the c.ur.rent pr.obl.ems). 

R.eview of H.om.ew.ork 

Go.al: At the end of this s .essi.on, the tra.ine.es should be able to: d.ef.ine couns.elll.ing p.re-

s.erv.ice couns.ell.or an.xi.ety and expl.or.e the pr.os and c .ons of p.re-s.erv.ice couns.ell.or 

an.xi.ety as it aff.ects pr.oc.ess. 

Act.iviti.es: p.re-s.erv.ice couns.ell.or an.xi.ety is a p.er.vas.ive and unpleasant fe .el.ing of 

tensi.on, app.rehensi.on and fe.el.ing of impend.ing disast.er that aff.ects the p.re-s.erv.ice 

couns.ell.or.  

H.om.ew.ork: Exp.la.in what you h.ave do.ne to ov.erc.om.e p.re-s.erv.ice couns.ell.or 

an.xi.eti.es. 

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and r.em.ind th.em of 

the ti.me and ven.ue f.or the next s.essi.on. 

S.essi.on 3 

T.op.ic: Mean.ing and pr.oc.ess.es of CBT (S.elf Obs.er.vati.on) 

R.eview of h.om.ew.ork. 

Go.al: At the end of this s .essi.on, the tra.ine.es should be able to state the mean .ing of CBT 

and ident.ify the d.iff.er.ent th.er.ap.eu.t.ic strat.egi.es of C.og.nit.ive Beh.avio.ur.al Strat.egi.es.  

Act.iviti.es: CBT f.ocus on the thoughts, c.og.nit.ive sch.ema, be.li.efs, attitud.es and 

attr.ib.uti.ons that infl.uence one's fe .el.ings and m.ediate the re.lati.onsh.ip b.et.ween 

ant.ec.edents and beh.avio.ur.  

H.om.ew.ork: Write o.ut what you und.erstand by the t.erm CBT. 

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and enco.urag.ed to do 

the.ir h.om.ew.ork. Th.ey w.er.e  r.em.ind.ed of the ti.me and ven.ue f.or the next s.essi.on. 

S.essi.on 4 



180 
 

T.op.ic: P.osit.ive Th.ink.ing Strat.egi.es (Go.al S.ett.ing) 

R.eview of H.om.ew.ork. 

Go.al: At the end of the s.essi.on, the tra.ine.es w.er.e able to exp.la.in tasks an.alysis, go.al 

s.ett.ing and strat.eg.ic p.lann.ing, and ident.ify the stag.es inv.olv.ed in go.al s.ett.ing 

(SMART). 

 

S.essi.on 5: 

T.op.ic: Manag.ing An.xi.eti.es (Strat.egi.es – S.elf t.alk) 

 R.eview of H.om.ew.ork. 

Go.al: The f.ollow.ing go.als w .er.e exp.ect.ed f.or achi.ev.em.ent at the end of this 

s.essi.on; the p.art.ic.ipants’  w .er.e  able to exp.la.in the strat.egi.es f.or manag.ing 

an.xi.eti.es in s.elf-t.alk, bas.ed ma.inly on p.re-s.erv.ice couns.ell.or an.xi.eti.es. 

H.om.ew.ork: List the ad.vantag.es and disad.vantag.es of ke .ep.ing a Thought R.ec.ord. 2. 

Use an old Thought R .ec.ord and an.alyse it us.ing the Au.t.omat.ic Thought Qu.esti.ons we 

h.ave discuss.ed. 

C.onclusi.on: The tra.ine.es w.er.e c.om.mend.ed f.or the.ir co.op.erati.on and enco.urag.ed to do 

the.ir h.om.ew.ork. Th.ey also ar.e r.em.ind.ed of the ti.me and ven.ue f.or the next s.essi.on. 

S.essi.on 6: 

T.op.ic: Pr.obl.em S.olv.ing Sk.ills: 

R.eview of H.om.ew.ork. 

Featu.re of the St.ep 1. Pr.esent Beh.avio.ur.al in.itiati.on and its p.oss.ible impact to the 

patient.  

Sta.ge 2. Ut.ilise cust.om.er's gu.id.es to show the c .onn.ecti.on am.ong t.emp.er.am.ent and 

c.onduct.  

Sta.ge 3. Dist.inguish ch.arm.ing ex.er.cis.es/dyn.am.ic ad.apt.ing pract.ic.es.  

Sta.ge 4. S.et an act.ivity p.lan.  

Sta.ge 5. Sc .reen pr.ogr.ess.  

 

Scho.ol w .ork:  

1. What ex.er.cis.es d.id you al.ready use to appr.ec.iate that you m.ight want to be.g.in 

t.ak.ing an int.er.est in once m.or.e?  
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2.  Run.down ex.er.cis.es that you h.ave to impr.ove yo.ur pr.esent ci.rcumstance (try o.ut 

scho.ol; g.et yo.ur ex.am.inati.on st.ick.er, and so f.orth)  

3.  M.ake a ti.m.etable of the new ex.er.cis.es you p.erf.orm. Wh.ich on.es d.id you 

achi.eve? W.er.e th.er.e any h.indranc.es? Why? How could you handle th.em?  

End:  M.emb.ers w.er.e r.ec.og.nis.ed f.or the.ir p.art.ic.ipati.on and w.er.e urg.ed to g.et the.ir 

w.ork do.ne. Th.ey additi.on.ally ar.e h.elp.ed to r.em.emb.er the ti.me and scene f.or the 

f.ollow.ing me.et.ing. 

 

S.essi.on 8:  

T.op.ic: P.ost- Exp.eri.ment T.est Adm.in.istrati.on and C.onclusi.on and F.ollow up. 

T.arg.ets: At the end of this me .et.ing, m.emb.ers should h.ave react.ed to the p.ost-expl.or.e 

t.est p.olls.  

End: The m .emb.er was c.ompli.ment.ed f.or the.ir p.art.ic.ipati.on all through the me .et.ings. 

Th.ey additi.on.ally w.er.e h.elp.ed to r.em.emb.er the ti.me and scene f.or the f.ollow.ing 

me.et.ing. 

D.ev.el.op.ment 

Th.er.e was an int.ell.ig.ent me .et.ing b.et.ween the exp.eri.ment.er and the m.emb.ers on how 

succ.essfully th.ey could h.ave the opti.on to d.im.in.ish p.re-adm.in.istrati.on adv.ocate an.xi.ety 

with the use of CBT.  

 

C.ontr.ol Group  

Me.et.ing 1:  

 

Po.int: Adm.in.istrati.on of P.re-t.est Instru.ment in the f.irst we.ek  

Go.al: To c .ontr.ol p.re-t.est instru.ments to the m.emb.ers.  

Ex.er.cis.es: The s.cientist he.art.ily invit.es the m.emb.ers in.to the pr.ogr.am.me. M.emb.ers 

w.er.e educat.ed that th.ey would h.ave  f.ive me.et.ings of one  ho.ur each f.or a ti.me of f.ive 

we.eks f.or the pr.ep.arati.on w.ork o.ut.  

 

The sp.ec.i.alist accl.imat.ed with the ind.iv.idu.als fr.om the gath.er.ing (th.ose re.lat.ed to p.re-

adm.in.istrati.on instruct.or an.xi.ety through the sc.reen.ing sc .ale).  
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End 

The sp.ec.i.alist appr.ec.iat.es the m.emb.ers f.or the.ir ti.me and ex.erti.on.  

The m.emb.ers w.er.e h.elp.ed to r.em.emb.er the ti.me and s.ett.ing f.or the f.ollow.ing me.et.ing.  

Me.et.ing 2:  

 

Th.em.e: Mean.ing of Gu.idance and Couns.ell.ing  

Go.al: At the end of this me .et.ing, m.emb.ers had the opti .on to dist.inguish.ed b.et.ween  

Gu.idance and Couns.ell.ing.  

Ex.er.cis.es: Gu.idance is a w.ide t.erm appli.ed  to an abs.ol.ute scho.ol/c.olle.ge pr.ogr.am.me 

of ex.er.cis.es p.lann.ed f.or h.elp.ing und.erstudi.es/students c .ompl.ete suff.ic.ient p.lans and 

acc.omplish p.al.atable chan.ge througho.ut ev.eryd.ay l.ife. It, we.ll, m.ay be do.ne by any.one; 

f.or ex.ample, teach.ers, l.ev.el c.onsultants, n.urtu.re, gu.ardians and so on.  

 

End: The m.emb.ers w.er.e prais.ed f.or the.ir c.ol.labo.urati.on. Th.ey  w.er.e l.ikewise  h.elp.ed 

to r.em.emb.er the ti.me and scene f .or the f.ollow.ing me.et.ing.  

 

Me .et.ing 3:  

Po.int: S.erv.ic.es d.el.iv.er.ed by a Gu.idance Couns.ell.or in the Un.iv.ersity  

Go.al: At the end of this me .et.ing, m.emb.ers ought to h.ave the opti.on to re .alise the 

adm.in.istrati.ons d.el.iv.er.ed by a Gu.idance Couns.ell.or.  

 

Ex.er.cis.es: Un.iv.ersity ye.ar's c.ur.rent extra.ord.in.ary d.iff.iculti.es. It is re.ally a p.eri.od of 

incr.ed.ible s.elf-.impr.ov.em.ent and dyn.am.ic with r.esp.ect to one's qu.aliti.es, ind.iv.idu.al 

c.onn.ecti.ons, c.all.ing and oth.er l.ife-Go.als all in an unpleasant und.erstudy sch.ol.arly 

c.onditi.on. The d.iff.er.ent adm.in.istrati.ons that a di.r.ecti.on advis.or acts in the c.olle.ge 

c.onditi.on inc .orp.orate the f.ollow.ing:  

 

1.  Gath.er, b.re.ak down and ut.ilise instruct.ive, ind.iv.idu.al, s.oc.i.al and ment.al 

inf.ormati.on abo.ut ev.ery und.erstudy to appr.opriat.ely c .omp.rehend and assist h.im 

with g.ett.ing h.ims.elf.  
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2.  Sp.read.ing inf.ormati.on am.ong und.erstudi.es abo.ut exp.ert, instruct.ive  and 

ind.iv.idu.al chanc.es to s.ettle on reas.onable d.ec.isi.ons and p.ert.inent cho.ic.es.  

3.  H.elp.ing und.erstudi.es ben.efit, as much as p.oss.ible, fr.om ass.ets and d.iv.ert.ing 

the.ir en.ergi.es sh.rewdly in.to d.iff.er.ent instruct.ive st.re.ams and spac.es.  

4.  Teach und.erstudi.es to enco.ura.ge s.elf-und.erstand.ing and s.elf-ad.vanc.em.ent.  

5.  Arrang.ing situati.ons and f .ollow-up proj .ects to h.elp with ch.oo.s.ing and misus.ing 

open.ings in the re.alm of w.ork and bus.in.ess.  

 

End: The m.emb.ers w.er.e c.ompli.ment.ed f.or the.ir p.art.ic.ipati.on. Th.ey l.ikewise w.er.e 

h.elp.ed to r.em.emb.er the ti.me and s.ett.ing f.or the f.ollow.ing me.et.ing.  

Me .et.ing 4:  

Subj.ect: Couns.ell.ing Pr.oc.ess.es  

Go.al: At the end of this me .et.ing, m.emb.ers had the opti.on to re .alise the Couns.ell.ing 

measu.r.es  

 

Ex.er.cis.es: The m.ost w.id.ely-r.ec.og.nis.ed m.etho.d.ol.ogy of off.er.ing di.r.ecti.on and 

gu.id.ing adm.in.istrati.ons to c .olle.ge und.erstudi.es ar.e ind.iv.idu.al and gath.er.ing advis.ing 

measu.r.es.  

1.  S.ingul.ar Couns.ell.ing: This is wh.er.e a sp.ec.i.alist manag.es and a client d.ev.el.ops 

an inst.inct.ive re.lati.onsh.ip that supp.orts client c.ar.e and empow.ers that p.ers.on to 

d.ec.ide the.ir p.art.icul.ar situati.on.al issu.es feas.ibly.  

a.  In the fund.am.ent.al sta.ge, a teach.er-client re.lati.onsh.ip is s.et up; th.ose re.v.olve 

around und.erstand.ing client issu.es. The issu.es ar.e ass.ess.ed; the.or.et.ic.al w.ork.ing 

hyp.oth.es.es ar.e made, and t.arg.ets s.et.  

b.  In the ins.ide-sta.ge, the client expl.or.es em.oti.ons and pr.ogr.essi.on of pi.ec.es of 

inf.ormati.on. The client and the gu.ide exp.erience a senti.ment of ad.vanc.em.ent as 

th.ey w.ork through the client's em .oti.on.al uns.ettl.ing infl.uence, client and adv.ocate 

exchan.ge, that count.er exchan.ge and client r.estr.icti.on.  

 

c.  In the last sta.ge, gu.id.es h.elp clients with apply.ing the.ir new pi.ec.es of 

inf.ormati.on and p.ersp.ect.iv.es to the.ir lead in cust.om.ary d.ay-by-d.ay pr.esence.  
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1. Group Couns .ell.ing: Group Couns.ell.ing m.ay be d.escr.ib.ed as an extra.ord.in.ary 

ass.oc.iati.on am.ong ind.iv.idu.als f .or avo.idance or r.em.ediati.on of d.iff.iculti.es or f .or  

r.ed.es.ign of s.elf-.impr.ov.em.ent through the p.art.ic.ipati.on of the pe.ople who g.et 

t.og.eth.er f.or n.orm.ally s.ur.rend.er.ed to reas.on and at p.re.arrang.ed ti.m.es.  

2. C.onclusi.on: The m.emb.ers w.er.e prais.ed f.or the.ir p.art.ic.ipati.on. Th.ey additi.on.ally 

w.er.e h.elp.ed to r.em.emb.er the ti.me and s.ett.ing f.or the f.ollow.ing me.et.ing.  

 
Me .et.ing 5  

Po.int: Adm.in.istrati.on of P.ostt.est Instru.ment at the f.ifth we.ek.  

Go.al: To mana.ge the pr.esent t.est instru.ment on the m.emb.ers.  

1. Act.iviti.es: The p.ost -t.est instru.ment: B.eck An.xi.ety Invent.ory (BAI) Em.oti.on.al 

Int.ell.ig.ence Sc.ale (EIS) and  the Couns.ell.or Act.ivity S.elf-Eff.icacy Sc.ale (CASES) 

w.er.e manag.ed to the m.emb.ers, aft.er wh.ich the sp.ec.i.alist g.ave s.om.e adv.ic.ing chat on 

prof.essi.on dyn.am.ic and urg.ed the m.emb.ers to lo.ok f.or any h.elp c .onc.ern.ing the.ir 

v.ocati.on dyn.am.ic fr.om the an.alyst at what.ev.er po.int th.ey ne.ed such. T.oken bl.ess.ings 

w.er.e g.iven to ev.ery ind.iv.idu.al to show thankfuln .ess and expr.ess.ed gratitude tow.ard 

th.em f.or the.ir co-act.ivity. 

Cl.os.ing R.em.ark: The r.ese.arch.er c.om.mend.ed the tra.ine.es f.or the .ir ti.me and eff.ort. 
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EXPERIMENTAL GROUP 1 
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EXPERIMENTAL GROUP 2 

  



187 
 

 

 

EXPERIMENTAL GROUP 1 

 

 

 

 

 

 

 

 

 

 

 

 

 



188 
 

 



189 
 

 

 


